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Preface 



The HanJhooi< presents a scl of ucncnd guidelines for using the Siudcni-Ouicomcs 
Questionnaires, The guidelines were developed by the National Center for Higher 
Education Management Systems (NCHEMS) and the College Board to conduct 
siudent-outcomes assessment studies in two-year colleges and in four-year colleges 
and universities.^ It also presents a set of procedures for usin^^ the questionnaire 
response-ana\vsis service that is provided through the NCHEMS-College Board 
Student-Outcomes Information Services (SO^S) program. It is intended for use by 
researchers working in the area of student-outcomes assessment, by institutional 
administrators and faculty concerned with program plaiiiiing and evaluation and 
institutional self-study, and by practitioiiers interested in obtaining information 
about student outcomes for decisionmaking purposes. 

The Handbook and the Student-Outcomes Questionnaires ha', e been developed 
over the past two and a half years. The initial version was published by NCHEMS 
as a field-review edition under the tide A Handbook for Using the Student Outcomes 
Questionnaires (Bower and Renkiewicz 1977). The procedures presented in the 
irJtia! version hce since been pilot tested ^long with the fu^ld-rcvicw editions 
of the Student-Outcomes Questionnaires at four two-year colleges and three four-year 
colleges and universities. The four two-year col-eges were Cuyahogi^. Com.munity 
College, Cleveland, Ohio; Colorado Mountain College, Glenwood Springs, Colo- 
rado; the Penn Valley Campus of the MetTopolitan Community College District 

Samples of :hL Tv-oYcar Ciollcgc Smdcni-OuKi>j,.^ > l^ucsu^^:\n.urc^ ,md ihi- I-mir-Vv - (".Dilcgc .iiid I'nivcrsny 
Mudcni '(.Outcomes Questionnaires .ire presented m .ippcndixcN 1 2, rcsptMivi-lv 

xi / I 



in Kans; s City, xN'issouri; and the Yakima Valley Community College in \ akima, 
Washinmon. The lour-ve.r colleges and universities tlv.u served as pilot-tesi 
schools were Florida Technological University in Orlando. 1-lorida: 1-ort Hays 
State College in Fort Havs. Kansas; and South Dakota State University in 
Brookings, South Dakota. The current Ihnulhook and the Student-Outcomes 
Questionnaire are based on what was learned in the pilot-test activuies and on 
suggestions trom practitioners and researchers who reviewed them. 

'nCHEMS and the College Board decided to jointl, develop the Handbook, 
the Student-Outcomes Questionnaires, and the new Questionnaire Response- 
Analvsis Service because both organizations rec(vgni.:cd that postsecondary-education 
praaitioners and researchers need improved approaches br obtaining and using 
studem-outcomes information. As a result of this ioim ..nture, NCHFAiS and 
the College Board have lormed the Student-Outcomes Intormation Services- 
program. The SOLS program is imcnd.d to accomplish the following ob).-ctives: 

1. To present users with a strategy for collecting stud-:m-outcomes 
information and integrating M..n mlormation ir.to a student-outcomes 
information svstcm 

:. To present guidelines lor conducting both cross-sectional and longi- 
tudinal studies designed u. obiain student-outcomes information 

J. To present two sets of questionnaires, one to be used by tu -year 
cVUeges and the other to he used by four-year colleges and universities, 
fur conductine student surveys of (a) entering students, (b) continuing 
students, (c) j-ormer or nonreturiung sf.idents, (d) program completers.' 
graduating st.:dents. and(e) recent alui nii 

To provide a Questionnaire Response-Analysis Ser\ice for facilitating 
use of the questionnaires and providing easv-tivuse computer printouts 
5. To provide users with comparative student-outcomes data for use m 
interpreting their studies results 

NC-in--\LS and the Clolkge Hoard hope that the Jhuulbook will be viewed 
■,s a flexible -..ide for implementiiu^ the .,tudem-Outcomes Questionnaires that 
accompanv it^. That is, while the tlanJhook describes specific procedures tor using 
the Student-Outcomes Questionnaires lor conducting student-outcomes studies, 
users should modifv them to meet particular study needs. Toward this end, the 
Stud-nt-Outcomes Questionnair also have been designed to be llexible in- 

, ■ u.„ i .!..,;i<rn.-<: alUnv tor the addition ot I "5 

strunienis. nacn uisu uii.i...L ^-r- • i u 

'o allv developed i-ems. Similarlv, the SOIS Response-Anal;...i.s . -"rvice has been 
de -'oped in such a wav as ,o accommodate the analysis of locally ueveloped items. 
In short, the SOIS Handbook, StuJent-O-comLS Questionnaires, and Response- 
Analysis Service have been developed tc meet the criteria of relevancy, usability, 
timeliness, and feasibility. 
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Introduction 



Postsccondarv-cducation institutions arc faced with increasing demands for infor- 
mation abnut students. Legislators, budget and finance ofTrers, institutional 
planners, departments heads, faculty, institutional researchers, trustees, and 
<5Tudents are among those who seek such information. Fiscal managers and trustees 
are interested in the perc entage of students who leave school and why. Dcp:' tment 
heads ana faculty mcmbeir need to know the planned major fields o'' new students. 
Institutional planners want information c.i student behavior o^-"r time, to accom- 
modate changing trends in the use of student services. Ani". students themselves 
want to know about the employment and postgraduate experiences of recent 
graduates, before committing themselves to a major field of study. 

In addition to these internal demands for information, institutions aie facing 
external reporting demands. Those participating in federal student-aid programs 
must provide inforn^ation about retention and program completion lo prospective 
students. Central governing boards and s[ate planning commi:.sions frequently 
.request information about program utilization, tlcgrees granted, and success of 
students. 

Much of this information ^ m be obtained by surveying or interviewing students. 
Institutions can develop specific local questionnaire materials or interview strategies 
as n :eded. Bui considerable time, money, and STafi'are needed to develop a frame- 
work for organizing, collerring, and integrating needed data into an understandable 
fo.'mat. Even when those difilculties are overcome, there is a waste of resources 
implicit in the duplication of efTort that occurs as time and money are spent for 



1 



similar developmental processes across institutions. And mbst likely, the data 
from specific local sources will not be comparable with informaiion from .mother 

insiitution. . . , 

The alternative to developing local survey instruments and mterview guides 
is the administration of pretested standardized instruments that collect iniormation 
known to be useful and for which an analysis framework is available^ I he • 
NCHEMS-College Board Student-Outcomes Iniormation Services (bUlb) 
provides this support to institutions by otTering: 

• A plan for collecting student-outcomes information and integrating il 
into a student-outcomes information system 

• General guidelines for conducting studies to obtain cross-sectional 
or longitudinal student-outcomes information at the postsecondary- 

education level 

• Specific questionnaires for conducting student surveys 

• A questionnaire-response .i.v.dysis servic- that provides easy-to-use 
computer printouts of aniilylica' infornraiuv.; 

Additionallv, the SOLS inchkles a set of questionnaires and services speciiically 
de. .ed for use by community colleges (see appendix I) and^another especially 
developed for fou-vear colleges and universities (see appendix 2). 

The Handbook intended boih as a general guide to using the SOIS Stuucnt- 
Outcomes Questionnaires in community colleges and in four-year collee.s and 
universities, and to using tl.e services provided through tne NCHEMS-College 
Bo.rd Student-Outcomes hiformafion Services. The remaindei o( this section 
addresses these questions: 

• What are "student outcomes.-'" 

• What kinds c.f studenis .md outcomes do the SCMS questionnaires 

siudv? , 

• How were the SOIS quesiior.naires developed and how uo they lit 

together? 

• How can student-outcomes informal ion be used.- 

• What is plan-ed for the SOIS question naires? 

The subsequem sections ol'the HanJh.H'k deal with developmg: 

• A plan for colleeiing data about student outcomes 

• Guidelin :s for planning and administering questionnaire surveys 

• Guidelines for using the SOIS Questionnaire- Analysis Service 

. Guidelines fo: coding, processing, and analyzing the SCMS s udeni- 
outcomes data 

• Uses ibr the results ofthe SCMS -urvcys 
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What Are Student Outcomes? 

There are numerous definitions and explanations of ihc term siudeni outcomes 
as related to the postsecondary-education process. Perhaps the most straight- 
forward approach is to define a student outcome as the consequence of a student's 
enrollment in an educational institution and involvement in its programs. Student 
outcomes can be cuipuis (directly linked to the education process) or they can be 
impacts (indirectly linked to the education process). For example, an educational 
output is a student's acquisition of new facts and skills because of attendance in a 
particular course. Convei.-ely, an educational impaci is a student's increased 
interest in civic affairs aftLf college, -yamulated in part by political science and 
sociology courses taken. Student outcomes of one educations' system may become 
inputs to other educational systems. For instance, students receiving associate 
degrees from community colleges (community-college outputs) often enter four- 
yea.- i-olleges or universities (the inputs to four-year colleges or universities). 
Similarly, student outcomes that occur while a student is enrolled in a program 
can uffect and are inputs to other choices ana ciher outcomes of the same educa- 
tional program. A student's choice of major as a sophomore, for example, clearly 
affects subsequent educational outcomes. 

Several other distinctions also can be made among student outcomes. Some 
outcomes are intended; others are accidentally produced. Some arj easy to measure 
(the earning of a degree); others are more dilTicult to measure (the improvement 
in the ability to think critically). Some outcomes involve change in student knowl- 
edge, skills, attitudes, or activities; others preserve student knowledge, -kills, 
attitudes, or activities. 

And so we find that stuJan ouiLomi< is defined or explained in numerous ways. 
For funher elaboration and discussion of these distinctions and their sources in the 
literature, the inter;:sted reader is ref-rred to A Structure for the Outcomes of Post- 
secondary Education (Lenning, L-ee, MiceK, and Service 1 977); The Outcomes Structure: 
An Overvietvand Procedures far Applying It m Postsecondary Insiilutious {Lcnn'ing 
1977); and Previous Attempts w Structure Educational Outcomes and Outcomes- 
Related Concepts: A Compilation and Rcvic7v of the Literature (Lcn.nng 1977). 

What Studp.nts and Outcomes Do the SOIS Questionnaires Study? 

The primary emphasis of the Student-Outcomes I.afo.-mation Servi-es is on pro- 
vidmg information about student outcomes that result from the postsecondary- 
education process. Given this emphasis, the SOIS questionnaires provide an 
institution with important information about sf.idents, including their character- 
istics, backgrounds, goals, attitude.s, sat istV.ct ions, reasons for making certain 
decisions, activities, educational plans, occupational choices, and achievements. 
Both the Community College series and the Four-Year College/University series 
of thj SOIS questionnaires obtain the following information: 
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Entering-Student Questionnaire. Baseline data obtained by a survey 
of entering students using this questionnaire include demographics, 
educational and occupational experience and plans, sources of antici- 
pated funding for college costs, goals in attending school, and reasons 
for selecting the particular institution. 

Continuing-Studeni Questionnaire. This questionnaire is administered 
to students who continue to reenroU at the institution or to students 
who reenroll after being away from the institution for i term or more. 
The survey instrument has been designed to obtain daia about student 
characteristics and background, ci'rrent and long-range goals, em- 
ployment status, and need for, use of, and satisfaction with services 
provided by the college. 

Former-Student Questionnaire. This questionnaire is administered 
10 any student who leaves the insiiiution without completing a formal 
program and receiving a degree or certificate. In addition :o demo- 
graphic and background data concer^.ing students' experiences and 
progress at the institution, a survey using this questionnaire provides 
detailed information '^bou\ the goals achieved by Ibrmer students, 
reason? they did not loiurn to this school, and their impressions 
of various institutional se: vii:es. 

Program-Completer/Graduaiing-Siudcni Questionnaire. This 
questionnaire is administered to any student who is about to earn a 
degree or certificate from a college or universi'y, A survey of stud *nts 
using this questionnaire provides demogiaphics, background data, 
and information on students^ saiisjaciion with various institutional 
services, as well as students' ratings of how well the school helped 
them reach their goals. The survey also provides information about 
students' future educational plans. 

Recent-Alumn. Questionnaire. A survey of former students enrolled 
in degree, rertificaie, or vocational programs provides demographic 
and background data on students^ experience at the college as well as 
considerable detail about the first degree program a student <-nrolled 
in since leaving the school and the first full-time job a student held 
since leaving the school. Th-^*^ questionnaires are be administered 
beiween three months :o one year alter students have left the school. 
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How WekE the QliESTlONNAIRES DEVELOPED? 

The measures included in the community- roUege qucs '^nnaires series and the 
four-year college and university questionnaires series ;vere developed partly as a 
result of preliminary piloi-test work thai began in 1973 and continues today 
with a number of colleges and universities. In addition to this ongoing field work, 
NCHEMS-CoUege Board stafT reviewed many questionnaires and s.irvey reports 
written by institutional researchers studying various aspects of tv;o-year and 
four-year college and university educational outcomes. Two surveys (iVlicek and 
Arney 1974; Romncy 1976) that assessed tne relative importance of various 
outcomes measures to dificrent types of insvruiional decisionmakers also were 
used in identifying the items to be included in these questionnaires. 

Most items in the two series of question^riirco have been tested individually, 
either on previous versions of the SOIS questionnaires or on comparable question- 
naires such as the Bureau of Census Educational Attainment Survey or the 
Cooperative Institutional Research Program Survey of Entering Freshmen that is 
sponsored jointly by the American Council on Education and the Higher Education 
Research Institute of the Uni^'ersity of California at Los Angeles, Pilot testing 
of both current series of qu'jstionnaires took place during 1977. (The community- 
colleges series was pilot rested at Colorado Mountain College, the Metropolitan 
Campus of Cuyahoga Community College, the Penn Val.ey campus of the Metro- 
politan Community College District, and Yakima Vall';y Community College; 
the Four- Year College/University seMes was pilot tested at South Dakota State 
University, Florida Technological University, and Fort Hays State College.) 
The final versions of the currently av....able questionnaires were developed in 
consultation with actual users of the field-test versions at those institutions. In 
addition, the new questionnaires have been reviewed by studcpr'*^ and former 
students to enhance the reliability and validity of ;ae instruments. 

All five questionnaires in each series can be used in sequence to collect longi- 
tudinal data or they can be used separately to collect data about a particular group 
of studc.-^ts or a specific problem, such as student retention. With periodic adminis- 
tration o* these questionnaires, an institution can measure the progress of its 
sf ''^nts and the impacts of the institution on its students. Data obtained from 
longitudinal outcomes studies can be compared with previous studies within the 
mstitution as well as with similar data obtained from other institutions that use 
the SOIS qu':stionnaires. The SOIS comparative data reports, which will be part 
of the SOIS Response-Analysis Service, will be most valuable for helping an 
institution compare its !;tudy results with comparative data from institutions. 

Each questionnaire has been designed to collect the most important information 
colleges and universities want at an appropriate time. For example, informa- 
tion about students' satisfaction with various college services is included on the 
Continuing-Student, Program-Completer/Graduating-Student, and Form-^r- 
Studcnt Questionnaires since students* feelings and attitudes about these services 
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are particularly timely. These questionnaires contain tew questions about students' 
occupational plans because, many students have nor finalized their plans yet. The 
Recent-Alumni Questionnaire, on the other hand, intended for students who have 
been away from the college for three months to a -ear, inchjdes few questions 
regardmg students' satisfaction with college services; instead ii contains questions 
about alumni experiences concerning their first formal eJucational activities and 
firs: jobs after graduation. 

Generally, institutions should find these instruments most valuable if they are 
viewed as an integrated system of questionnaires and not as ''one-shL ' data- 
gathering instrtiments. This use will provide an institution w/h important analytic 
capabilities through reviewing longitudinal student-outcomes data over time. 

How Can Student-Outcomes Information Be Used? 

The SOI.S i..struments and services have b-.en developed to help community 
colleges and four-^ ear colleges and universities improve institutional functioning 
and decisionmaking. Improvements can occur in a vari(!ty of ways. Student 
sur/eys can provide information that sug^iests the need for institutional change. 
A study of recent alumni or program completers, for example, may reveal that 
students from certain programs have dinicuuv getting accepted in farther educa- 
tional programs. An attrition study may rev^^al that a disproportionately high 
number of those who dropped out were concei ^rated in cenain acad mic prog/ams 
and tha: most left because of dissatisfaction wiih their major field. Each of these 
findinj.s may suggert the need for program changes. 

Ou;comes studies can provide ^U)cumentation of students' auitudes and activiiies 
related to institutional programs and services. For exampl* , community-college 
personnel involved in the pilot testing of the Former-Student Questionnaire were 
pleased to find that most students who lefi were satisfied ^vith their experiences 
at ^heir schools. As adn.inistrators had suspected but had not t.een able vo document, 
their community colleges were serving the imponant function of providing courses 
for the ''occasional" student— the person who wants to tak^; a course as time and 
money permits, but who does nor intend to enroll in jr ccinplete a formal degree 
or certificate program. This information was valuable to the community colleges 
in demonstrating to funding agencie. thm the college was performing a useful 
community service and tha' any high student-turnover rale was an expected outcome. 

Outcomes studies also can provide information to help students with various 
decisions, such as choosing their program of study. Student.s are interested in such 
information as type of job obtained, starting salary, satisfaction v;ith first job, 
acceptance into further educational programs, and [particularly the current labor- 
market situation. Such information also is important to students deciding where 
to enroll. For example, ^'better information" studies conducted at NCHEMS 
and elsewhere indicate the importance of outcomes information for improving 
student decisions (Lenning and CooptT 197S). 



20 



Student-outcomes information collected at routine intervals and plotted over 
time can provide valuable and timely insights into student trends. Student- 
outcomes information can help detect changes in attrition levels, choices of major 
field, studen; attWudes, satisfaction with institutional services, decisions about 
further schooling, job availability, and so forth. Problems can be detected when 
they first occur so that corrective action, when necessary, can be instituted. 1 his 
aoproach seems better than waiting until a problem is so large that it either cannot 
be resolved or requires major reallocation of institutional resources. Collectmg 
student-ou;cor:ies information that is standardized allowr, similar institutions to 
compare the data and therefore is valuable. 

While there is always some concern that comparable data exchange among 
institutions will be improperly used, particularly in a normative sense, enoL*gh 
valid reasons exist to justify and support the exchange of comparable student- 
outcomes information. Comparable data may illuminate problem areas within an 
institution while also showing that certain problems are common among institu- 
tions and perhaps not correctable by individual schools. A small midw'cstern coliege 
concerned about changing attrition trends, for example, is investigating the 
possibility that other similar colleges mighi be experiencing the same problem. 
Clearly, this will be easier to determine if comparable roUeges collect attrition 
data in the same way. An institution using the Program-Completer/Graduatimi- 
Student Questionnaire may find that graduates from certain program areas have 
difficulty obtaining jobs. Comparable data from graduating students at other 
institutions can show whether the problem is universal or is limited to a single 
institution. Either finding could certainly lead to a ditVerent institutional course 
ut action. 

What Ark thk Futi-rk Pi.an.^ \-o\< i uk SOIS Qri-:sTiiiN> airhs? 

Samples of the .urrent SOIS Two-Vcar C^oUege Questionnaires anu he I'oui-Year 
Colle*;e and University Questionnaires ar^r in appendixes 1 and 2, respectively. 
The questionnaires are avu.lable to iwo-ycar colleges, Unir-yeai colleges and 
universities, ard can be purchased directly from NCHHMS. In addition, NCFEMS 
and the College Hoard will be developing a sixth instrument, a follow-up 
questionnaire fur alumni oui of college ihrec to five years. This questionnaire 
will be pilot tested during and wil! be added [v both series of SOIS question- 
naires when testing and revisions are finished. 
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Developiing a Student-Outcomes 
Data-Collection Plan 



Many cor- i^cs need to know not only about student attiuidcs, Lictivitics, and plans 
at particilar points in time, but also about changes in those plans, activities, and 
attitudes over time. For exiimple, some institutions that need information about 
why specific kinds of students are dropping out wi'^ conduct an attrition study. 
O^heio may wish to routinely monitor students' progress through their institution 
and treat an attrition study as only one part of an overall plan for collecting longi- 
tudinal data. The questionnaires developed in cc-njunction v:ith the Ilaudbooh 
are intended for both situations. That is, each questionnaire can ! e used by itself 
to survey a particular stud-jnt group at a cenain point in time— a cross-sectional 
sur\TV plan. The questionnaires can als(^ ^e used together to study a student cohort 
group over time bv cominually monitoring mdividual student plans, attitudes, 
and decisions— a longitudinal sur-.ey plan-it^ see how they change over time. 

A Plan for Coll ectinc; SiunKNT-C^f u:om^-s Data 

Figure 1 illustrates the typical How of students ihn^ugh colleges and universities 
and shows six suggested data-collection points: 

• As a student enters (foi a ceriif cate or degree program or sele .ed 
courses) 

• While a student is enrolled 



FKll'Rli I 




.„ I 1 




J^liidi'iib 
ll'lio 




toi!',cfl;iiii 




DlviJi' 






\oiio 








Enroll 





Siuili'iiis\\iioLc;ivL' 


@ \ 




NoiCoiiiplciin;^! 


Conipli'iiii!: 


;iFro,i;ram i 


aProjirani 




9 

TlirccMoiiiliMo 
OiicYciir 


^ 


Thrix' 10 Five- fear 
Fc'lo'iV-Upof 


lilt !)c}!fcc, 

('CflillCiltC 






Siuiicnis 




Siudcnis 



• After a student leav\:j; viihout g:ndnuiing or complciinfi a formal 
program 

• As a student completes a program or gr iduutcs (with cither a degree 
or Certificate) 

• Three months to one year after a student li.is completed a program 
(degree, certificate, or other) 

• Three to five years after a student has graduated 

The six data-colleciion poini., suggested reOcci the philosophy underlying the 
operations of most colleges and universities. Typically, college students enroll 
for a variety of reasons, ranging from personal enrichment or preparing for pro- 
fessional examinations to seeking a degree or certificate. Many students, especially 
those in the traditional 18-to-22 age range, continue ^rom term to term until they 
meet their formal educational objectives. Others "drop in" and ''drop out" to 
lak. courses as money, tim^v :ind interest allow and, as a result, do not move 
regularly and continuously ihroui^h a prescribed program. Tr neak of dropouts 
makes little sense in such cases, since these students never enroliv.'^ in a degr^ t 
or certificate program from which they could drop oui. This indicates the importance 
of distinguishing between fornvr students and gradual 's ov program completers, 
and follf'Ving up the students wh.> complete a degree o^ certificate program. 
Questiornaires for surveying students at fi\*e of ihe six points are currently available, 
:iv.d a 'questionnaire for foUouing up students three to 'ive years after they ha\'e 
completed the.r degree or certit cate program will soon be added. 

However, not all infornniti' ui collecied at the six stages should bj considered 
outcomes information in the se:ise of elTects ' , stud^ nis caused by the institution. 
Rather, a good comprehensive phin for col'.ecting siudeni-ou^comes daia that peiiniis 
the assessment of student change over time must include the gathering of data 
.iboui students' abiliiies. ba kground, and intentions before and durint; their 
enrollment. That is, sv :h r plan must provide for the collection of baseline data. 
Given these baseline data, the assessment of student outcomes (changes in aspira- 
tions, type of job obtained, graduate-school program aecepied into, satisfaction 
with experiences and services otlered by ihe college) can be niOre etlicaciou.,. because 
of the ability to control for various types of student-input variables (age, sex, 
racial-ethnic status, handicapped status, hi^h-school (tPA. SA T or ACT scores, 
work experience). 

l*h'*se data-collection plans are tlexible. Some ins'itutions mav not .ued or 
want to * urvey students between the tinie ihev entt r and graduate, ^'/thers may 
want to add an additional data-collection point. 

.Sc:iIKl)l"I.!-.S ANi: Ai:).\UNISTKAMON (>V(:li,s 

Once decisions have been made reg 'ding the ieSL.u\:h/evaluaiion questions and 
the survev instruments to be used to obtain information needed to answer these 
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qucstionii, two important issues must be confronted: scheduling-the optimal 
time of year to administer each survey instrument, and cyding-how frequently 
each type of questionnaire should be administered. 

iP general, surveys should be conducted at about the time thai ou;con.cs or 
cvems of imerest happen to the student. 'Hiis ensures that students cm more 
easily recall tlieir feelings, attitude.',, reasons for decisions, and so forth. Thus the 
Emering-Student Questionnaire should be given to studems v,ith confirmation/ 
acceptance materials when thev register or shortly after they enroll. The Projj.mi- 
Completer/Graduating-Sfident Quest ion-..fire should be given about two to tour 
weeks before graduation. '1 he Continuing-Student Questionnaire can be admin- 
is-ered anv time' during the academic year, depending on the information to be 
collected from the survey. The 1-ormer-Student Questionnaire should be admin- 
istered as soon as sunLiiis . ' n have not retur.ied can be idemified. (Many insti- 
tu'.ons mav want i conduct oi.lv one lonner-student survey-for example, an 
•.utrition survey- .ach y-ar. In '.hi' Misi.;-rc, a good administration time is shortly 
after the start of a new term. Spring semesier or winter quarter is good :! an 
•nstitution wi'^'.-es to stagger the nnie of a.:niinistration of the \arious survL-ys 
in iIh> PI 

Finally, because nranv of the questions deal "-.h students' first jobs or lirsl 
college choices foUrwing graduation, the Re "ei .mni Questionnaire should be 
administered three months to a vear after r. .po.....nts graduate or leave coUeg.. 
Survevs that asK alumni salaries, highest cd-..ational degrees earned, and other 
similar inlbrmation are best adir.inister.d se^•eral years after gi..duation when 
graduates have begun to follow re! itivoiv stable career paths. Figure 2 summarrzes 
these scheduling suggestions. 

The s.. cond issue lo be cmusiu .ed :n developing a plan for routinely collecting 
student-outcomes data . fiat of tae tiequencv of administration of each type of 
survev. Rssi p.nallv. twn c.uu.tions should be considered: iH how often should 
each tvpe of survey >e admiiu --d to miniiuu'.e cost and yet still provide up-t vdate, 
useful information lo: th.e mstnuiu.n and (2) which survevs will yield to the insti- 
tution data of sutVi.ient nnportanc- r,,cvance m justifv the cost and elTort 
required to adnuni'-ter ;mk1 priKess the qurst ioi..uiires. 

There are no de.nntive answers: each institution nuisi determine its own 
answers based on '.s resources and information needs. If there were few or no 
K-straints on cos: and stalTtiiv.e and little-concern r.^out overburdening students 
with questi<innaTes. instil uiumis might want to administer each type ot question- 
naire one or mo e times a vear. Suue these facmis are in lact constraints at most 
eoUeges, conduc mg ;.urv.-vs so f ecuientiv is unrealistic. Surveys can be staggered 
etTectively across several years il 'nsututioiis r- member that for most purposes 

: \V-.!.Mh,vqu,-MunHu,„-.,K.,'. ■. ^ l.rou.hou, : ^ >-,,r .. c, :.,m ^...o .1: c l.-^v vt! nv. 

I I ,...{. , •■ ..,.».«>, I'M c\ III! rftiiHl-.. holi.l.r.s .iii.l \ .uio:. .. j'hI 
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new degree are being reicrenced 
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longitudinal data will be the most useful to an institution (particularly for the 
purposes of investigating changes in student plans, attitudes, and decisions over 
time). Therefore while most institutions will not want to administer every survey 
every year, the plan should encompass the need to ai least survey tliO same students 
over time. There are two solutions to this problem, each biis^d on the premise that 
data from all entering students are critical to the development of a longitudinal 
data base: 

• Survey every ente; .r.g stuuew ^roup and then follow up eivh group 
as needed c: according to a .yclical plan such as is suggested by 
model 1 in fij-, :re 3. 

• Survey all or a sample oi' s^Mwd entering student groups at set intervals 
(every two or three years) and follow up each group of sur.-eyed entering 
students as needed or according to a cyclical plan such as is suggested 
by model 2 in figure 3. 

Bv first collecting data from entering students and then basing the rest of the data- 
collection cycle on these students, an institution wif be assured of having the critical 
information available in a longitudinal plan dealing with .,tu. ... u. put- plans, 
intentions, student background, anu so forth. 

Institutions should consider many other variations of the outcomes data- 
collection cycle. For example, another possible data-collection plan would be lO 
administ'T the Entering-Student survey every two years and at times appropriate 
for each subsequent questionnaire, and then follow up the initial group ofstudents 
as they progress through and out of the institution. Another plan would be to ad- 
minister the Entering-Student and Former-Student surveys each year but conduct 
the Continuing-Student, Program-Completer/Graduating-Student, and Recent- 
Alumni surveys only to everv third year's group of entering students. In this plan, 
every third year the institution would have new information concerning graduates, 
current students, and alumni/former students; each year they would have up-to-date 
information about entering students and former or no\returning students. 
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Guidelines for Planning and Administerins 
Questionnaire Surveys 



As defined by A.N. Oppcnnein (1973), a survey is a planped daia-coUection efibrt 
for the purpose of describing or predicting as a guide to action, or for the purpose 
of explaining the relationships between two or more variables. While most survey 
researchers attest that in practice there are as many purposes as there are surveys, 
they also agree that foremost in any survey efTon is developing a clear definition 
and understanding of the objectives of the survey. To achieve this, the first step is 
delineating and clarifying specific problems to be studied, determining the critical 
questions to be answered, and considering possible uses for the survey results. 
This step is central to every survey because once accomplished, all the remaining 
steps in the survey process are ''means to an end" and will flow^ logically. 

In establishing the purposes of the survey, it is important to obtain input from 
tnose wno wui ubc me unuiiigt> ui tho mUu^^. i nc luij^c* luc fe«v/Up iv^ c*.*- ^--.^^--j^w, 
the more diverse the objectives of the study will be. Generally the more objectives 
to a study, the greater its complexity and cost. Therefore it may be critical to set 
priorities among the objectives given time and monetary constraints. 

In addition to identifying the specific purposes or objectives of the survey 
in this initial step, two other key questions should be considered: 

• What concepts must he defined before the survey process continues? 

In the formulation of any survey efTort, certain concepts are used to 
communicate and organize one's thinking relative to the problems or 
questions in foeds. For example, in a survey of former students, one 
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question of interest might nddress respondents' satisfaction v.ith their 
vocational preparation. "Satisfaction" and "vocational preparation" 
in this context need to be translated into specific terms, so everyone 
clearly understand? ■ " .u constitutes the acceptable indicators oi 
these concepts. 

• What assumpiiofi: tvill be made? 

In many surveys, it is impossible to control all elements of the survey, 
such as the validity of certain parts of a questionnaire or the adequacy 
of the sample. Therefore stating the assumptions of a survey is im- 
portant since they may afTect the survey process as well as the inter- 
pretation of the survey results. 

Institution-wide Involvement 

Many different institutional personnel and constituencies may have an interest in 
the development and results of a questionnaire directed at students and former 
students. One vehicle for involving institutional staff and other interested groups 
is to e'=tablish an advisory committee comprised of students, faculty, and alumni. 
Not only can a committee of this type make recommendations concerning the 
administration and use of the questionnaire, but the committee can also suggest 
modifications to the questionnaire. Representatives from Student Services, Alrmn. 
Development, Admissions, Career Placement, Academic Administration, Vocational 
Administration, Data Processing, and Public Information ofTices may have an 
interest in the findings of the studeni-outromes surveys. It may not be possible 
to include all of the., representatives on the committee, but their involvement 
in certain stages of survey planning and impkmentation will help ensure better 
response rates, as well as facilitate actual use of the questionnaire results. 

The involvement of a number of institutional personnel will guard against 
overlapping activities conducted in a number of dilTerent areas within the insti- 
tution. In many institutions- large ones in particular-redundant survey efTorts 
•reauently are conducted by several offlces, wasting time and money. 

Supvey-Design Considekations 

Once the objectives of the survey have been determined and the specific research/ 
evaluation questions identified, the appropriate survey design must be selected. 
Generally two basic designs-cross-sectional or longitudinal-are considered. 
A cross-sectional design is appropriate if the purpose of the survey .s to collect data 
from a population of students only at a single point in time. A survey of former 
siudents-those who left the college before completing their degree program- 
to determine tht.r reasons for leaving, their impressions while at college, and their 
current activities and plans is an example of a cross-sectional design. 
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If the purpose of the survey is to describe and explain changes in sturlent 
progress, attitudes, or plans, over a period of time, a longitudinal survey design 
is appropriate, '^n deciding to do a longitudinal study, i-irce primary designs are 
to be considered: trend, cohort, and panel. In a trend design, a general population 
(for example, students who enter the college) is sampled and surveyed at diiferent 
times. For example, a trend-siudy design could be used to examine the changes in 
goals, attitudes, and aspirations of students who enter the c . liege the fall terms of 
1978, 1980, and 1982. 

A cohort design studies the same population of students at difTerent points in 
time although the samples drawn from the population will be different. An example 
of a cohort-survey design is surveying the entire entering groun of students in the 
fall term of 1978 and then drawing random SL.iiples from this same student group 
one year later, at the time of program coniplciion, and so on. In this design, it is 
possible to assess changes in a particular i;roup of students based on different 
samples of that group over lime. 

While both trend and cohort study designs allow the assessmg of changes ii: 
a group over time, neither indicates which students change; this hinders attempts 
to explain why changes occur. Panel design.^ avoid this problem, since they involve 
the collection of data from the same sample of students at difTerent points in time. 
For this reason, the sample for such a study is referred to as the "panel." This 
type of longitudinal survev design has some problems, however. For example, 
attrition of students who compose the panel is a severe limiintion. So is the potential 
Hav>-thorne Efiect that can occur (panel members become less representative of 
the population from, which they were originally selected, because they are con- 
tinually singled out to respond to various data lequests). For an in-depth discussion 
of the auvantages and Jisadvaniagcs of panel studies, cohort studies, and tre d 
studies, see Survey Rtsearc/i .\fet/iods (Babbie 1973). 

Sampling Coksiderations 

.'n every survey, the question must be asked: Should the institution survey all 
students or will a sample of siudePxts suffice? And if an institution elects to use 
z sample of students, hov.' i>iiould ^he san^p!*: be selected^ ^^nd how m?^ny should 
be in the sample? Again, the answers to these questions will ultimately be decided 
by statTat individual institutions. 

For a variety of reasons, the total po'^ulaiion of students should be surveyed 
if at all possible. Surveying the entire population avoids the necessity for restrictive 
assumptions about how a sample of that population's responses corresponds with 
those of the entire student body and provides a hedge against inadequate sampling. 
Surveying the total population also eliminates the need for random sampling or 
any similar procedure to identify which individuals in the population are to receive 
the questionnaire. 

Because administering questionnaires to all students can be costly, panicularly 



19 



32 



for colleges with a large enrollment, soir.e institutions are unable to survey all 
students. One an.promise is to survey all entering students to obtain baseline 
data and then to ^>elect random samples of students from this population for ad- 
ministering later survey,. 

If an institution decides against a .survey of the total population th^ study will 
be restricted to a sample of the total population. Ho.vever, careful procedures 
must be followed to ensure that the sample is large enough to permit valid inferences 
about the total population. The initial sample size for entering students also must 
take into account (1) the number of students available tor surveying in subsequent 
years, and (2) wh'-ther the data-collection plan is longitudinal. Probably the easiest 
and most reliable method for choosing a sample of studems is to select a simple 
random sample of students.' Other sampling plans can also be considered (stratified 
random sampling, cluster sampling, and so forth). Those interested in a detailed 
discussion of sampling procedures may wish to consult Elcmcmary Survey Samplmg 
(Mendenhall, Ott, and SchaelTer 1971), a good introductory treatment, or Samplmg 
Techniques (Cochran 1963), a more technically sophisticated discussion. 

Whether the institution chooses to survey the entire population or a sample, 
it is important to obtain as high a response as possible. One aim of every survey 
is to generalize from returned responses the entire population of students of interest. 
As significant numbers of surveyed .students fail to respond, response bias may 
occur, and the abilitv .o reliably genei Ji/.e to the entire population on the basis of 
returned questionnaires d-neriorates. Generally response bias operates such that 
those who complete questionnaires are n ore positive toward the school and have 
stronger opinions than those who fail to respond. Response bias and strategies 
for increasing, espouse rate are discussed in more depth in subsequent ...tions of 
tne llanJhock. 



OhTAISISi; .wo ;\n.\I>TIS(i TllH .SOIS QfHSTIOSSAIKHS 

The student-omanues questionnaires developed bv NCHHMS and the College 
Huard can be obt^-.mc.i usiim the order form included with the Handbook or by 
writing to NCHI-.WS Tuhlications, P.O. 1- rawer P, Boulder, Colorado 80302 and 
requesting the t^-p" and number of cch questionnaire needed. Institutions that wish 
trusx^in'e or all ot the questionnaires ma> obtain them in the following way: 

PurJia^^c m bulk. Tlie NC:HI-.AVS-C:ollege Board SOIS makes the indi- 
vidual questionnaires avail hk- in bulk at a charge that covers the cost of 

, V- .KClu.a K.t :.uKl,.,r,l-. ..1,, ■„,.•, v.u.icr. ^iu- !u ul. -n cm.,,., o, .M.J.m. - Iv 

' ' , ,,, ., , , ( •! , 1 'u' .o.Hi-iin-, ..1,1 ilK„ W ;<i.-,-MTniiu>l i» 

" r r: v. : „■. ,1,. ^i.,,,,,, , 

,,,.H.,>.u.„.,l,.M,.Km,v.v.U,>U-.!. ..... .... y ^ ^ ,|„.,,.,,U„u„h,.„. ■!> :„<„..,. ,.s,m,-. ., 
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printing Uiid mailing questionnaires. Questionnaires ordered in this 
manner will be shipped u'ithin fr j days of receipt of the oi'der, facilitatiniz 
rapid implementation of a survey. (See the SOIS order form for specific 
cost details.) 

A question frequently asked by those rcviewinii the SOIS questionnaires for 
the first vine is whether certain ;:eins (such as sex. rnce/eihnii; group, grade- poiiu 
average) are needed since :he instiiuiion likely will have this inlbrniation on it^ 
master-file records. Hliniinating those kinds of items produces shorter question- 
naires and niirht encourage better response rates. However, duplicate these 
kinds of items in the standard SOIS questionnaires is preferred because: 

• The institutional master file may not include some ol the items for all 
students or some items may be missing from the files of some students 

• The data in the institutional master files may be outdated lor some 
students 

• Hven if the dau arc complete and up-to-date, it ir.ay be administratively 
impossible for the survey research to obtain access to the master file 

• Some institutions may wish to adminisier the questionnaires anony- 
mously and consequently cannot access the master file for matching 

• Mismatching questionnaires with mi'sier files may eliminate valuable 
analysis capabilities tor certain respondenis 

Colleges with information in and access to instil uiional master files for whom 
these issues are not relevant may request permission lo nu^dily and duplicate the 
SOIS questionnaires locally, : !.us eliminating redundant iten^.s. 

Some institutions may wish to add ''local items" to the standardized SOIS 
questionnaires, to collect informaaon relevant to iheir local situations and study 
needs. The SOIS questionnaires have been designed for such uses. In each question- 
naire, spaces have been set aside iha: allow respondents to register their answers 
for up to 1 5 locally developed items. 

Gencrallv, the process for adding local items lo ihe SOIS questioniiairc involves 
tl:ree basic steps: 

1. The local items are developed. (In doing so, the response set lor any 
single item can be no more than nine respotises. This restriction is 
necessary for purposes of keypunching and analyzing the responses 
to each item.) 

2. Specific instructions are written thai ici respondents how to register 
their answers to each local item in the appropriate space in the SOIS 
standard questionnaire. 

3. The attachment that includes the instructions and the local items is 
printed and attached to the SOIS questionnaire. 
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I-o\ Additiona:. Lc-.\i.Qi.'F.srioNs 



ADDITIONALQUESTIONS SECTION 
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As Example of a Set of Local Questions Added to a 
Former-Student Quhstionnaikh 



SECTION of tb»*(jm»sti()nn.iirf 



19. How ni.inv montt"- h.is il lx*<'n s m ^ou Irft our 

0 On** nionih or Irss 

1 K\o to M\ monrlis 

2 S»'v»'n months toonr \» .u 
\ Mofi* th.in one \ 

20. How rn.vn tinirs (iid nou i ti.iriii*' \i)ur m ("^r uf 
,»f<M nt stti(l\ v.hiN* ♦•nrollfd .If » oil. i;**' I ntrr 
vour f\fX}f)si' in N)\ Jf> 

n N««v»*f Iaf<'c! ,1 m.nor or .irr.i ol 

^ Nf\«T < h.»nj4«'<l ni\ ni.ijor of .ui-.i «it xtiaU 

J ( )ni* tiin«' 

i lv\otmi«'*. 

"> I lAjf or rnnr*' Tii:u*s 
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■ lv,)vfs i)f,,xK!r(j lor in :lir ADDIl lONAl QUESTIONS 



I: M)ii rjof p/.iD to -Utrrid ^'rK)l v. :hiti tK' n<'\t 
\riir. or ,trr ru)t ( i^rtTij/v * .ittt*n<linj; sifiool, wh.Jt 
.u< ;( I' I cl( ►tru:'' / n;rr w >i/r rfA/x;rjsc '/i /v>x J J 
( I 1 nt<'rt'<i or pl.in to • rilrr nv!it.ir\ M'r\ j< i' 
1 1 f w ikin^ to- .1 [t )b 
J V\ i ►rkioij in ii joh 

( .uiriy lor iir >inr .iiul or t.iTiiiK 

't \( )i (ioirji: .irn tfuru: 



23 



Figure 4 shows the spaces provideu in each of the SOIS questi-Minaircs for re- 
sponding to locally developed items. Figure 5 presents a sample of a set of local 
items that have been, developed as an attachment to an SOIS Former-Student 
Questionnaire. Further information about the development of local items and 
sorr.j suggested local items are presented in appcndi.x 3. 

AlTERN.^TIVES for ADMINISTKRINO TIIK SOIS QUE.STIONN.MRH.S 

Some of the questionnaires in the SOIS series (such ns the Former-Student and 
Recent-Alumni) probably can be administered only by mail since the intended 
recipieni^ may no longer be accessible in any other way. Others, particularly the 
Entering-Student and Coniinuing-Student Questionnaires, can be administered 
to students either by mail or some handout procedure. 

In instances where specific students have been identified ''.s respondents, 
arrangements will need to be made to deliver the questionnaires to the students. 
Also this will generally limit administration to mailing rather than handing out. 
If the sample has been drawn from official institutional rolls, mailing labels should 
be prepared at the lime of sampling. Another aiiernat.ve, feasible only wirh small 
samples, is to seek out the students and deliver the questionnaires This has 
advantages, if there is time to wait for the student to complete the questionnaire 
in the presence of the researcher. 

Where it is not necessary to assure th.ii specific students respond to the question-^ 
naire oi where the total student body is to participate in the study, a number ot 
difTerent methods for administering the survey is available. One alternative is to 
give the questionnaires to instructors who will distribute and then collect them 
during class meetings. If all students are required to take a certain class, a sample 
of class meetings can be identified, perhaps all those mee'ing at 10:00 .^.M. on 
Monday and 4:00 I'..m. on Tuesday. If this method is used, care should be taken 
to assure that patterns of student attendance do not bias the sample. Fo'" example, 
fewer older, married and employed students may K- enrolled in classes meeting 
during the day. Provision also should be made for absenteeism and failure of some 
instructors to administer the questionnaires. ■ 

Another method of using a captive audience is ro distribute and then collect 
the questionnaires from students in the library. A sample collected in this manner, 
however, will be biased by the students who need library services on the day when 
the questionnaire is distributed. The accuracy of students' responses may also be 
diminished because they see the questionnaire as an instrusion on time otherwise 
plannrJ for study. 

Institutions with advance registrations can send the questionnaire out with 
registrtiiion mate..,. Is and request the material be returned as part of the normal 
«-pistration proceduK. -. This method is cfTective when either the entire population 
or -J s-dn >le of stud-m^ is used. The advance planning time required for a study 
will X extended to '/ue extent that the registration packets are prepared in advance 
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of their distribution and the length of lime that students arc given to return the 
registration materials. 

Some groups of students possibly may be excluded if this mechanism is used. 
The transfer student who does not apply for admission in advance i:nou:.;h to be 
included in pre-rcgistration, a student with academic diHlculties who is not per- 
mitted to pre-registcr, those who cannot see counselors in time lo arrar.ge schedules 
before pre-registration, and students who are unsure whether they will return 
nray l:v ccIuUl.^. hi addition, some students unceriJii. uboul rciununi: nuiv decide 
not ^o register if the questionnaire is seen as an unne^ jssinv addition ii^ what mav 
already be perceived as a registration procedure th n is [oo complicated. 

Institutions that require srudenis lo reptut for rc.^isiraiioii c.iP use ihat ci>* 
to administer the questionnaire. 1-orms can be disinbuicd lo students as they enter 
the registration ar ^a, space can be prcvided for the completion of the forms, and 
collection accomplished at the exit or at the place where ices -re paid. The tmK 
needed to complete the questionnaire can slow down the registration process, but 
this may not be a serious disadvantage. All students who presumably will attend 
during the academic period can be included in liie str !y, or a sample can be prepared 
by distributing the forms at various times during ihe registration period. If the 
latter method is used, an institution should be certain that cycles of registration 
(for example, trimsfcrs on one day and first-time students on another day) or time 
of registration (for example, siuJ'Miis who arc workiiig presumably will register 
in the evenings or c.i weeki. .>r at lunch hour) does not bias the sample. 

A separate mailing of a quj. uonnaire directly to the student's residence assures 
that the questionnaire will receive more atiei.tion (at least initially) because it is 
not included with some other registration nraierial that might be more interesting 
or more important. Further, it permits students to complete the questionnaire 
at their leisure with perhaps more thought directed at the answers. C^n ihe other 
hand, ii permits the student total tVeedoni to toss the questionnaire in a waste- 
basket. Also, if the questionnaire is auiinnistered anonymously, there is no way 
to tell how the group who retui:»s the questionnaire corresponds to the overall group. 

Cover Letters and Mkmos for i hi-: SCMS Ql kstionn.airhs 

WhethL- quest, nnaires are mailed out or iianded to students, cover letters or 
memos for the initial distribution and for any subsequent foUow^-up distributions 
should be included, explaining the purpose of the survey and how the results will 
be used. These letters or memos should he printed on institutional stationery and, 
is possible, signed by the president. The letter should: 

• Convey the importance of a response from the student 

• State thai responses will ! e confidential 

• Emphasize the value fo the Mudait in responding to the questionnaire 

• Not patronize the student 
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• Provide clear and specific directions about how to fill oat the question- 
naire. (In oarticular, the letter should tell respondent^ whether they 
should complete the Personal Identification Section of the question- 
naire. Also, the letter should inform the respondent if local items 
have been attached. 

• State when and how the quest ionn.iire should he returned. 

If a follow-up letter is sent, it should emphasize again -hat responses arc confidential 
and should remind respondents ofthe importance to the institution of receiving as 
many completed questionnaires as possible. 



Cr>ST Materials, and Personnel vok Ad.ministerinc, i he Questionnaires 

Figure 6 sho'Vc a list of materials required !or the initial contact in mail and handout 
surveys along with their estimated costs. Costs are based on a survey of 1,000 
students; surveys of larger or smaller numbers of students should be approximately 
proportional in cost to those shown. Most costs are self explanatory in figure 6, 
except perhaps the first-class mailing expense. Research indicates that personalizing 
ihe survey materials increases the response rate substantially. (See Liiisky 1975 
for a good overview of this body of liten turc.) In particular, studies show that 
using first-class postage, particularly commemorative stamps, is especially eficctive 
in increasing (as much as 10 percent) the response rate (Hensley 1974; Champion 
and Sear 1969). Becau5«: a good response rate is important, the added expense 
of first-class postage on the outside mailing envelopes over bulk rate is justifiable. 
First-class mail has the added advantage of being forwarded by the post office. 
Hensley's research also shows the importance of including a return envelope dif 
ferent from the outside envelope; he also concluded that the least expensive choice, 
a business-reply-pr'nted-return envelope, achieves the highest response rate when 
combined with a commemorative stamp on the outside envelope. 

One study (Rossman and Astin 1974) indicates that nonprofit peimits on the 
outer envelope combined with a Ibllow-up mailing using first-class postage yields 
response rates only 2 percent to 3 percent less than the first-class postage on the 
initial mailing. Thus an institution should con' idcr using nonprofit permit postage 
on the outer envelope and first-class postage only for those envelopes returned 
undeliverable by the post ofilce. There will probably be increased personnel time 
(and a slower overall response time) required to monito. the ref. rned envelopes 
and address and send out new envelopes, but ior manv community colleges, extra 
statTtime is more readily available than extra sources of funds. 

Other mailing costs not shown in figure 6 are those required for either typing 
names and addresses of students on .he envelopes or generating and affixing 
computer-primed name and address labels. These costs vary depending on the 
ins:iturion but should be included in cost estimates for the survey. At least one 
stud- -rpenter 197 showed that pei sonali/mi; the cover letter by manually 
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KsTiMATHD C:osTS OF Mati:kiai.s fok Iniiiai. .Waii. or \Ni..n'i c: >Ni Aci (11- ; .0110 STlir..^NiS 









STIMATI-.n a^STS* 


MATKKIAUS 




r.xri.ANA rioN 


I'irsi' 
Class 
Mail 


Nonprofit 1 
Pcrm'u 
Mail 


Handout 


V^ucM U'niuii I ^.^ 


1,000 


'-.siipur cd M i . 1 0 


SI 00.00 


$100.00 


$100.00 


Covci Lciicrs 


1 ,000 


Priiiirii on otViCMl st;ilioncry 


Ui.nO 


16.60 


16.60 


Re: urn Envelopes 
(Size No. 9) 


1.0( 0 


Hiisi;:;'ss reph' reiurn envelopes 
(a) Priming cosis 

(h) Posume . sis .11 S. 1 each x MIO re'urned 


16.80 
•15.00 


16.80 
45.00 




Mailing' Hnvolopcs 
(Size No 10) 


1 .000 


SKHuiar<.l business si/.e 


19.80 


19.80 




Firsi Class Posi;..::c 


1. 000 


P'irst .lass coninie" ioraiive sianips at S. 1 5 each 


150.00 






Nonprofii Per mils 
Firsi Class PosT:>ue for 
Unutrlivc rabies 


l.OOll 


[a) Nonprofit pernuis ai 5-. 027 each 

(b) I'siiinaied 10 perceni undeliverablcs 
ai S. 1 5 each 




27.00 
15.00 




TOTAL 






348.20 


240 10 


116.60 


Per Siudeiu Coniati T.osis 






0 .35 


S .24 


$ .12 


Per Siudent Respi>nse Costs (cslinKUinv^ M)0 i espouses) 


S l.lr. 


$ .80 


$ .39 



4 0 



ERIC 



ivping names and addresses increased the response rate, thouizh not significanily, 
over compuicr- or machine-produced names and addresses. Thus if all other 
factors are eqi:al, typing students' names and addresses is preferred. Hut if the 
institution can produce the computer-generated labels a; a substantial savings and 
is looking for ways to cut the cost o. the survey, computer-produced labels are a 
reasonable alternative. 

The other costs incurred in conducting a survey are primarily personnel costs. 
It is difficult to put dollar amounts o;i these costs because tuey will vary from 
insiitufion to institution depending on salaries and lime invested. The follovMUg 
potential personnel requirements, given without estimated costs, should be 
considered: 

• S^irvey administrator 

• Secretarial time for typing questionnaire and cover letter drafts and 
final copies 

• Computer personnel lime for creating survey sample lists and address 
labels (or clerical time if lists are created by hand, plus typist lime for 
lyoing envelope names and addresses) 

• Af^ proximately 20 hours of clerical time for stuHuig ai. ! mailing 
1,000 questionnaires 

• C!;irical time for recording and tracking returned questionnaires 

• Kevpuncher time for ^ inching responses 

• Computer-data analyst time !br analy:'>ing returned questionnaires 

• Report-writer's time 

• Secretarial time for typing repeat 



Tracking AVmled-Ol-t Qri-STioNNAiKi-s 

I» an SOIS questionnaire is t - be mailed to students or^former students, the insti- 
tution needs to follow additional procedures to keep track of the sur\'ey. The miiial 
mailing of questionnaires can begm as soon as the questionnaire, cover letter, 
envelopes, address labels, and a list (in the same order as the address labels or typed 
addressed envelope.) of each student^ ID number and/or name, and address. This 
list can, and probably should, be the survey status list shown in figure 7. 

After the initial mailmg is completed, a set of tracking sheets should be pre- 
pared for recording the status of each questionnaire as it returns. Figure 8 shows 
a sample tracking sheet. If institutional records are computerized or if n^^mes and 
addresses of siucient: are kcypu. :hed to pioduce labels, these tracking sheets 
can be produced by the cumpurer; (Stherwise they must be typed. The trackmg 
sheet should contain: 
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Sl'c.gesthd Form for Listing, of Samim.h and Si'kvhy Stati s 



l-IRST AtAIIJNd SMC:ONU MAIIJNCi 

-M)ORlvSS L'ndclivcrahlc Unusable t' .able Date Sent Undelivcrablc Unusable 
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FICJURH H 

F.xAMi'' V OH l.isTiNc OK Wkstkrn c:oi.m:i;k Sami'LK Asn Si'RVHY Status 



in NAMU 

0122^"^'^ i\k.irk Andrews 

92622 Alice Bycrs 

I \ 3S^>7(i Robcn Davis 



314 \V. 8ih Ave, 
Norfolk, V A 10S2 3 

Api. 

9815 MiiryUind Ave. 
Los An;eles,( :A9H122 

213 1-.. llihSueel 
New York, NY 10220 



I IRST MAIIJNCi SIICONO MAIUNC; _ 

t'ndclivcrahic Unusable tSablc Date Sent Undeliverable Unusable Usable 



2'9 



2/ IS 



2/29 



439917S Susan I-ord 



2123947 David I' rris 



91 Brand Drive 
Roekaway, NY 1 It^^M 

12 3'^able.^^c^a Drive 
Houlder,c:DHOM)^ 



2/11 



2/11 
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1 . Studcnt^s ID number, nariie, and address 

2. Blank columns for recording the daic ihc foUowinu: inlbrniaiion is 
received: 

a) Date returned by post ofTicc as undclivcrablc 

b) Date unusable questionnaire returned or letter received; student 
ineligible or unable to respond (student improperly identified for 
sample, refuses to respond, deceased, and so forth) 

c) Date usable questionnaire returned 

3. Blank columns for recording second inailing ir.lbrmation: 

a) Date second set of mate ials sent 

b) Date returned by post oflke as undelivcrabk- 

c) Date unusable questionnaire or letter received; studetit ineligible 
or unable to respond 

d) Date usable questionnaire returned 

Figure 9 shows a tracking sheet with examples ol'enirics by the school. 

As questionnaires are returned, one person should be in charge of recording this 
information for each student. Some kind ol identifying mark (such as a check [i^]) 
should be placed on each questionnaire as the proper information is recorded on the 
tracking sheers. To save all rciurned materials (even undeliverable questionnaires) 
until the end of the survey is a good pn":tice. 

Follow-Up Mailing Strategiks 

There is unequivocal evidence th;r Ibllow-up activities do increase response rates 
in mail surveys (Etzel and Walker 1974; Hinrichs 1975; Wiseman 1973). There is 
:^ko eviJcnce that a cash reward increases the rate of return (Hackler and Bourgeiie 
1973; Huck and Gleason 197-1 Wiseman, 1973). A selected bibliography by 
Marshall and Gee (1975) and an article cciicerned with stimulating responses to 
mailed questionnaires by l-insky (1965) both provide up-to-date, in-depth infor- 
mation about techniques for maximizing response rales in surveys. Rather than 
review here various methods and the^^ merits, several strategies appropriate for 
outcomes studies and consistent with recent research will be given for increasing 
response rates through foUow-i'-^ activines. 

The first follow-up strategy is to send out a complete duplicate se: of materials 
rather than a simple follow-up letter or a postcard reminder. A study by Etzel and 
Walke: (1^74) found that a letter with duplicate questionnaire and ret\*rn envelope 
materials did not increase the response rate over the follow-up letter without 
duplicates. However, a study by Rnssman and Asiin (1974) in which respondents 
were actually college students, indicates a significarily lower response rate when 
no duplicate materials were sent. It is recommended therefore thai a duplicate set 
of materials be sent to those who do not return questionnaires. 
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FIGURE 9 

Estimated Costs of Materials for Four l YrF.s of Foli ow-Up Mailings to 700 Students 









ESTIMATED COSTS* 








Pint Class Mail 


Nonprofii Pcrmil Mall 


MATERIALS 


NUMBER** 


IT vol AVA'rI^^'^; 


No Dime 


Dime 


No Dime 


Dime 


Qucsiionnaircs 


700 


Estimated at S. 1 0 


$ 70.00 


$ 70.00 


$ 70.00 


S 70.00 


Cover LciicTs 


700 


Printed on otViciai stationery 


11.60 


11,60 


11.60 


11.60 


Return Envelopes 


700 


Business reply return envelopes 
(a) Printini; costs 

(h) Postage costs ai S. 15 each x 200 returned 


11.75 
30.00 


11.75 
30.00 


11.75 
30.00 


11.75 
30.00 


Mailing Envelopes 
(size No. 10) 


:')u 


Standard business size 


13.85 


13.85 


13.85 


13.85 


First Class Postaj^c 


700 


F'irst class, conimcmoraiive stamps at S. 1^ eu;h 


105.00 


105.00 






Nonprofit Permit 


700 


At S.027 each 






f- 18,90 


18,90 


Dime 


700 






70.00 




70.00 


TOTAL 






$242.20 


$312.20 


$156.10 


j S226.10 


Per Student (Contact Costs 




$ .35 


$ .45 


$ .22 


$ 32 


Per Student Response Costs (estinumni: 20i) responses) 


$ 1.21 


$ 1.56 


$ .78 


S 1.13 
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The second is to send out a duplicate set of materials with a dime enclosed. 
Cash rewards (even as little as a dime) have been elective in increasing response 
rates beyond the increase due to a letter and questionnaire alone. (It has been sug- 
gested that a monetary reward tends to make respondents feel bad about accepting 
the money without giving anything in return.) If the extra expense of the dime 
can be borne by the institution, this method is preferable to the duplicate set of 
materials without the dime becauseji could bring a greater number of responses. 
Ii should be noted that the cash rexvard is recommended only for the follow-up 
mailing (not the initial mailing) because of evidence (Hackler and Bourgette 1973; 
Hick and Gleason 1974) that a ml)netary reward need only be given after the first 
mailout to ihose who are not responding to the questionnaire. 

A telephone reminder is a third type of follow-up activity that is edective in 
increasing the rate of returned questionnaires. This is particularly appropriate for 
a community college, since it serves a finite geographical area where most students 
can be reached by a local call, even after leaving the school. It this condition is met 
and the institution has a\-ailable stafTto make the calls, the cost of this method is 
less than a second wave of questionnaires and almost certainly is more eflectivc. 

There are certainly many combinations of f. )llow-up techniques possible. The 
follow-up variations suggested here were selected as most appropriate given research 
findings and budgetary considerations ni most coUej^es. Staff at individuial insti- 
tutions will have to decide which of the three main follow-up strategies (or some 
combination) given in the discussion above is best for them. The important point 
is to plan for and carry out some kind of tbllow-up activity. 

Checklist oi- Survkv-Pi.anning and Ad.nunistration Activities 

The following activities arc required to prepare for and conduct the student- 
oulcomes surveys outlined ii; the IldnJlwk: 

1 . Decide on tiie objectives ot' the survey and the specific study 
questions to be answered. 

2. Write out a plan and schedule for the entire survey. 

3. Study the appropriate questionnaire to ensure that it will provide 
data appropriate for the survey obj^'ctives. 

4. Meet with a committee of poteniial institution;it users, of the 
survey results to discuss the survey objec.ives, pki;*, schedule, 
and questionnaire. 

5. Decide whether to survey all students in the population or a 
sample of a specified percentage. 

6. Set up a method for identifying students :n the population. L 
sampling is to be done, also set up a method fo: randomly 
selecting students from the population. 
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□ 7. Decide what method will be used to distribute quest ionnaiics. 

□ 8. If sample is selected and/or mail distribution is to be used, 

produce a typed or computer-printed list of all students to be 
surveyed. If using the computer, also generate a computer file 
of all students in the survey. 

□ 9. Prepare survey materials (questionnaires, cover letters, follow-up 

materials, mailing envelopes, return envelopes, postage, address 
labels, tracking sheets). 

□ 10. Prepare a set of follow-up procedures. 

□ 11. Hand out or mail the questionnaires. 

□ 12. As questionnaires are returned, record appropriate information 

on tracking sheets. 

□ 13. Implement the follow-up plan to maximize response rate. 

□ 14. Once the questionnaires are returned, implement coding and 

data processing procedures. 

□ 15. Conduct the data analysis needed to answer the study questions. 
G 16. Develop the reports for disseminating the results of the study. 
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Using the 
SOIS Questioiir aire- Analysis Service 



One problem in conducting a siudcni-ouicomcs study 'S the need to develop an 
analytic framework and computer software to facilitate analysis of the data collected. 
Thus the NCHEMS-College Board Student Outcomes Information Ser\^ices (SOIS) 
includes procedures that will permit computer analyses of the student-outcomes 
questionnaires. The procedures provide an institution witii a ready-made analysis 
package that contains frequency and percentage distributions for every item as 
well as appropriate means, medians, and standard deviations; cross-tabulations 
of most items showing ditTerential respor-ses for subgroups of respondents; com- 
parative, summary data fron^ quesiioniiaires collected by t)lher, similar institutions 
that have participated in SOIS; and, perhaps mc.si importantly, quick turn-around 
for processing questionnaires. Specifically, SOIS cun: 

• Keypunch tlie ^MesrionnaiT-es collected :h:: insti^Mf'on 

• Perform computer analyses using the stapd;>.:-tj Ql 'h.ST analysis system 
developed by the College Board 

• Provide an easy-to-read, computer-geneiated report for each question- 
naire, including statistical tables that can easily be inserted into locally 
produced interpretive reports 

The SOIS procedures for analyzing rhe questionnaires give the institutional adminis- 
trator a quick, inexpensive, and simple way of communicating student-outcomes 
information to the various campus and community audiences. 
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How TO Ust THE Questions/.? .\e-Analy.sis Service 

The SOIS questionnaire-analysis procedures are initiated after the local adminis- 
trator-has administered the questionnaires, collected the -^^P^^ 
inspected them to ensure an acceptable level ot accuracy and '^o"^?!'^ 
procedures end when a computer-produced analytical report is mailed back to 
the institution, usually within two weeks. , i 

In genera , ihe ins.i.mional adminisua.or .should inspect a. leas, a handlul of 
,he re,!rned quesnonnaires ,o ensure .ha, s,uden,s have followed d-a.on. and 
,ha, no inconsis,encies have occurred in ,he kinds ol responses received^ !n so,nc 
„ ances, ,he adminis,ra,„r n.ay discover problems ,ha, can be correced rhrough 
hand coding a parricular response before forwarding ,he ques,ionna.re for analys s^ 
o,her inLnces, an inspecion of, he ,ues,,onnaires before 1^=)^- mg ™a 
reveal problems ,ha, can no, be correced bm ,ha, can b. d.scussed m ,he m,er 
prerive report ,ha, all s.uden, responses 

hav e been made in a forma, ,ha, can be keypunched withou, funher edu.ng or 
cod ng The standard quesrionnaires reques, ,ha, all responses be made .n such 
formats If local queM.ons have been added, however, the admnns.rator should 
"r"v hat they tovo bee. correctly entered in the Additional Ques„ons sec.on 
ot Z que ,ionnaire. Some local questions may require that s,uden,s wr.te .n the.r 

ponL. For ,hese responses ,o be included in the computer ° 
administrator will need to code them in the appropriate box of the Add.ttonal 

Questions section of the form. , i, u „ r^nlicit 

Any ha,;d codina should be performed by a person who has been give,, explic.t 
coding instructions: The coder should be told ,o se, aside any ques„onna,re for 
which , here is an ambiguous response, so ,ha, ,he survey adm,„,s,ra,or may decde 

'"7f,eMh:'comple,ed ques.ionnaires have been mspeced and any coding per^ 
formed, ,hey should b. securely bundled, together wtth = '""^-^^ « * 
Transmittal Forn-., and ,.,-w.,rded to the SOIS Director, College Board, 888 Seventh 
Avrnue New York. New York 10019. ^ , . • 

A Jample Batch Transmittal Form is shown in Figure 10. Each ,nst,tut,on 
partieipatin- in SOIS will be provided with a copy of ,i„s form when .ts quesuon- 
' ord r is filled. A separate Batch Transmittal Fo-m „,.,<, be ..hmucd lor 
n. le ,,,«,..»«u,,;(E,,...ring-S,udent, C;„ntinu:ng-Stude.„, and Fortner- 
StudeX"i/»-— .*:•.■,.«..„,,» of a questionnaire for which a separate analysts 

""'Ftrtample, three separate Batch Transmittal Forms must be completed if 
an institution: has administered the Entering-Studem 

in the fall, winter, and spring quarters; is transmitting all three admtn.stration s 
ou stionn ires to the College Board at one time; a,-.d destres separate reports for 
e ch e™ering student ,roup. Sintilarly, if the institution has admtn.stered the 
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Entering-Siudent, Former-Siudeni, and Program-Completer/Graduating-Student 
questionnaires and is forwarding all three at one lime,* separate Batch Transmittal 
Forms must be completed. In addition, if more than one institution or more than 
one campus of a single institution is submitting questionnaires at one time, and if 
s. parate analyses are desired, separate Batch Transmittal Forms must be completed. 

The Batch Transmittal Form requests the following information: 

• Institutional Study Iderw'fication Number. This number is used to 
identify difTerent institutions or difTcreni campuses for which both 
individual and group reports are to be prcpar :d. If the quciitionnaires 
have been administered as part of z larger, prearranged group study> 
a special identification number will have been assigned to the institution 
by the study administrator. If th institution, on its own, is submitting 
questionnaires from more thaw one campus or administrative unit 
and wishes separate analyses, difTerent numbers should be assigned to 
identify the different entities. 

• Type of Questiormairc Administered. The individual questionnaires in 
the difTerent series have difTerent questions and thus require diflerent 
analyses. The questionnaire identification number ensures that the 
correct analysis package is used for the type and series of questionnaires 
included in the batch. (Note again ^hat separate Batch Transmittal 
Forms must be completed for each difTerent kind of questionnaire 
submitted for processing and analysis.) 

• Date Questionnaires Were Administered. This identifies the time of 
administration of the questionnaires. The date entered here will be 
printed on the computer analysis for identification purposes. Enter 
the date in the boxes for month, day, and year. 

• Type and Control Institution. Enter the code number that best de- 
scribes the kind of institution at which the questionnaires have been 
collected. The code entered here will identify the group of previously 
participating institutions from which comparative data will he de- 
veloped, together with the institutionally specific analyses.^ 

• Carnegie Designation of Institional Type. Enter the code number that 
best describes the kind of institution at which the questionnaires have 
been collected. The code entered here will be used lor internal research 
purposes and for developin<i: additional comparative data in subsequent 
years of the service. 

• Location of Institution. Enter the Postal Service two-letter code identi- 
fying the state in which the institution is located. (For example, CA 

1. lamiparjiuc Jiuly^cs jrc, of course. Iimncd by the rMitn' :r <»} i:is!Hu:uiu* ih.it h,;\c prc\uujslv pjrtuip.itcd ii Si US, 
I'or the initial ycjr.v of ihc ,Scr\icc thev K- laratcJ to :iie i'.vikt,!! publu priv.iic. tu(»-vc.!r'to..' vc.ir pn^prictjry 
ijrtiupini'.v. As pjrtu!p.jtio:i cxp.nuiv, o. uu'. t.jn tlic i mnpar.iru c n-^ 

3V 



for California, NY for New York.) If the institution has campuses in 
more than one state, enter the code for the state in which the primary 
campus or administrative center is located. The code entered here will 
also be used for internal research purposes and for developing additional 
comparative data in subsequent years of the service. 

• Approximate Number of Questionnaires in Batch. The number entered 
b-re ^,vill be compared with the number of questionnaires keypunched 
to ensure that noi;c is lost in transit. 

• Reium of Questionnaires. Upon request, the College Board will return 
the questionnaires to the institution after keypunching and analysis. 
An additional charge for return postage will be included with the 
analysis costs. 

• Submitted By. Provide the name, address, and telephone number of 
the person to whom questions about the desired analyses should be 
directed (if necessary) and to whom the computt r-produced reports 
should be forwarded. . 

Outputs of the Analysis Servici- 

The -tandard output of the SOlS Questionnaire-Analysis Service is one copy of a 
computer-generated repon for eacn group of questionnaires for which a Batch 
Transmittal Form is submitted. Each item in ;he standard questionnaire will be 
identified with appropriate textual statements. The number and percentage of 
students indicating each response will be idcniified. Means, medians, and standard 
deviations will be provided for questions with appropriate numerical response 
values. 

Loca' questions coded in ihe Additional Questions section will be analyzed 
only as local question 1, local question 2, and so forth. Responses to the local 
questions will be identified only by the code number or letter entered in th- response 
box. Frequency and percentage distributions will be provided, but no means, medians, 
or standard deviar:-^.; :S will be calculated. 

Special analvM^s and outputs can be provided upon request, with prior arrange- 
ment, and fc additional cost. These include: 

• Multiple copies of the computer-generated report, which typically 
can be produced less expensively at the time the '.litial report is pre- 
pared than through subsequLUt local reproduction. 

• Group i-eports combining responses lO the same questioni.jire made 
by students at more than one institution or by more than one campus 
or administrative unit that adminisUTS the questionnaires at the same 
time. Multiple group reports can be prepared for dilTerent levels of 
inquiry (for a campus, a multicampus institution, a segment of 
similar institutions, a geographical regic^n within a state, a state, or 
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FIGURE 10 

QUESTIOSNAIRK BATCU TraNSMITTA L I'OKM 



^ fi^ ! NCHEMS-College Board 

student-Outcomes Information Services 

Questionnaire Batch Transmittal Form 



InMilu'ioiul Stu(l\ Idi-nlificJhnn Numhri 
Tvpcoi Ollc^tioMnJlr^ AdminisU'ii'd K ( tpp 

I t -t"^ I •••ttl XiulMf^t IfM i» ( t.f f ,.(1' i\ .1 , .tl',. 

Djti* Qiii*\lioniMiii*\ Wcmi- Afimmi>ti'MMl 
T>pi* jn(i ContfJil nt lm(itutir>ti 

ruhlii r. .Jf •. .'.If 



1 1 >niMi 

I Srtii-v 



CiinrKir Di*MKiutM)n of ln%(ittilion.il 

K. >.Mf. n I nr.,-|,.;\ : 
1><M t<'f.f«-t .MM'.M.'.l nr.. ' 1 

' < 'nipit-r.i'nMVt' d • • 1 ■ . . ■ 

I v. It I ( f In. 

I? ,il ft, in. If, ..I M t :-• « . 



: 1 
1 t 
.' 1 



.; It 



Sumhrr ot Quc*\(iiinn.«ii»>N iii \\\t\ U.itf \\ 



Ki'vpunchinv; ln\tiuc timu 1 1 



\ i 



n* ri.ittii 
t;r I I ) r 

nt I ! ) ;; 



I f .11 iK : 'i ! ' 

S>»<)ul<J n»ullip)i* ci»pii*\ ni Ihe ii'pfut itr p. rp.»' "'^ ^-'^ p»*f t ojn ' 
Shoijid (pK*\(ic>niuni*\ iiMuini'fl til iriNfili tinr) r >< 
SOIS Qiji*\hcjnruiic\ sutiinitttMi h\ : 

NafH.._ 



■ m 



m 



_J L 



Mjil ionipli'liMi Tijn\niit(jl f oim) v\ith SOIS (^iir\titiiii).n>i'N (<< 



39 

EKLC 



a multistate region). Special insiituiional coding may be required to 
'produce neaningful group reports; specific prior arunizenionts with 
the Director ofSOIS Processing at tlie College Hoard are advised. 
• Computer-iu/>e output can be provided in a ^ ariety ot trjck/density 
formats. Such output can help an institution perform subsequent 
dcuiilcd or different analyses as local needs ami interests dictate. 

In addition to the special outputs and analyses in ilu: preceding list, NC^HEMS 
and the College Board can arrange other analytic services to meet specific insti- 
tutional, segment, or state needs. Most needs, however, should be determined 
before the questionnaires are administered to students. Those interested in special 
services or analyses not included in this list should contact the SOIS director at 
either NCIIRMS(I .0. Drawer W Boulder, Colorado 80302) or the C:ollcge Hoard 
(888 Seventh Avenue, New York, New York 10019). 



S.'-.MI'I I- TaHI I- OI- t .ONi i MS ! OK Sl'llS .ANALYSIS 



< '.U )- •.•{ •.! • 
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SAMPi.h IsDhX FOK SC')1S Analysis 



• ■ luu f4' :u ^ .HI i -.A'. 

■I . ■•Mf4'''Al At;i L -i'.^ 

M It .'^UNf D ««K)u: : : . : ■ ■ 

v.-.j( At'f A :)»".' . • 

: '.•.'.'m: a. I 

r»u vir>u'.. t •J'''.'''; I {■ A', • . . 




l-NnHKSTANDl.Wi Till- C.OMI'U iKK AnAI.VM-S 

The computer analyses of the SOLS QucsTior.r.airc-Aiuilysis Service I^ave l:^een 
designed lo pro\'ide the basi^ ct>re ol'inl'orniaiuMi needed tor preparing local inier- 
pre*'.. icporis. Generallv seH'-c: ;>hnuHtn>' v nd easily undersiood, ihey do not 
requ.-e that the user be sophisiicaied in research nieihods or daii' proce.ssing. 

In ihe analyses, quesiions are idennfied by the same number/ierier code ihae 
appears on the original questionnaire. A table of contents, organized in the same 
sequence as items in the original questionnaire, precedes each analysis. An index, 
arranged in alphabetical sequence by quesiit n cor. tent, follows the anidysis and 
helps the user find specific qnesi:v>r.s am^Mvj, ;iu' vt^!uminolls output provided. 
Samples of (he first pages of il;e lalMe uf contents and index irom the I^niering- 
Siudeni Questionnaire are liuistiiued in biguies 1 i and 12 

III the computer analysis, mo.si items appearing on 'he questionnaires a^-: 
cross-tabulated by responses to oth^T items, 'i his pernnis JitTererilial dc cripi.-jn 
of subgroups ol the total student popuiai:on. rvpi^^ally. every >em is cross-tabulated 
bv the gender, marital stai.K>, handijapped status, racial'ethnic ..roup membership, 
course load, and age of the resp(>ndent. Other special cross-tabula ions are provided 
as appropriate for mdividual iteniN. TL-se are summan/ed in a Question Table 
i.nd Cross-Tabulation Report thai can be muiui in ;he comput jr-generaied report 
immediately after the table of conteT.s. 

•n 

0/ 



FlGl'RF 15 
Sample QuKSTioN TAP.i.r. koh SCMS A^ai v 



QUALlFlCA7lON*> 

UATE - ir 'Vi.'^B PROJECT - 1 'iAWLt ^ 
QUESTION TABLE CnEATEDC^ CST i 

UO ^»'T» LOG L « 

001 1 C'j 

007 . ' ' * 



0-1 b ■• 



Noa 



lot t!e^vrijMii»: 



The Question Table il'usirates how daia from the original questionnaire were 
converted to the QUEST analysis sysiem for processing, (l-or those who receive 
cape output, rhc Question Table corresponJ.s to he record hivou. for the individual 
student records on the computer tape.) A sample Question Table is illustrated in 



1 QUESTION. This describes the location, identific.uion, length, and 
number of possible responses for each item. Vithin that section, 

a) NO. is the sequential number assii.ned to the question tor pro- 
cessing. In the Cross-Tabul iiion Report, thi.. numVr i^^ -'"^'''^l i" 
identify items. 

b) ?RTff is a designation corresponding to the or'j;inal item on the 
questionnaire, ll^is number identifies the srqr.cuce in which items 
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arc prinicd in ihc computer-generated ruii-ui and die actual nuiubei 
that precedes tliai item in ihe output. 

c) LOG. describe., the siariini; position ofthai item \n ihe ;on::vat.r- 
ia{ c p<!Cord. 

d) l.GTH. describes ibe number of posPious occupied bv thai I'ei.i 
in the compu. jr-[a{^)e recoid. 

e) indicates the number of possiole -''sponscs to iha! itc-; In 
question 005 (handicapped status, lor example, up 'o tive diirercni 
re.^"pon,>es can bL recorded to 'udicate siudc-as who t)a\e nraliiplc 
handicaps. 

Rl-SPCNSb;S. This describes codir.u murnal to ihe Q'.'r.S'l system 

rei^aruing processini: items. 
V pklNT. This descnbes the manner in which the analysis ot'lhe item 

is primed ^numtx'r only, percent only, summary r.nlv.) 
■i. c:Ol'NT!-RS. This describes the si/.e of the Uem u\ terms vil' core 

siorai:e. 

5. CROSS-TAB RI^QVl-STS. Thr. sho\^ s the numbers of the cross- 
labuhuions usca a.Uiunsl tins it--m. bor e>.am>^le. question No. 010 
analyzed usmv: onlv cros^-tubulanon 0^. while question 020 is ;fiu!ly/.ed 
with cross-labi lalions 01. 02, 0^, and 0 The method of constructini: 
these cross-tatnilalions is described in the ibllowini: section. 

A sample Ooss-Tabulatior. Report from the two-year colle^^e, Unteriniz-Student 
Questionnaire is reproduced m fi.uure 11. h shows the way which the cross- 
tahuhuion columns were prepared, the headini^s thai appear in the cross-tabulali*-., 
and the iiems on which the crosvtabuhuion was used. Users of the Analysis 
Trocedures will liiid this re- -r helpiiil in understandiiii: exactly which responses 
to specific questions were uscu m ^/roducmi: each cross-tatnilaiion. 

1:-AI>C}0RITHM. This indicates Mie way in which student responses 
u-ei^selected for inclusion under a cross-tabulation headini:. L\ this 
example, the ali;orithm i 001 1 iiuUcates that the responses grouped 
i!i column 1 "(headed MAI.blS) were those who answered question 001 
^gender) with a response ofOb Similarly, those whose responses are 
iTrouped in column o (headed H AXDICAPPHD) are those who 
i-espondcd to question 005 (do you have a phv.sical handicap?; with 
responses01,02,03,0K.>r05. 

In some cases, student responses to two questions are us-u to sort 
ihe responses into cro^sMabulaiion iiroups. In »hose instances, tu'o 
aUorilhm s^^'tements will be couLCCted in the C'ross-'l abulation Report 
by the words AND or OR. AND is used when a student responded 
to both indicaa-d questions with the desired response; OR, when a 
de^^ired response to either question would r-suh .n inclusion. 
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FIGURE M 



Sample Cross-Tabulation Report for vSOIS Analysis 
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NoiF.: ^'ce icxi for descfipiions corresponding lo nuniKrcd itc-rns 



ERIC 



2. HEADING. These are words th^n appear ai ihc top of ihc individual 
columns in the cross-iabulaiions. In many cases, ihcy abbreviate the 
original responses in the que^^tionnaires. The heading BROWN, 
for example, stands for the longer ''Hispanic, Chicuno, or Spanish- 
speaking American'' response to the racial/ethnic-group membership 
question. 

3. USED ON. This indicates the individual questions cross-tabulated 
by the algorithm shown. Ih this_ example, cross-tabulation 04 has 
been used on questions 020, 0^0, 100, 140, and 180. 

A sample page of actual output Irom the Kntering-Siudeni Questionnaire is 
illustrated in figure 15. As indicated at the top of the pi^.ge, the QUEST analysis 
will interject text to explicate material included '\\\ the tables when appropriate. 
Thu tables themselves include:: 

!. Idcniificavon niDuhcrs correspundiMg lo the cjsignaiion ol the item 
on the original questionnaire and a prose description of the content 
of the item. In many instances, since the prose description does not 
exactly duplicate the oriizinal question, the user should refer to the 
questionnaire for the exact wording. 

2. Response iJeniificaiion numbers and lexi iov every valid response to 
the original item. As with the text for the qv.jstion, that for the response 
may not exactly duplicate the original on the questionnaire. 

3. TOT and PCT (total and percent) thai provide the frequency of 
response to each item arid the percentage of all responses which that 
number represents. In some instances, the total (121 in this example) 
will relleci the unduplicated number of respondents to the question- 
naive. For those where multiple responses are allowed (see the explana- 
tion in the section on the question ta^le), the number will rellect the 
number of individual responses to ihe question, a number that wiM. 
probably exceed the number of individual respondents. In either case, 
the percentage reported will represent the relationship between the 
number of responses and the total reported at the end of the colimin. 

The TOT and VCT columns appear only the first time that an 
item is analy/^cd. In subsequent analyses of that item using difiereni 
cross-vabuiations, the TOT and rCT luIuuiu^ aic blank. 

4. Cross-Tabulation Rozvs that report the number and percentage o^" 
respondents answering both questions (for the table and for the coss- 
labulation) under consideration. For example, ei<^^t respondents 
who described themselves as WHITF. also indicated that they had 
an academic goal involving an increah ■ in knowledge and under- 
standing. Those eight white students rep-^esenicd 17.8 percent of all 
students who identified that as one of tb.ir goals! 
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FIGURIl 15 

Sample Items in tmf. SOLS H nterisg-Stl-dhst Ql fstiosnairf 
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7A ACADEMIC GOALS 
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In many cases, adjacent cross-tabulation columns are not mutually 
exclusive (as between the OTHER ethnic background and the 
FULL TIME class load). In those cases, the calculation of percentage 
begins again with the first column of the new grouping. These new 
beginnings are identified in the Cross-Tabulation Repon by the word 
START in the column in which the count begins again. 
5. Cross-Tabulation Columns that are refiected by the percentages 'n 
parentheses (XX, X), These show the percentage that the proportion 
of students in that row represents of all students in the column. For 
example, the eight white students who said ihey had as a goal the 
increase of knowledge and understanding represented 32.0 percent 
of all white students responding to that question. 

Appendix 4 of the Handbook contains samplt^s of some of the kinds of inter- 
pretive reports that institutions can prepare from the computer-generated reports 
of the SOLS Questionnaire-Analysis Service. Institutions should feel free to adapt 
and use those sample reports in preparing do jments foi local use. In addition, 
the stafTof NCHEMS and the College Board (or consultants identified by ihem), 
can help prepare detailed interpretive reports to meet local needs. 
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Coding, Processing, and 
Analyzing the Data 



Many colleges and universities have sufficient access to computer facilities and 
software so that they can themselves process and analyze the SOIS quesiionnaiies. 
This chapter provides guidelines for each step in this process and suggests ways of 
computer editing responses, matching keypunched questionnaires to computer 
master files, and using standardized statistical/data computer softv/are. 

Hand Coding and Inspecting Returned Questionnaires 

To ensure that students have followed directions and that no inconsistencies nave 
occurred in the kinds of responses received for each questionnaire, a few returned 
questionnaires should be examined. This is especially important if local questions 
have been added to the questionnaires. If they have been added, they should be 
hand coded before keypunching so that responses to them can be tabulated along 
with responses to other questions. 

All hand coding should be performed by a person who has received explicit 
coding instructiorxS. The coder should be told to set aside all questionnaires tor 
which there are ambig^ioiis responses so that the survey director can interpret them. 

Keypunching 

Keypunch-location numbers have been assigned to each item in the SOIS question- 
naires. In assigning these location numbers, it has been assumed that the user can 
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keypunch the questionnaire item in a continuous mouc (that is, keypunch the 
location numbers 1 through 169) either on a computer tope or disc. 

If the system available to the user has no such capability, keypunch instruaions 
can be developed for keypunching in the questionnaires using 80-column computer 
cards. Because of the number of items in each of the SOIS questionnaires, three 
80-column cards will nave to be used for each returned questionnaire. To help 
asers develop these instructions, lists of keypunch locations on 80-column cards 
have been developed for each SOIS questionnaire. These lists are presented in 
appendix 5. 

Regardless of what keypunch procedure is selected, cards should be verified 
bv a keypuncher. Verification will nearly double keypunching costs, but will 
eliminate many errors. The keypuncher also should be instructed to consult the 
survey administrator about any ambiguous responses. 



Computer Editing 

Ip any questionnaire survey, mistakes by hand coders, keypunchers, or students 
who misread directions are bound to occur in recording responses. Editing using 
the computer can detect two basic kinds of errors: 

1 . Responses may be out cf acceptable ranges for an item. ¥ov example, 
one or two students may be shown to have sex codes of "3" when only 
'^0" and "T' are valid responses. This type of error can be detected 
by inspecting a preliminary frequency distributi*. i of all responses to 
the questionnaire for all students, using a packaged program such as 
the Statistical Package for the Social Sciences (SPSS). Alternatively, 
a special computer program can be written that checks for out-of-range 
responses to each item for each questionnaire and prints a message 
when an error is found. To correct errors, both the original question- 
naire and the matching keypunch card must be located, and the 
appropiiaie keypunch-card columns must be changed. 

2. Contradictory responses may exist among pairs or sets of responses. 
An example of such a contradiction occurs when a sophomore student 
indicates ihat the current degree being pursued is a doctorate. These 
types of erro^^ can be detected only by a special program that compares 
pairs or sets of responses for each student and writes an error message 
when incor.sioTcnt or contradictory data appear. To correct them, the 
keypunched cards must be changed after checking the correct responses 
on the original questionnaire. In many cases, these errors originate 
on the quesrionnaire (that is, a student misunderstood an item). In 
such cases, the survey administrator must decide which response is 
correct; those responses that contradict must be changed to 
^'blanks" or "no response" on the appropriate card columns. 



To facilitate these kinds of editing, it is important to i;eep the original question- 
naires soned in the same order as the keypunch cards. By keeping the questionnaires 
sorted, it will always be easy to find quickly a particular questionnaire needed for 
editing verification or any other purpose. 

Matching Questionnaire Data to Master-File Data 

An institution may wish to match its computerized master file of student infor- 
mation with ques:ionnaire information; a computer program can be written to 
accomplish this. Both files must be sorted in the same order and all information 
common to each file should be matched. That is, if student ID, age code, and sex 
code are on the master file (as well as on the questionnaire), then all duplicate 
information should agree before a match of the two records is considered correct. 
By using additional pieces of information to maich^ records, the possibility of 
matching errors caused by incorrectly punched ID numbers will be minimized. 
Where IT) numbers do not match, the original quesiicnnairc can be reviewed and 
the kcypunci: cards corrected. The resulting matched information can be stored 
on tape or disk c> one record for each respondent. 

For cenain purposes, primarily related to checking response bias, the institution 
may also want to create a new master file containing codes for identifying the 
status of all students in the survey sample. The kinds of information that might be 
desired are: 



COOK NU.MBHR STUDHNT STATUS IN SURVI- Y 

(1) Usable questionnaire returned 

(2) Student excluded from sample becaus': of improper or 

foreign permanent address 

(3) Siiiderii deceased 

(4) Questionnaire returned by post office as undeliverable 

mail 

(5) No questionnaire returned 

(6; Unusable questionnaire returned 



These codes can be added to the master file by keypunching a card for each 
r»tur!eni that contams the student's ID number and the appropriate code (that is, 
rode 2, 3, 4, or 6) and matching these cards against the master file. Code 1 (usable 
questionnaire returned) can be added to the master file by matching the question- 
naire cards against the master file. Code 5 is then defined as all master-file records 
That do not have a code. Figure 16 illustrates this procedure. 

The analyst can now use the new master file with codes to describe similarities 
and differences among various coded groups. In particular, it is often useful for 
assessing response bias to compare masterTile information between respondents 
and those who have not returned the questionnaires. 
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Packaged Computer PrograiMS 

Sludent-ouicomes surveys need packaged compuTer programs for two main 
functions. One is for manipulating data and selecting subsamplcs; the other is for 
analyzing data. Two commercially available packaged computer-program systems 
perform both funaions: OSIRIS III: An Integrated Collection of Computer Progiams 
for the Management and Analysis of Social Services Data (1973) and SPSS: Statistical 
Package for the Social Sciences {\975), A third packaged program, BMD^ Biomedical 
Computer Programs (1973), has cenain limitations in performing data manipulation 
and subsample selection but also can be used. 

Performing Data Analyses 

The data-analysis phase of almost any survey consists of descriptive statistics 
(frequencies, percentages, means, standard deviations) that summarize the question- 
naire responses and as much additional ' itisiical analysis as time, money, and 
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interest permit. In addition to basic qucsnonnairc analyses, the data-analysis phase 
often includes an assessment of the degree of response bias that may exist in the 
group of students who chose to respond to the questionnaire (if re.spondents can 
be compared to the rest of the sample who chose not to respond). This section on 
data analysis therefore presents guidelines for performing basic descriptive statistical 
analyses of the questionnaire and assessing response bias. Also ii.:luded is a brief 
discussion of potential analyses that go beyond the descriptive stage. 

A. Basic Descripiive Analyses. Basic descriptive analyses of the returned SOIS 
Student-Outcomes Questionnaires usually consist of frequencies (counts) and per- 
centages of the number of students who responded to each option of each question. 
Percentages for each question: »aire item are calculated using the total number of 
per .. ^!is who actually respond to the item as the denominator or base of the percentage 
eq-^JTiOn. (Those who left an item blank are excluded from the denominator.) 
Thus each item is tabulated similarly to the example given in Figure 17. 

For questionnaire items that direct the respondent to circle all the item options 
that apply, frequencies and percentages can he tabulated for each option. In this 
case, however, frequencies and percentages for each item option should not be 
summed since each option represents a dichoiomous variable. Figure 18 illustr*:ies 
the descriptive analysis for such a questionnaire item. For questionnaire items 
that have an underlying scale, it is appropriate to calculate the mean, standard 
deviation., and median response. Example:^ of such items include number of months 
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since withdrawal, number ofhours employed per week, and number of chan^os oi 
major. In addition, for rating scales (such as extent ol' satisfaction wiih how the 
college prepared students for additional college work or for their first job), means 
and standard deviations can be calculated. 

All these baMc descriptive analyses can be performed for the total sample of 
respondents as well as for various subgroups of the sample. Subgroups that are 
frequently of interest are: 

• Males and females 

• Racial/ethnic groups 

• Handicapped and nonhandicapped 

• Age ranges 

• Students' academic award goal— dcgi^c, certificate, or neither 

• Degree types for graduate students 

• Full-time and part-time students 

• Employed and unemployed students 

• Major or area of study 

B. Other Data Analyses. Num.erous nnal^ical directions for using the question- 
naire data can be pursued beyond the basic descriptive analyses suggested here. 
These include cro^s-tabulating items, correlating items to investigate relationships 
among variables, building predictive models (perhaps using multiple-regression 
techniques), and testing hypotheses. These analyses will not be discussed here 
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because they generally require considerable training in statistics and data analysis 
ihal is beyond the scope of the Handbook, 

C Assessing Response Bias, Response bias exists wiien the students who choose 
to respond to a questionnaire survey difier systemaiically from the total sample 
of students who were sent questionnaires. Generally response bias operates so that 
aaual respondents tend to be more concerned, more interested, or more enthusiasiic 
than those who choose not to respond to a survey. Respondents also may have 
stronger views and may have more positive ieelinizs in general than those who 
do not respond. 

There are two general approaches in survey i jscir. ch to ihe problem of assessing 
response bias. One is to isolate a small random sample of those who do not respond 
to the survey and try to get valid, rciurned questionnaires for comparison with 
those who originally returned quesiionnaires. Primarily for cost reasons, this 
approach usually is not feasible in any but the largcsi surveys. Another approach, 
which can easily be done in a small survey, is to examine the characteristics of 
respondents and norr^spondents using demographic/background data available* in 
the institutional master- fie records. Though this approach is technically less valid, 
it can produce useful insights into the response-bias i]uestion. Typically institutions 
have in their records such information as: 



• Gender 

• Race/ethnij categorv 

• Home state 

• Age 

• Degree sought 

• Major field 

• Grade-point average 

• Number of terms em oiled 

• Date of withdrawal (if appropriate) 

• Date of graduation or program compleiion, (il appropriate) which c;:n 
be relevant in assessing possible response bias 

Assessing difTerences between respondents and nonrespondents for these types 
of characteristics can be made by comparing per entages and means for the two 
groups. For example, 56 percent of the respondents are women, 49 percent of the 
nonrespondents are women, and the average age is 19 for respondents and 22 f-.r 
nonrespondents. In many eases, the diilereiices miiy oe negligible between the 
two groups, indicating iittie response bias at Icum in leiiiib uf the Lllalaelcl l^ilLb 
on which the students were cor»ipared. in some cases there will be moderate to 
:*ubstantial differences between respondents and nonrespondents. The important 
point in investigating the response bias question is to document any comparisons 
between the two groups and to cautiously interpret questionnaire results to the 
extent that it is believed respondencs may represent a biased group. 
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Usirs the Survey Results 



Vsinp iht- infornraiion is perhaps ihc most nnportani '.-Ivmcnt in conJiict ir,. miy 
survcv. Unfortunatch' it is common loi insiuuiions to collect survey data bLit 
never publish a report or otl.erwise at;emp? to disseminate the survev results. Not 
only is this consequence a waste ot" vainaMe iime and mouey, but it also contributes 
10 understandnble reluctance on ihe parts of students and other^^ involved toward 
ihe whole activity of conductinu s^.rvevs. The survey coordinator niuM therefore 
disseminate the survey results to all levels of potential users (IVom students to coUei^e 
presidents), not onlv to ensure thai the data least 'mve the poteiuial to be used, 
but also \o encouraue jX)SUi\e I'lniudc' abojt the va'ue ol^ student-outcomes 
u formation. 

iDEMIFYINCi THE I'SKRS 

If the interpretation of -uiy survey nistrui^K-nt is to be n.canin^t\:K it is iniporiani 
10 ideniifv the key os-rs of the <iaia and the levels oi daui use. When an Insiiiuiional 
advisory commillM- is establif.hed in the survey-planning singes, this activity will 
have been com.pleied. 'I ne kinds ofouestions and issues raised by the advisory 
commiitee shouui rruviil-c an oiul ue eiiiiCu' i^suci^ ihai musi be addresr.t:u ip. 
ihe survev rcpoir. I:ven when there is no iusritutional advisory commiitee, there 
mav be docuu;j:U". or record- ol' conversations oullmini: the concerns of those 
who suggtvr^"i rh.'i ilio study oe pursued. In ihe absence ol'eiiher kind ot a priori 
record's 'he -survey research can list the titles oi'vnrious potential users on one side 
of a paize and on the other, me possible uses o^'the survey information by each. 
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What Kinds of Reports Should Be Provided? - ^ 

Not only will ditTerent users want to answer ditTcrcni questions from the survey 
results, some may need difierent kinds of reports. The president or chairman of 
the board, for example, may want nothing more than a two or ihr':e-page executive 
summary that highlights the implications of the fmdings concerning major policy 
issues and alternatives. The director of institutional research, on the other hand, 
may be concerned with detailed statistics on .*very questionnaire item. The director 
of admissions may be interested only in how students learn about ih^ college, 
so that recmiting n :tivities can be tailored. The director of the graduate placement 
center may beroncerncd only about the kind of work students plan to do. 

The survey administrator may write a series of reports. Some mav be issued 
uTimediately after the survey is conducted; others may be distributed over a period 
of time. Many writers of research reports have found that se . tTal small reports, 
each dealing in some depth with a particular issje or item, are more easily read 
and understood than is a lart^e report covering all aspects k.f the study. 

Deciding what specific pieces of information may be useful to a particular 
decisionmaker is nor an easy task. A good place to start is by determining the major 
responsibilities o^ all potential users and then gearing the information to fit Mieir 
particular responsibilities within the organization. Ii generally would fim be appro- 
priate initially in give a coUe-e president detailed information :elatt:d to each 
department within ;he insti'.ution. It '::vulJ be a'i»propriatc to develop a report for 
the president that would ^ive general indicators rehufd to thr: success and/or failure 
of the institution. The academic dean, on tlie o^her Land, might be interested in 
departmental breakouts but would want the data summarized and arrayed so th. • 
comparisons between, departments were re:M:ly appaienl. iMnally, the departing 
heads may not be concernec' \.'iih indicators ihat relate to the entirj institutioii 
but rather with indicators relating speeifieallv to :he department, iiuluding some 
notion of hov; their departments compare within the institution.. 

Providing a truly useful report takes time and experience. The person preparing 
the repotL should solicit iron, the users feedback about the information that was 
particularly "seful in the prepa:--J r-pori. This feedback can be used to modify 
and improve future reports. It also may 1x* helptul to ask users what t^^ey speeifieallv 
want from the report, befe'>re beginning to write, h'requent^y. howe\er, this ;^rocess 
can be frustrating to both the user and tiie report writer because it is ditTicult to 
identify ahead ol'time specitlc needs !rom the report wheri one is not tainiliar with 
the data. 

Appendix 4, Sample Reports Ironi StudentDuteomes Assessment Sar\eys, 
provides four examples of reports that ean 1x- used as models for survey repoM^. 
The first two reports are examples of e\eeutive summaries; the third, an example 
of a report prepared to deal with a sp(\.'ific problem. Th final report is an example 
of an actun^ research report summarizin:.: the results ot a foriner-siudent study. 
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Making Decisions Based on Information 

It is import mi .bai users not only receive information that i^ disp' iwd in a nicMnin^- 
ful muaner, but that ihey also use the information to cflect positive cham^c. within 
the institution. For example, suppose- a Dean of Students believed ihat, i . v:''^\s 
of students' neclSj counselors spent too much time with student ;' peisonal roblems 
and too little time with career counseling. A survey of students mieht indicate 
that many students were not aware of the career-counseling ser\'ices but wotild 
use tiiem if available, while relatively few stuaems felt a need for and planned 
to use the personal-counseling services. Stafang information might colUiborate 
this by indicating considerably more time spent in personal counseling tlinn career 
counseling (perhaps because personal cotmseling tai<es more time per sttideni 
served). These two pieces of d:na combined may then be enough motivation for 
the uean to taKe the initiative in clTecting a change in the counsi*ling progf^.n at 
the institution. 

Sometimes fmancial distress coti^^led with new inibrn' n causes change 
within an institution. At one small private college, an entire stu .lU-major program 
was phased out because v. \\\ :. discovered that only a handful of stuiients wer; 
being graduated frt m the program. The faculty in that program, when presented 
with the information about Ilnanciiil '^stress and declihing number of graduatt*s, 
recommended that the program b-j phi.u>LJ o M and the departmL.u only be main- 
tained as a service department. 

Not every survey will ^atise w. '^sprcad change. Studeius' questionnaTe 
responses may onl^' be the first piece of mfurmi^-on in an are.* that 'iiay. in the 
future, need to be changed; or students' rc.>p >nses may, in many case , document 
a high satisfaction with the status qtio. 

Feedback to Rhspondhnts 

One reinforcing technique that can encourage improved iliture participation in 
questionnaire surveys is showing respondents how the results are used. (Providing 
student feedback is particularly easy with on-canipus questionnair :s, such a:-: entering 
and continuing-student sur\'eys.) iWosi students will be interested in general survey 
results as well a^Kany cl.anges in ccMege or university policies or practices resullin|., 
from the survey. Feedback is especially important lor graduating seniors and 
alumni since one of the objectives of contacting them is to maintain their i; terest 
and encourage their support of the college. If alumni and those who complete 
programs feel that their responses are influencing changes, they are more likely 
to become mor: involved in the institution. The same result is likely with on-campu > 
.dents in terms of a more positive attitude tov/ard the school. Thus when chan;;e 
does occur, it is especially important to report it to the group who helped bring h 
about. And even when there are no changes resulting from a survey, it still is 
important to intbrm resp^rKjents of the general survey resulf^ 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

St)»*<»tu- tiufttions .Iff ^i.vn tor < ofiplrlirin t^uiru ot 
tU' questions in iht> <}iJt's|i<)nn.ur»' Whrtt- tuniir- i l:oii. 
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I. \\\\\\ ts »• ...r NfN' 
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in tht« 'h)* 



Most f— I 
lni;xKt.u)t l_J 
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IMtifi.itr 
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.Ttll I 
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( »Tf ilti I »! t III -r- th.ni 
r>fH' V'.'f 

M.I. h.'lt.r . 

( ,r.ti!n.i?i' or j it i it • ■ >■ .i, ,n.i 



U Ni*^'. Ux'l .f list A: Majors and Arras (it Study and 
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intUrrni t-d l>\ .i\.irtrl\ dl t.ii lufs /','»',•>('( ff( /f all of f^f 
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1 ( f I irrf.i'i s1ti'S*rtl s .id\ i» t* 
: hi tMi ht-r > or tM»-fid > ,id\ m r 
{ ( I nif)>rl(ir > .hK n *• 
f I iii;ili>\i*f > Ntt>;^r\tior; 

K , \\\\\ hi'lj; r.'l,'ifi rrry current riji;tlo\ ftinil 

■ M ( I ists 

} •\..n!.ihili!\ III iinanciat.nd 
I instittjttor) > N(Xi&l reputation 

K ( l(is»' lo lioine ' ", ■ 

I v\ .trit«-«j .1 ( li.inqi- in 5ccncrv or location 
M K.im:'- Hn! .t\.nl.il>tlitv nf student h^k 

; 1 . .irndriititN \sHli t.-iUm NtudWtS 

( ) Ini onvcnit-nt t< i i;n rls«»vsln're 

1' Ottier 
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rfems thatappU 

M7 0 FrOfnp«'<»{ilr .It mv!Mi;ri s( Ik lol 
Ufl 1 From r»'l.tti\»'> trifiids iir.u«;ii, 
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Mifiil.ir li I 



11. Wh.r IS \iMir inf.-nd.Mj I'tuoilOH^t staius^ 
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j } Wi-t'kd.iv .UtrrruKUJs 
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I J So lit* ! pLu: t' > ''"t'lfn ♦»! si»ni»- 'iiturr <j,ifi' 
• >> So I pl.iri to tr,ui>t»T to ,iiiolhrf < . 'IliX'* 
■i Ih.ui-n"- .ifjN tor ,»tlili!iiin,il r<lif( . iof» 
\\\\ ■ tiir.f 

I I «f'i ftfit \. l »■ ;u»vv Mi\ pl.ms t("f ni'xi trim 



It voii Imvo ["nH'n .i>k('<! io.ins\%''i ♦Hldiinm.t 



ADDITIONALQUESTIONS SECTION 

A<MitK)H.d t\u* spf ^nv 'n.w hjvr In-rfi |r . ih.. p'""* d :> >rtti t . , v i ■ .t « 

□ □□□□□□□□□□□□□□ 



r> 21) 21 2 1 



|'I.M>.. ,.>r 'I:.' >p.,. [».•!.,•,% 



2» 



30 31 U» 

V,l U.I 



77 



LIST A: MA)ORS AND AREAS OF STUDY 

Programs usudlly requiring four or mor(^ vodrs oi studv 



OKM) 


A^f n ulturt* »tiul N ,11 u fill Kfsnur t. rs 




()-!(H) 


Arc hit'.'C t urt* «i lul 1 d^' irt tr)(TU'r) t ii 1 1 )t'M^t > 




() UM) 


Afr«i Stuclirs (iri( lu(l<"» AmiIM >tU(ii»'N k St»;»li«' 




()4(H) 


Rrolo^rt M tuul I ilf Si irru ^'n 










OMH) 






()7»)() 


(!onipiJt»'f »in(i In! nf tn,i{ lon S< i*'fit i'n 




OHlK) 


i (111 c ti 1 1< in 




1 )')()() 






llMH) 


1 iMr .}Ti(i A|>pIh'(I ^ ' t > ( iru Iim:<'n -Xr t I )«in< I )i<uui 


1 Music, vie ] 


1 IlK) 






1-.MX) 


M'Mlth IVotrsstdfiN ^X'^ ^^^"""-.^^ 




1 MM) 




lnNti!iitionnI 




f louM'krrfur'i; .itid 1 jkxI Sit-, .i i- M.in.i^rMH-iit 




\ 


1 .i^V 




1 '>IH) 


1 ftlrfs (itn lit(i"N ( f j'.il iw \\ ntini; ! it*-: .11 iir<'. Phil 


•'••-pin . 




S()('r( Iv f • > ) 




1 <>()() 


1 hfiirv St iciu 




1 "IMl 






UUM) 


Willi. ir\ Si n*m 






IMu Nu .»! Si ifiM cs . irj< lu(i«'^ ( firfijl^tfv. Physii ^ 1 .irth 




Si MMu rs r:t 1 t 




J(HM) 


|\\< holiu;\ 




JUM) 


fitbln •\»i.?ii> .11- 1 s>)( i.ii s.-rvices 






Srn i.il ^< tMtu .-N uu hni'-N -Nnthropolo^v. t ttuu'r- , 






HiNt»>f\ ! .nitM .li Si HTM f. S(,rM»Ioj;v. otr.) 




J ilM> 


I li»'()l»>i:% a'm\ K»'lii:u>ij 






liu»*iv!vNv jplu^iu st\u!u s 










7JM)<» 


I rui. i tuj; prdbably program lour -u nmr. 





/Vo^v.jms usuiiify requiring less than four \ (Mrs of sfddv 



5KX) 
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54(X) 

•>404 



H( X M I 



l^ii^inrsN and Commerce Technl>l^»^;n'^ i hh I'uirv A» < < mutiny: 
U. inking. Commerci.*! Art Hoti-I .irul K»'^t.njr.int \\.tiUL;''ni' 

Srt rt'l.trul hf^ologtuS (tncluilrs ( >l;ii Sii[)fruMtii^ .tinl 
Wdnagrrtit-rW StftK >^rdphtr .iiiti 1 \ ;htii; I .-i h-H >!* .i;^ i 
Personal bur\. n «• 1 <•( !ln^/lo^M'^ '^fu Units sti-;%.r -I.-^^ I r.nmi.i. 
Cosmetologist, etc ) 

Dat ■. Processing TccIuioUmih n i iri< huh-N ( oinpuTri 
Progr.imming. Kr*'purn hin^ m i 

Health Services jrKi I'.ir.riwdii ;l Km ; ol. -nn's ; iii< In.l. s 
Dentrfl an»l Wrdu ,it '\xMsT.'-t . * hnnl. :\. i r\ i )( < npMiu -in I 
.ind Physical : hrr,i;>\ I»'<h- ,iin\\ • 

Mi-rhanical ,in(l I ni'iin ." I n hnni. s t i-u l,i.!rs 
A^Tonautit .»! i'ln.' Anion - 'Um' 1 hn< »loi:\ U •■hiifiL; 
Electrnnn n Arrhilft tur.n !V,il!ifn: • 

Const r IK pnn .uni liiiililfr^ 4 I 1 ..n ih hmms i in; luilr ( .n[M'n;i\ 
Plumbing Sltrrt.Mrt.ll llr,jtii>^ r|. i 

Nattjr.il Si irnt r I rt hnnloi^i*^ jifH h u .r . Av;i u ul» tii r I hni )li 
En% .fonrTirnt.il Mr.ilrli I. , hnnU.-'. f on ^tr-. .iru! U ihlhtr 
1<M hn(>l<>i^\ , rfi I 

! o«)(l 'rrM< rs I "t lux >lr >;;i.'^ I Imit'^ I <><nl s.tmi 

Siiprr^ iMf«4 Instirnhiin.it I mul I'rrp.if .I'lf in rti 1 

I'uhln SrrMr r I r< lirn ►lo^ir^ (nu Inti'"- i .( a I r)l oft • 5 urn', 

1 rt hrml. >i^\ . I r.n hrr -Nul 1 r.unituj \ \ i ■ ■nti i 1 im «mi »li 

l*uhl'i '%<lrnirnNtr,jhMn 1 hri< »U 1^;^ »••( 

Kr{ rr.lt ion .irul S. i; 1,(1 \Vi »rk K<*l,«{r{! ! ri luM »!i it;irN 

( )thrt 

|.!tul iril hi;' [>rfl ,U>1\ 'h.ni t- ur ^.-.ir pfMi'.r.rn 



Son On 1^*0 jctuji SOIS Quc^tuinn.urc^. l i.sl \ »^ prmic.l « 
jll *.]iK'>Ht^ntijucs. u IS icpruitcJ in tins .ippt n»li\ \\:\\\ ttn, r 



I [♦.trul r\;v:ulnii' !ri'tr. ;mi'c J iU'tJiis'.- it in iiicT' .li hj 
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LIST B: OCCUPATIONAL TITLES 



01 A'^nciihura) and Fofesirv Oi:cu|)-Uions, \ ishcrs, .ind Hunif r 

02 Clerirat Occu[)olions 

05 Constfuction. Onllin^j, an(i Mining C)t iupalions 
01 ixiH utivi*. AHniinistf<ilivf. .in(i \1.inaK«'fiai ( )t ( u|).it'(>ns 
Oh H(Mlth'Dt.i«nosin« and Tf«*atiriK Pr actiJionrf s 

07 Health T«-c hnt^loKists an(J 1 «*t hni< lans 

08 <Mafkt»tinK and SaU-s 0( t unalions » 
Maional Hancitt' ^ \ quifmifiil CltMnfrs. .uid LaljOrWJ^^^^ 

U) Mc( hanits and Kt'[>air»'rs :^r! . 

n Mililar\ 0( c upalions , . , , 

12 N..lural Scirntisls in(i Walhrniatu lans 

l .i Nurs s, I'harmac is!s. Oi»'li!ians. Iht'raptUb. and Plivsicwns'- 
A sistanls 

U l'r()(lu( lion C)t ( upatitins (C)rrupaUO0$<COfic«fned vvtlh ; 

srttm;; up. npt'ralin^;, f>r tending of fnachmf|S4UMi'iMlt|l 

hand prodiirlion. usuatU in a facJory yr shop) : : 

StTMCt* ()( t upalt ons : 
Ir, Social Si u'ritisls. Social VVoHiers.*Rellgi6us Worker^ and 

1 avvvrrs 

17 hM( ht»'s, I ibrart.ins. and Counselors 

iH hnotovjisls and Icthni 1ins(«tCcpi HCdIth) 
V) rfanspr>rtatu>n and Mau»r>al ^WingQccupatio;. • 
1{\ Wnit'is, Nriisiv. Editors* cod ^thloic*. 



More questions on p.r^e A 



Sow LIS H. |*!inic*l or. rhf b.i^koilr -lu- p-Jnc! ruMi^^ I A. is uu.'' ik'il t^:'l;. a • 
.i.ui':. in .ill « rher '.nics'tm'.: ..lirr^ thts p.i:;"! :v hl.ii. 



tlv. .-(civa! Alanuji QucstMi 
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Continuing-Student 
Questionnaire 



PERSONAL IDENTIFICATION SECTION 
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STANDARD QUESTIONS SECTION 
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.Iff pIiMSc '. ir* I.' !' ' 'Mjitil '•' « ". f ' >t ; 

iiMisj >"ii'« )jif t.i!i r«"s{)ons,' h .l^ im J'.' ..nt ; 

!? .I'll .'r-- fii ■' ■ .••»';■'■*. •>■ T' - ' 'i • : -A ■ I .'• ' 

('..Mil'." 1 



I' ^fn* ttrst r> I' ifnn. tJff .« f^-• i'J'« ' > < 

.(/<» /nipofUfif fc) >f«M at thrs (fTi- • 

• i;. Mi^ .irr (f!i|'<''^dnt to nu* .ii rlus r tv.- 

h«'M' \i|s I .jm .K^iit'\ itn: ■ r h.u .u fm'. 

undcf^t.vniifi,' \n .It: ,u .uUmkh ti«-l>l 
B toobt.iin .1 . . r.:u .I'f .T r 
■ i f ' To f t 'fii^ili-'i • I ( ^if s''N ')> i I'ss.ir-, ti > iMf 
t(i itli> ■: .'iliji >n.il tristi!u!i' mi 



I )o \. »\J M-rl lli.i! \ oil h.i 

r . ill fh.'f, 

I) 



V- iM CM! II h in\ , !.ui\ !:!• 
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the-" iiM* mo^l II. jMifto'it \ii \tHt .»f fin. litn.- : <» 'Att-lil.) 

\r.. ;;n 



\,\\ ttmrnin,; 



txU'f th" Irtt'T B If t»f>! box 



Itt 



out I ollrj^f 



i I .\ ui . ' pi-'S- ttiy pfonr.jfit Mil-- ?» (ti 



ti,i\r rn i"i\rU ;;:i.inn,il ,u(l 
^ , * i\ t MoT -•pjilird tor frn i 



]() ., i':,- , . ' ^ - • K • :• : • ' 'f^ . : tin: ^ • 



■,,«..•..!•■,■ " . ' Mutnl/ft I il til' 




:r • , r.-l,! - tuH lit',»",5 V* • ' ' 

. . :i if If ill' p."' fli 
► •fin rnr(,IIfii 
il\ not for cit *;'' 



i I ' ; !' •.*•(! nmo !• 

... . ; ( . .:r..-!iM'« • ' t . .* f-m;ilc i . » l ,l ■ ■ 
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i<ii«'>tii Ills I'M' 'i.r. ' • ! 




1" tH r« JO J I 22 J*. 21 




Program-Completer 

and 

Graduaiing-Student 
Questionriijire 



PERSONAL IDENTIFICATION SECTION 

I j(. 1 (nnp!«'!«' this >«'< rr. ifi unu-^ ■ v < .If '■ .1 >■(•.•■• li' > 
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STANDARD QUESTIONS SECTION 



ISSTRUCflONS: 



• 111 ...ni^ sUlcmcnU roflt»^1 the grv^s 
/n ihe first column pleasv * >" 

; ( ' ,jnu» rrfc/O Chc /o«Of5 Ct Jh- ^ 



A< ^wffTii r ( lis 
\ «K) A To incrf n \ ^' ' 

, UndCT-?-"iitin.; If ,11' 

»n ' !l To"':*:.'!!! .« > • •■t'l ■ 



1 f> 



Ninti Amoru ,\n 



;' • "■ ■ > Mfs 
.. f nr mure 



' 1 No 

'> O vcuf.'?lth- NOiib.iw , ; ' , 

'> Nn . 



7(i 



•• f^.i: .ir«' ni<i\t Jlipof {.hi! to vu i» :i 1, !i(v.- .-r 

■ ::,t 



T T T T 



• . > hut ' : ' 

• .tr.ition 
!■ . ^'rvss ottK •' 
Xi.ulririK advisiTH' 



1 IS' ^ \\.i|i..s .111(1 Arc'.tv ..t SiMiK ■ td 



I < ( ult'jrol I 

Stu<! t OMv . , , 
I u»-»'r pi ■'■ 



■ • ■-•^ VNliilr 

: ,ll-tinir( I- ^. ■ ' 



' • • .K*dtt^ 'MtFiod from ,mor • 
: .' •• !" jbiir t.i/jf ' . . . ■ 
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.1 |)'» , iiff,-n!lv li.ur |»(.irv. ti .uiiiirti .-(iui j; 
r- U N' . til »f I? »lu . tini»' 

I pi.jri tfi f»'<'nf< '! .i( this '>|1. 
--■j : >fs I h.ivr ,ilf. J; i-nfnl".-<l .w...:h.T i , .llt^;.- 
\ t I pLui tt) . nroll .If sr>' I*' ff « . )II<•,;|• 

"•. ( u"«-n' .i}>Miir ,!tK .!(l;J(tii t'l.ii 

;;. .ir'. ,r> 



IH. \(nj ;t|,if» f (i.ntinuf vinr .mIui .itron .s tfi.- 

r*n ( ftiitn .Iff 

I 1 Asm m nt«* <It'^;tr«' 

j i<,M h..[(if s .!,.i;fr • 
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r\A\.< jbcMit iHir cri! 
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STANDARD QUESTIONS SECTION 



INSTRciCnONS 

*x\t* f\K nfu in *.}\\^ mil • 

4 -Vr. . u".-m::, f . ■ ■■ 



1 



.1)., jli'.T''''^ . ii-il. . • 't>-- i .'.riv ' 

/ lb* r . ^.^Wunif p/''iM' > ■' ■ • ' 

.;<>:r '.Vlf i-n;>orf»Jnf f" ' • v. />- v 

: .>(/' (o.7<'f»i» /n vecorjff «'>.,. '■ • - 
■ '>■. ■ \ou ii't'l y<Hi '•<■ " ■' ' 

,|s ...-I.' iitMM'funt to 

under'. i'mIuu: 'm .tr. ,n .i<!» iv.. 

. C Tf> < nttir.l. -.' . <.,lf>.'-» ••''^ '< ' 



p. F 



t'l , . I ..f i . . .1 •'• .I'l'i «ir 



li'j \o<» tlut \f*ii ^.u. 
Circ.'callfKif Tipp.'v 
0 No 

; ' u .tnc I. :1 ' • 



-In., hui. fi- ' .'!- 



HO 
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lliHM' ih.i! vM'fi' riiDsl ifripi'^t. rt »ci ; i f.i \\!'« fi \i t, 
.illi'fult»<l »Mjf ( <)IIi'^;i' li»f ♦ ^.ift ;»:•■ il \<iit iiio.* 

t-nt." th»' h'tU't \\ tn Ih. tifst 

Mostj 1 Si'( i:;ui S^ost I 1 Ih .'f! Ml..! j 1 

lin;-rr.!n'| | I rupi »rt int I I lltip-f.irrl I 



■ . 1 l'-;tti.ir(l\ tnl \ '•>i\\ 'ut (•.!.■> 



*l. 'A Kit «j- i:r. i' \\«'f.' 

— ( ' Ni j! M'rk it>t; .1 I ''f 111 i( .lit' I 11 li. ^^r • •.■ 

.' ( rtt'tti |p! .Ml ir.' :h,ir^ . \r,if 
*. A-.Mn i.it»- (I' vWi '- 



. .,11. 



1-i 'All'- \ nrnllod. ♦i<^\ Mi.tn\ .if 

.rn i.iiK 'A r i*k \% I v'il class \\\'tr h''<n^: 'I'-'i !«' 

' ; n.ir «'inplovrti , 
1 ) •■■;iin\. d1-1l, htJuf'* pt?r \v»'»'V 
. ■ : \ pi<'vc<i11-2l) hoursfK't \\i»ck . 
I m;ii«i\»'<l 21-35 hours per N'.f.fk 
i tnpl. hrHirsormorcpcru«*'> 



I i.J >o^j lip; t. 'I tiiMnt j.il ,»sM\:.tn( '!( i.iM 'Mt;cl,; .h p; 

r-0 Yi»>. arnl I MM i'lvcd it 

I 1 Yon. but I did not rrf i\ It 

J ^r^. but I left bvUifi- 1 I. urn: • ■! I 1. 



L./'i. .11 ti\l A; M,i)OfN ,ind Arr.iN u! S!.i<l\ .1' . 

r iM ■ M.-s |..•I..v^ . ■ ^: :i.T m: ;hf» 

k <.t\ .M ^'.hu h •,. ,.1: ■n.'i r. .• • .;i,i;\ mI;-- 



■A .1 . ,.r . 



.r first (.hnic r 



- n A piilil . twi » M'.ir . »)llt,>:<' 
I A icihlii t» .If v",u ( ollfgC nf iini\ •■' ')'\ 

J A pri\.i!.' ( t.!l.-i:t' or un'vcrsuv 

\ A .itMin.iI p'Lhnit*:' vcbool. ho>pjt.!U< Ih.' 

iiur in^ ir.njr scbool. Of buMnC^N SclXK>l 



0/ all f.*"*- "''.t^' •• 
^^ iidcttiu f\.M ' fv 



A 

14- I ) 



1 I ), V.I';.:,. . MU .r. iii.-tT^u p.t:. , 

( , I Jivv.r .; ,.'r, .■• !};•• !• .irnir;: .'IP. I' it" 
' I . I ., ^i- v\ ' )f » r ' J* 1 1,1 ; I ,iti'» -T 1 
t 'i>t:'<- . .! n- .1. ,t<!.-'TMi . 



( )tl..-f 



W fj.it fi.irni- the coll''.:*' Mi. 



12- when you left our college. t' a.i 
\ M >inl average [C PA)' 
4 00 .to 3 m 
1 UnMc. JU1 

: M - ^ J I O to 1 01 , 
, *. 1 \n)ni h . 

'' *■ , \,.t>r tft(! n-pf 1,,!. 



.,1, rt:.,-. , I.il.. 



K 1 .-A p.-< ipl.' I . . KiU\ ,>!.';>!it\ V.itl 
s \*' .■. -! . Ki'. ■ .! !li'- .ir.M 



O 
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IfiMii in- liNt ft .tM>nfi> in (|iM'>tii»n plrM r- t i » 

| vlo>N h»f »«x,imt»ltv It th»' most injport.mi n-.s.on .-..is 
lh.it \<iu Tf.inNTrficd to .in<»!hff ( ollt'k' < 'i{«'f tin- 
Ir'ilrf B iri \\u' tifN' hr)x 

lnu»'Kt,jnl I I lnn>'>M.»nt I I lnn>- >f t.ifi' , j 



for iMr/i M'fwfC. (/r'./r fhr* nunJh^-r of '^n' 
•r>p<in>r' f/i.if (> rTjfnf jpprnpruitr 

\ djij no* ktuu> .<houl >frvu f 

1 ij>.«'(l fl"..^ M'rvt( !• .itk) ^V.I> >.jli».Itrr) ^m!^- i1 

i 1 uM'tJ lhi». I- 1. Ill ;v.»> nnt •% it'f ; 

1 T T 7 

Ml.' ^ '\ijnii».M( ms 

O 1 .* \ KiT.'^tr.ilujn 

> » I J ^ l^tisinr>» oitu »' 

O 1 ; I \i uli'fTiM ,ujvi».if»^ 

il 1 J ^ I ,tjul. uu r' M)un''»'ii'»k: .jni! N-'-tiTH'. 

(TMpfd^fnu'til 
1 J t 1 iilD.'irik: 
i; 1 J \ MirinriU ,in.iir> 

O 1 ; ! < ollf^r t Illtur.ll {lfr>k:MftU 

M • J t Kr- rrMtiori .nui ,l|f !r'u pfr»^rjms 

o 1 t \ :n^\n^ i.il ,nil 

> I 1 ^ S!iii!rnl r-nipli i\ni''nt 

il 1 J I C jrtMT pl.irinini^ 

1) J { pi.if rfiir-Ml 

i) 1 < ( .ifr lrrr.i 



I'.irking 

( .iriipu^ securitY 
( )ther 
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iddi' t»ii.il t\ 
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lu.s tit ri 
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30 
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32 
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FIcasC iJM' 1 1 1{* space b«i(i;> l"»r ... < imi.'nt> NOM h. 
about our < t^-.> .;uf^!H.tui,iM- -t .uuthiin; \ 

cane tosh. in' \>ith t.> 



1 .u • ..rri-nllvh.ive plans f Of jdditiO' .il ♦-dii< 

■O N(. fl{»l ,\\ tl>i>- tiMlO 

1 N I plan lo^|■^■nrotlalthiSCoII^^;r• 
J >.:S. I hdVCalf'Mdv »'nroIled dl nrid'hrf . . ...-k 

t Yes, I plan locnroil .>i .inottKf < fiU' i: 
4 I am ( nfien!lvuiidw:Kj*'d .li.out .irn .-ddi'^'-r 
education 

> If you circle<i r» N(x>ntc^ J ^ pi- - ' 
name o( the co'Vge w.u pl.tn .t;s^-.. 
.il?»*ndiri^ 



■ « ■ < ■ 1 1 . iiii 

. 1 !■ >r..i. .'h 



S2 .9^ 




Recent-Alumni 
Questicrnaire 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS 

^(v'(ilu <) m !i,<ri«. .If!' k.'.'-t) »( •np! 
•SriH.;»-vtiof)<. ffi tilt- •i',;'-'<:it)i'n.utf VV : .■ 
.Iff v'.i'. ri ;>l''.t ' If' !•' '>''• fiunii « ■ 

4. Ar. \n:i . utf.-iirl-. •■(!' 



©s,, 



.01 i-ll..!!.- 

' ' " ^: -.i.ii.- 

J. Hmw .'.(i \. p;j nr..' \'';.f --i' ' ' 

.--(> •\in.-'ii .]>> « ir Vi.i '• •;■ ■« ' . • 

1 A>:.i:' Cii lit. l-.!,5tv.l.'r ■ I w'!' 
; HI, I. ► . .r -Vtr.. '\n,.-r;. .ii; 
i f»,. ::iu ( Pm .11-,.. ..r .f ' - ■ ■ 

( Ml.. 

J . '• ;< ' .' I • If 

; Jti !() ',U -..Mf 



1 l'»-M- ^cvills I dm 111' , iiu .r :i «••«' .u hu A • .! 

undontandin^rnanacacirr- 1 : lii 
Tnobtaina ccrtificatr or timr. 

( 1() I omplvt* course n«-t ♦•^^.lr^ In If u»nIiT 
to .mn'ttoroducalionoi mv' 'utMr' 

1 ) ' ' ^vr 

I .if ecf'Prep .K 'tuin (.n.iU 
r t «m I :<»di$C0' ''^ ; * > 

> 1(X) f Tofomni 'tfirniii! :t< I ,irrir -ris , if ii ! . -t 

0 lovf'';*.nf t( If .' I .if' r* 



un C 

1!U H 



•.OS 1 



M orb. 



!i *|) I < .if»'ff Ifupf* ■M'ft'.rtiM ,<».j' 

I. 1 , .ijwiur ITU kn>-,Ali'(i^c ti » lif .ilvtiiU 

u! ! < If ' < .ii.i ..'t."!' t<»r n.\ p A) < 

i ( , I. JM- ITU I 1 -K t•^ t( ■• .1 f.' vtfli! 



!-,}>,., ..f,,.- .1. K -ri nk.-<l !•« sttiil.'ii: i^?.- 
,ini i I ,'Mi;kjs .m t iti«"- 

'.i. ifit r.- 1^' rf!\ I' i:t ' tjM* 'W in i :j!*iuf. .inti 



' ' ■ i t^i.it voti hav* ,1 (M'frrJ.irnni h.i.tf . 
. .illJ.'i.if ./. ^fv 



i i )••'.' iojlf! "fit .',rn{ f f rf n f .!tM-(l? 4 ,i 

M r n ^ ■.. I- ' .'Mti(ii'IU ■■ 

1 ills -fif ni\ .j |,» 



; .' Nfs. t -!»lfict»-ii h'Mfif. 

5 Yes. f^uf I pfi'fff m • ti • f 
5 Oti>**r 

fi. H.^wlon^dM-l you attend c 

1 < )f .('.If 



■ lfKl»'p- 
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4. Wh.iX w.is fhr runs? t«wrU ( ••rl. .< .iN- 
ri'i fiwii 'unn imr ( oil*';;*'' 
p-(l ( *'rlitn ,iTf <>t Drv' vv.ir < I' s^ 



10. .1 PUmm- \%fi'«' ifMhf tTUiof < jfcM't^t , 



r' \\ !.M li , . ".u rn.i|(.r » 'f .II'', 'J t. 



i! \( I pi. to I I I itUitHi'- \ I mr . ■ 'lit ,i;u i ■ •'■ 

; Ass.., . »!,.»;f. 

: W.u l>. I..' s ,!, ;:(.•.■ 

■ sp«'( t.ilist (i.'k:f» ! fi > 



.wT)in<ition 
,11, -1:^/ 



j-O ^.-s t h.1%*' t,»k.-M .1IV ' p ' ■•••tl .in I'N.itu 

I . t.-s I h.'v.- t.ik.Mi ..tn ,;■ <j.i fit, t >et know 

■"'i ^' N.-s lb.. .• t.ikt-n .IM ••x.irri Imj: »i 1 not p.isv 

•—■1 "*.(• .km! !<!(«' i.in t<» t.iki' nu 



-ti K t-rMtii ,i>. 

rrntissH in. il (!( ;i ,;,iiir(lh ^^^^ f 

. r 1) !<,r. J'hD.hiil) nil A 



• ;■ . . I Itt ,;t< (•■torfi" *0 in question 14 



,<.A l< ^ .t. ill! i: Ust A: M.iiorj and Art-.u of 

f. ■ .-nt*-; \i 'hf t»< lu*h'*' 'ho cr »<it^ iuihiImt 
.iv ,orv m hu ' \ < Hi! intcn..v(l ukih ir i tr ..f«M < > 
r mecolU gr kU to tnqu^^ "ti 1 : 



17. H( w v(.»ll (ill! . Kir ( «. i!. 

j 1 GcKKip: .!M*.Mt« 
: i- "i J Adl-qU.lP' pf, Nir.u , 



18- D M 



. 'moILmI .It .ii><-t"--f "XL*f (■<• I 'ill' '""•■'(!<< I 111 ■! ■• f . • 

; ! .w 'M.t < . t>';\ .'inp .M^l- 



14 .1 ^lna of tolle*;' cliti , uj tir5t dTt. t^o ..tt^ 

I tiir.p .jtedytx:r prugram ulour i ollpi;. ' 

1 A pobl »c f .-Hif "Veaf col leRe 
J \ t)nval<? college of untvefsi^ 
' v A '.,>r«tionAl'tt'<.Mcals<:Jv>"l f-"-: ' - 

i )tlirf 



1? ' xl li: C>niip.>tii:n ,i Till*' . nij 




21. At:»T coftip'i ViiK vn If pff)>;f.<ni M lA.r • Udw It^tu; 

tU(\ \iiu A % 1>*'I' tv obl.ntiinx you.' Ur\t \( \)' 

pO h.» ' ,1 |oh whu .1 ( (,nlir"i»HJ M\>'t ' ornplrli ii 

1 \ r\s than tsvo rr.oatfis .if trr ^;f,vlu.n.v> i 

M{)r<' th.jn rijijhl monlhs .»Hrf v'f .nhj.ilu'.'i 

Z2. H()\\ tlul voi' tin I your Unl job' 

1 ?rotrssion,»l p^Mivxii' .iK nr ( ir^.r '/.ili s 
J Civil SrrviCf .ipp!'< .i!»or, 
i [ iu\)U,\ nM>n\ ii^'^TK y 

'> Uirri I ,ippli( ,iti?>n ID rfiipliiMT 
(i y f'-ndv Of fi''.»li\ rv 

L? Or\-( , 



24. 



• 4 SU>IK)() H>S14/^^MM•f 

I S SI '>IAX) l(.$17 '^'H* p." 

j ' SJI UX) t() $J |)*T V.Mf 



i<n\ wrll (lid • iUf I oIliH!'- ,■ 
-0 [ rllriit ;»rr[;.kr,ittun 
; 1 f ,(x ' prrp.ir.^tton 

■ - 4 Nt ' iippln .»bh' to tifst inb 



nl .UtM nt sItKU dtOUrCoUi'Kf' 



)H' V Oil .4 M>tir iirst I'^b 



frl,\!r(j to ' t})A\ot 



2h 



-0 Dir.'ctlv related 
J Not cetated 



It >i>ii ( urrrnlly .tri' not Cr"p!nyr<! f)r -in- ret v.^vkiii^; 
in a jol) rt'l.!t^'(l to your m^for o- jr»M ol Mudv -Jt our 
college. NvhK h ot the fotloNvin^ s' 

rl ntycr Icxikedfof %votk rfi.u.-o !o niv n).'i<*r or 
afeaof»Uj(iy 

7 I k>.."*^^forWoHt rrl.itvd to my m.itr,, at .irr i of 
s' xiy but COuM not tin<J anv 



27. Wb*'tht'r .wr (iirrcnti^ t-mpliA-'tf or not. would voi, 
b<*>M!lin>; to m<j\ • ) .inotlv'f roriinujnilv \\orl, in ,\ jol) 
lelaiL'fi 'o \our '.rjri • .irc.j ■ : sto<i> .>t our colU'H'-' 
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<',i,. s'l ;ili-.«s.. ?jv I ' .x."" bolow to record vo*jr respi •n^. ^ 
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INSTRUv'nONS: 

pi, MX.- 1 ir. Ir ruirt):>. r .u l.-'t 



4 ♦\r.\..,i 



collect* siu>!« 11!- /V<\4>fCirc.«' r'-«- • 
ttxit ,irt' lmpo/^^'^' ro you 

f.M V ill incr«'<^M» nn - a l-i .n' 

It t I . . . r .:n;'. ■■!<• < ( -cf n.'. • 



1^ [T 1.1 IV, 



n^• An>t'ti( .in 



C.Wf/* l'r.-;>.u.i'.i '.tl' 

o .r * . f If!t:.'- .;.-;-..'n! ( ..Mix 



4 \f.-\-..i 
1 Nu 



I M-.ltS 

• r x . If moft' 



'» Do voti feel that vou h.iv»* 
C.fc/eaUfhjf .i;'.' . 

0 No 

1 > tt sine tfd t!;< ■■' 
; > ... rt xTfif tc'ti h.' ■' . 



!M . i.l';ir,il 



.(!.; ,f . .\ . Ml\ Nm J^T xh|{l x;. )!'- 

. ;.',;ff, ^l i!lx !h.»: 'Miri. h rn t'..ii!\ lit*- < «f 



90 



ihffT that ilH' ffUt^t ini{'«>'t.u»l In \f»ii .iH)! t'r;'»-: rlti-.f 
«<h}»'s h«»!iOW, I ur ♦•^.it"t)if. il voiif m^)^l ift»;n irt.mt ivu' 
K Tn ♦>l»t.iiii •ilcuititi' <»f '>t«*f th. K 



lllll 



(ifl.Ult I I 



*>. Wh.il <!i*i;ff»- ♦(Ml currfnll> ;\i)r^irn: t"A,iiti ,i{ n.^t 



— l\ 



1 ( .'tjlft. 

ii'i*- !i« irii • ^l .i ■( ill , 

I )(,( !nr.-! il.^r.-.- ^ 



10. .1 I'l.-.iN- unr.- 
.i! out • • ili«M< 



i> N<u\ JiH.K ir List A: .N^HDrs .ind Ari'.!*. tii Stud> .imi 
«-Mt«-: in th.' h'.x.-. bi-Ioi'. .it!-- iuimb<?r of thtf 
< n\ in u till n \ ♦>uf fiM'i >' t M .If I'.t (jf ^liiiiy fall^ 



n. 1 ; I jfi Minti td .^ttrful [ Mr!t< i:' .■ i ■ ill 
itirlij.'/u .mI tn .1 \.ifii'!\ i)t t.ii tn(- /'.♦•.(><• I 
.M !< 's f/'..: (fif.'i.Tn >' ' yt ( .*>< I ( «■ f. • ,if:«"- 
A \i .i'!«-tni( ft-; i.if.itti >n I <T ( i.f 1 ♦ il 

( f o'Mt. t n» N .ul\:. 

■ . i n • ,M, li.-f N . .r ♦ti.'ntl N .u!m. 

' . U il! T.iin n'v c.i.rrr"il • n.[.l 

H [ . r.'s 

; ^<..(ii.ihilt;\ (.1 iiii.inrirtl .lui 
1 In - r I m N soci.ll roputalion 

; 1. ri I )\. .in<' 
i inN-.! .1 I iMin;.- m v( «'ncrv or loCtt 

K.iiu:*' u.il .lit\ ' f sludpnl sr 

! I .HI Ki'-n:i! , u;rh Ti'lliiw N'lirit'Mlv 

i Othor 



I t. How did I'Mtn ,ib(ni5 'uu c • 11. ... ' r 

.17 0 I rorn P'-npli' i: tn\ hu; ii "-' 

IW t FforH t"*l.iti\ i-N 'rii futN . ir ,11 ' ;uji'i;,ir 

1 1'» 2 From .i frpr. N- f-»,i?!^ « >• . Mii.-.;.' 

i io 1 J- torn 0 « pI.M ♦■iiii fv vi ' \ " « • ■• 

'1 From a ' 'ill.-i;-- - 

. i. 'i I roni'' .iri-i-.'i t fi .'■',"■(: m •!.•• 

U% 8 ' l< .1-1 .1 1 iri?! iM (iis;.'.r\ .i. M 



1 



\\ h.5t ISM »ur ifilrndtd i*nrollment status^ 
,-n f'r.in.inlv ii>r < r.'(!»t — full-timi' f.l2 orn>nre hou^ 
! «M< h t« .'fii »*nri;ll«*cn 
' ~i \ rfini.uilv tor ♦ ft-t. ' - p.irt'limcUc^^ lli.i" ) ,* d, 
f.H T^'fin unrullt'ti) 
^-J PruTMinK notf^Cd'dit 



.' \ p( t\.iU- - I ■: ; inn. !■! 

■ ^ ■ t-it.ft.il Iin,. .tl ^. ) ,>pi 



12. wkii will youi primary emplov'i"'^' 
\t,i!i jN during your V<t it*fm .it rn i r • • . 
rnovf .ip/jropfiate/wpomti 
-d I rtjplr)\<»d more than half iim. 
1 ] I tnpUivcdii.itf tim«orI<'sv 
'.'11- I J Hofn»'ni.ik«T. not .pl'>^*'d ♦MitMiii- 
' I Nrt! »Tllt>l»>V«'<l hill v. . "lihl liV.i' tn ;\» . 
u.l Nnj ♦'tuploM'Cl and clf) nnt < au- U > v\ 
.ilti-ndiut; ( dllt'i;*' 



\U Mm i..u pi. IP .ippi\ t'>l tin.!M( 1,1 

I . . — \ 1 I S I p'-.m f • .ippi\ 
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.9, 



( tn /«• (»'!<• 

1 .1 Af.s tinii' <Uiniu: til*' T'i 



i Nn I no pl.iP. tor .i.!;|iH.» nl riliti Jti- 

.1! "Sis till).' 



ADDITIONAL QUESTIONS SECTION 

^^f^!l^^•^f^.|i .jtP'sttfiijN ri . Im'. . ■ -n ' .i !»■( ; to t ' i.p 



. II \o.- h.»vf boor, asked to an^ -.ci *ul(liii< 



□ □ □ □ □ □ □□□□□□□□ 

1. IX n 2^ M ^> .^♦> ^8 ^'^ 30 n ^ 



.... •» I I' K 



92 



LIST A: MAIORS AND AREAS OF STUDY 

Programs usually requ/r/ng ionr or mofP years at sH/r/v 



01(H) 

OUH) 
()4()() 

(HAH) 
{)7{H) 

\ HH) 

1 ux; 

).UK) 
1 ')i K) 

1. on 

1 ^tM\ 
WUM) 

J( M X ) 
J KM) 

: :* K I 
: MY) 

(>(H><) 
7(K><) 



I). Ill 



. I I- >'liini', .ind ! •■Ki : 



• M.in.i ^. Ml' 



Auri{ iiltlirr nnd N,iU»r,il Ai' .nijn 
Ar{ hMc{ tiin* ,in{j ( nMf niuiM'nKil Hi 
Ar«M Sliniu's (:n{ Iiuit-s Asian S; lidi* 
Hiolo^it al .ind t iN- S( icm i-s 
IU»su)<*ss ,in(! M.jn.m»'inrti, 
(■{•>tn.nuni{ .it .( ins 

( (.nipulrr ami lnt(jfiT.,i!tMn ^ i» ;u • 

F (I.Jl lUKHl 

[ in:"it'rriMj; 

f inr .jnd Applied \f's (in. lud'-s \r: 
f oifi^;n 1 .iru:u.i^''s 
I Ir.illh Prolrssion s 
f iomi* r ( OIK )nii( s ( I 
I ionsi'kri'pin^^ ,1 ik: 
( .us 

I rllci s 1 ini lutj'-s ( r 
Sp.-.'( I) fU I 
I irir.MS ^( M-n- 
' .nlif-nuitM s 
Milil. ;\ if-m ''N 
rin s, H *>( u-»ii » s 1 1 
S( ; r\f i 

I'lihlu '\lt.urs .iiid Nn( i.il N.-rvicOS 

S( K 1.1 1 "^i it-rK »'s uri' Uid»'N Anthropology. Eci :u'n 

M.sior-. TohiK .d H-n- .rinlo^V. CtC ) 

I )!< iiiid Kc 'I ii;i( >ri 

lnt»'r.J;s( »plin,if\ Studies 

( )lll»'r 

I'm. . idi'd h'l prob^uly progrdm Ol (our m hkh 



1 >i.M!i,i \^usic, etc J 



Phil( 



liuiiiutMin.»l 



i.d'-- ( l-fiiMStrv. PhySKv 1 .iflh 



Programs usualiy lequiring less than four years oi stud\ 



11)4 ivjd« s '\t ; ( Hill! 



'•(KM) IWjsuu-ns and Coum'.erce Tc'chn(il(H;if^ 
It.inlMni:. Commercial Art. Hot» | .md K 

rt I ' 

'>l)()') S»M fft.tri.il 1 »■( hiiolORics (includfs ( )iti( i- stipfi\ ismii -I'ld 

Managcmrnt. StriKujr.Tphic .ind I pun; I ri lin» )!ni;\ .-k I 
'>(M)h Personal Sors it r 1 »■( hnoIoi:n's iirn lud-'s s:»A\,;fdi'ss l ninnu; 

Cosmetologist. cIl.) 
'il(H) Data Processing Tcchr^ol'Jiit*"' ) i'k lud^s ( 

Progr.imming, Ktfvptini hnii: - ii ' 
'>Jt10 Henlth Services and l\ir.ini»'dM .i, . . > tim 

Dentai anci \V'di( .d -\ssisi.uii ! <'t nM(pIn^, 

.ind Physical I her, ip\ I htinlni;\ t'U ] 
530() Mft'hanical and ( nunnM-iint: I *•* UnaU ii:irs (iru liidrs 

Afrc)nautic<d ,\m\ Autotnot iw I hndli \\ ♦Idiiu; 

Electronirs, hili'( lut.d Dratliiu: i 
5317 Conslmt :i(in .ind lUiildtnn Iiik plr tiin 

Pbmhini:. Shf'iM \^i't.d f ic.itiru; "t« i 
5400 Natural S( hmu t' J hnoKtiiU's Iuk ludf 

EnvirnnrtH'nt.d Iw.ddi hnt.Io^s I (u*-sif« ,jnd Wildlit*- 

Ti'( hri{)lr)U\ , } 
'>404 I ()()(! S»'r\ i( I <" lin()K>i:M's j iiK iudi's I txid StTMi 

Sup<'f\ isnii^. tn^litulion.d f ood I'rrp.ir.Uuni. *'!( I 
"^rm Puhln ^t'r\ .» «• I (>( lMinl()«M«'s hiu !<:d»'N i I nton •miu'MI 

1 1'( hn(iloj:\ . I cai luT Aidr I r.nnim:. I ( < tntrdl I hn^>lu^^\ 

**iilih( 'VdrTiinislf.ilion 1 linn!o^\ . •'{( 1 
")')()(> Rvi rr.nio'i ,ind So( i.d W nfk Ki'l.Urd 1 •'( fumUi^n's 
n()(X) ()?h»'r 

'MMM) L'rul»«( t(jrd \ni\ {)roh,d»U K-ss tlian ifMi \ <■ \r pf'»i;f,ini 



Ktipuli'f 

nj;i»'s (ini iudi's 
1 I'N ( »i ( iip.jtion.ii 



1 ini liid»'s ( ,irpj'ntr\ 
■\i;ri( tiltiiTf I »'( hnnloijv 



Snih On the jciu.il S(')IS QucsijonrKiircs. MST A prjuti ' or. j ,\iiu'l v\it.*ndin>; iwu: p.uit.- 2. In-cau^c n l^ idcnric-.il m 
.ih t;iiC'«'UMif);rrcv. it is rcpiinicd in this iippcMidix tu.'v niuc 
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LIST B: OCCUPATIONAL TITLES 



01 A^;rr( ultur.iLind I iirrMr\ < »M iii),)'">ns f ishrrN .in<l MuntrfN 

CU'rrt .li ()( ( up.tlKiMN 
O ^ ( (instfiK ti"ri 1 )r)tliru;. .in<l \^inin>: ( )' ' upJln^ is 
04 I nv^irn'fj s .nui -Nrt lnr"( 

0"> \ \vi iHi'..' '\ilniiniNtr.iti\«'. .'lui r i.i i CJ< < up.itintis 

()♦. I ii'.ikli Ih.innosini; jnd 1 rr.ilitv^ i'r.u littctu-rs 

}\'\\\\U 1 ft hnc)i<)i:iNtN jrui ' «'i !uin i.itis 
OH \^,ifk.-!inn .ind ( )( < up.it intK 

()•• M.'PTi.ii M.indl'Ts t finiP'ii.M)! ( l.'.Mii'fs and L.iborors 

in S^'i h.mu N .if>d K- p.tK.-r . 

1 \ \^ilii.ir\ ( )i I Lit ■. : ' 'In 

IJ N.iwiral ii-nt«Nt^ .Mid \Vi!l'.i'fiMti< i.iris 

M \urN-N f'!i,irtM.!i :Nt> I)..-rr..;:v. 1 !icr».pisls. JM(i Physirinns' 
\NstNl.intN 

I'rodiH li'in r )r i up-' 'nsa )( i np.JlioriN conccfOcd wilK 
M-rnnmip oprr.ititu: ;«-ndii)go! hinfs and with 
fi.uui produ. Hon ,)su,ill\ in a (aclory or sUnp] 

1 s.'r-. .•().. ui).i:">iJ ^ 

p) S(H i.d Si j":i!iMv S( m i.ii WCfKris. RcliKK'UN \Vr)rkf' ,uid 



K It .iifi. rs 1 iiit .iri.m^ ,in<I rounselofs 

]y> l.M hn.iir-.:tv's and T tM hnn i.wu(excopl Hf.dii,) 

p« 1 r,u' .p. .rr.iPon ond Maleruil X^nvingOi i up.ilmns 

jii \\ r :rrN \rtists. Editors, find Alhletrs 

Jl ( r 



More questions • n page 



Nou. LIS 1 H. printed on \h- \\wV.'.\Jl^: < ' ihc p.>'V/I n1u)'m:;i: 
n.ure. in .Ul tilhct qut'^! lonnair-.-N tij's p.u, i in i^I mV 



i: I .IS'I A, IN j!:duJv J or.'.y wnh iljr Rcccni- Alumni Quest :;»n- 
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EKLC 




Continuing-Student 
Qi.^stionnaire 



PERSONAL IDENTIFICATION SECT! 

I >ii not t otntjlft' • this ^ Hon lln^'^^ \ • ■! i .tr-' — I ' ! • ■ . !■ • 



it: 



□ 



■Mil K *. \*-.*t A »!■( H ' ■ M -'I * ' ' 



1)1 •,• •.til 



•.I vrhl w •.! > N[KM ' 



m 



□1] 



!>5 It);] 

o 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 

S{)<'< til (i.irctu .It, v;t\cti toi m-MjIrtitiv; nuuv. 
,\tt' liurtv plf.tM' citiU- thr minib.-r iv l>'ttt'f dI im-- 

4. Afi-\< . I tiff.-: -k Muff.' 



Ir '.iXi t-joj ' .ifr.'fi;!'. 



1 



\ X... tVl. 1? [L I xl.ll'' {.•! 

; -AJ,.;.. (.f I . 



.1 I U'. 



(I \ 
' ! Nil 

"i I )f . v(>u feel iKat \cni !^.w(» .MX " 
! > ri'stf tcled rnobili". 

■IN ,' ' Mr*.T.T n- 'r f '•■ 



. -I) 1 >p,' 'I'trti 

1 < ilM- \. t'.ll 

■; f.Njf \ . 

I .-..•S.-.Hs 

» " \».( >r.' ;ti.in mv s 

t<.It,uviiu; sr.itiMTifnlS fi'tlri-t Xhv ^n^U u! mi.imv 
I S •-.;r .tr,- /fnportJnt fo yo(i .if f/f's time In ih>' 



I AL,j<l< tnicCoaK 



urnkTSldndiiik: in ,ui..i« .ulrwm ti.-ui 
.,, \\ To obtain ^^ i ••tutu .dr or dci.Tr" 

r,7 f I Id MVT'f I .'I.-'t lt»!••r.•^5s 

f UR) I 1 Inniicl.itr IcfiiM.tni . .ir ( ; I .i f i > .nv i . .r 
v . ,1(1 prrp.iH- .1 t:rv\ . .1' -'f 

Ini) n: ( .iti*»-i linpii ivi-mfiit ( .1 i.iN 
I ■, , ' , . - i|iipM\.r ni«. kimw lr(it;«* tn )'nu ,ll^^•t^ 
,,M<i , ir . . unp.-trMi .i-n tot nu 1( >i) * il » .It-'rr 
■ ■ 1 1 n iiu f. MM' ni\. I h.ini I's tt.r .1 f.•.l^•■ .tr^d i .f 

'< i.il .indl uiUif.ii I'.unt ip.itu tr< • .n,iU 
■ I ]< I ( If .u iiuiiU.'d ^:^.<i^ .it litr 

-.; Im in. f .f ni\ p.iflM n.llM'h i: ■.ilf.ir.ll ,iin 

. N I..n;.'«'? p- 'Hl'' 
, . , • < > )tl-r 

p ; ( , itii ri',iN'' rT", M'll I ntituit'tit 
. , . 'J 1.' .niprcv nr. L-. !<!•■' ' ■ 

■.. K I,, itniircv Mu .ipi!'!. t(i U"'t .nfu:'Ai;h 

, s, 1 , , !.■ -rti xV.tlh \MiI I'luu h tin il.nis li!*' 
• If nt.ik'' '11'' .1 fiHiM' I innplfti' p''f"^"'i 
i 1 ]. ,.|.'.*'Ii'p iM\ .lixl'ts to h.- iiul»'pf'i(l«-nt 

-..•jj •■■.'.m! ir.i! .i;!.ip* ih'i' 
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•n'l-f Uu-u ( <m!.-s h<'i( us I Mf 
ni}».i:t.itlt >.il IS 1(11 -htjin .1 I 
•rit«t ti-..' l.-r:*-; {< ;i r(i.- fits- 



:;.::;:.,.:n 



' (i<-.;r«M' .11' \ •.. (urrcnllv .m 



. ; llltllll.lh'U 



; tf) lt> M'li.r •« ,it sort <■ fiitur 
• u > tf.jnsJt-r I ,irui;l;or v o\U 
" fu, ()l,in«. lor ,u1i1j!i' irujl tsr 

> • •: (..'. 'A ;)l,in> Un n"'» ' ■ 

. iWi < h " .■ 



- 0 1 h,i\ «' fr( • I .. : !iT».in( '. ' 
t I h.i\. j;if>l-rij ;« ir tin.- . 

— I : i!. r', • -h.rV I i . « . • 

n> i \u' ■ ., •. .. : . ; ■ 



T T T T 



i I 



I 



'. 1. 1* i> \<m:' tr ■ tulod enrft!ln t nt stauis' 

1 l'ftr»;.Uiiiy tnf t f'llit p.Ut'l»n)t« Mt- > 

I'.n h "ffm I'lirolli'ilt 
■ .• I'rirMafily not Uu t f»'(!ir 



v\ Jut is your prlnua employn . 
.It ; us time? Grr'" the most jri ' : - 
' n } mplnvrd more thdo ImIj "i iM- 

1 I !'ipln\»^ half tim«' t < r !• ^ 
• UnrnffiMkrf. nof ♦T'l; It .\ i Ml I 
Nj.: <';nplti\i'<i (>nt v'.i ma! ; •■ ' 

-I NnT ♦•mpli)\i'il .ifid «l(t lUtl < .ifi- 



ADDITIONALQUESTIONS SECTION 



V!.,:,.,„„|.,u.M :„nh.,..,.h,...n.„!,!...l.,.,h,. ;.:„.•.-,!, .:n- H...,. P. ...I • ' ■ ■ 

□ □□□□□□□□□□□□□□ 
i: V) 



rogram-Completer 

and 

raduating-Student 
Questionnaire 



PERSONAL IDENTIFICATION SECTION 



N.Uiniul ( ruti-r >«if Hinlu-r I (ItK.tlin-i M.tn.l^i'itn'nt Svstt-mN ff^^ 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS. 

.IS v:i\.f»\ piiMs»' t r li- tuiini-i • It! r 

^i .- r f 



. i I 's I ' ■, I • . I f N 



• ,,!. n'. /f) the first columv pk-ow c u •• " • .'< rf'"^ ■ 
.('^ f/uf are imporUnt to yoa - ■ '" • ■ 
(-.'ifMr-, Tf :/c the /crrcfs rf .'/-m^^' i--.' 

I Ac ademic ( .uaU 

Urxic'>t.u>din^ ir) .If) .1* .t(irnii( tii-i(! 
<. W To Ohl.UIl .11 <Ttitu .it'M'f cirijtfi- 



4i C 



OS n 



^ F 



I) 0!h«T 



I ,(:. .1 I'lrji.if.itnui ( .ii.tU 



1 1 . Mill I I »\»' itn l^tM u\lc;!k:«' fnin .il ilU 
.!<■(! >.r t (itt . i't-'ni !«•> nu lul' "'f ' .Hi-»'f 



1 . Ill ^.'.irs 

\ n !■ , ',1) '..Mrs 

' » . 1 , « . 1 1 • Of more 



^ : No 

> Do you t£?ol thai you h.ivo » ; • 
Circ/c^Uthat npp'y. 
0 No. 

i J "i.'s r^'^Mictwi .1'" . 



S, 1.1 1 .inii I liltui.ll y .f t>' i)m!i"»i ' -< '•iI'- 
Im !■..•( ofu'- .»( tK.'k -tu..,^.-.! ;n >!..»i»-n: 1. • 

].) rtii r»MM' tiK p.ift" ;p.ip(in in i uitut.tl .in 

iMtM.-.-?p." , :■• 



1 , . iinpf( IiMil'-t ^hip 4 ill . 

]«, itnpunp iiu .ihiiit\ to ^ft .ilfth;uiTh utJ 

1 < . :. .1111 nmIIn ■^mII •■tirn h lit' 

(II, i'"!- nil' .1 mor*' i omplrr*' pi't^oti 

1 . ip rn\ .ihiUu !« 1 1 if uui-'piMuifcU. 

^,•1' f.'li.m! .!fi(l .i(!.ipt.ihli' 
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a from iho <)! k;nals tn (jui'stioi^ 7. pW'.ist' s»'Iim t tit" 
tlufi* th.ii »if,' most [rnpoftjnl to von .tl ihis unw aiu\ 
i'Ulvt thru f (kIos l)*«loA ( or rx.iiTipIr it \iMt tints: 
ini|Wfl • IS "lo ohl.nn .i < i flitK .iti' »if <!t'i;rrt' 
('nl«'f t«'t"'f t) in th«' tifst box 



\U)st I 1 



Inipj If l.inl 



□ Ihir.i M..V I j 
lnip< >ri.iii! I 1 



9, ^Mui h fit the toilovNin^ au- vtm 

p-O ( vt' Ut AU- 

j I '\sso( lat'" (It'v^f' " 

■ '» PrMt»-ssnn>.il (j»>t;f' ' if nir iii 
I).w j.,r.,l '!'-».'f.""'«' k. ri- 1)1- 



HI. A .s 

.1! t a.f . < 



h Nnv> tc. j- I iNt A M.i|(K'. Atui Arr.is <»t Stutl% >ind 



.pft in tin- 
.it'-kji )r\ in V. h i li 



I hr t< tlln^N (11^: ,ir»' scr-. k i-s pf^ 
v\*)uM \int f\A\uAU' th<'M' M-: 
( ( illf^r' / o: t-A< h \t'*\ n f * 



I'.", li ,iN prt )v iili'ii b\ 



It 



I nut Wl( )V> .>! M Ml thiN ^''f \ M f 

I t r» vs .jb. »iit tbiN M'i\ (I •* t>u» iii«l ntit i 

I u^» <! tbtN N«'i'. n I' .inii vN,t> N-iti^tifi! \\vA\ tt 

•il :biN v»'f\ i( but \s.»'' 't •v.iti'vtifil vMib 



1 1 



T T T T 



2 \ 



2 ^ 



2 \ 



NdniiNMOns 

\c.idemK . 'vj^inn 

( .uniinro. ccunsolinj;. and 

KiMijin^; vsfOinj;. mdth. An<\ nIu 

Miijin t\ r:Mi'Ht 
1 iiTi >riiH; 
Mim.rit\ uftaitN 

Cull«*^;«* cult'jf.d pr.i,;r.i!'i . 
Kt»Cf«'utiun arn! .itiil- 'f : 'kif t 
F in^!nf uil aid 
Stud It «'fnpl»>.fii» fi: 

( .irtMri lii.ltinin.; 

pl.K . 'Mftr 
' \i ).;vifti; m 



II. \'.b.tt li.i-* b»»'ti \i iir ;)r:fj!,iiv '.'nfoHiJU'ii: ^r r,, .>!it!r . 

.j'r»Tidiiiv: • .if ' • 'li'V'" 1 '■!•'•*' • li. !• ":;• I- 

11 J'riiiMfiK 'of I triltt tii]l'timel12 or motv hcxir^ i *; i , . n lh- i.i.m . ; 

• Ml h tiMT'i fnrrttli'd! : .' i. i v. .' ; -I.m^ 'm : il .ir. , 

I Pt-fn.intv i<if ( rt'dit -part-timt'di'^s th*in 1 J bouf> 

b t.-fni i«i)rrillr(|> 1 .\ . .•;Mi.;...n . MM'i.">^' 

-J rftl".i»'l\ ' f*'d'' * ' '" ■ >iu[ \n 'i- \ 

; •■. r 'fi I <>ni|n. '{>(.,: tbi. .itf •■>,ti ;u. r im 

^ ' ' ; .It ' ' » > .\ • 'f in ,1 'ni » I f t ■( t 'm: I V > i( i! .1 m. 1 i 

li. Ii»r tbr program vou are nov < un-pl*''!-.,; i: . ' ' • ^^"'-^ ■ ' 't- ■t(i"f' fn- 

1. 1 thi' ( rrditi earned from anoint-f i;.-^ ' •< . .ill ' * . i. t,,,.!..'.',; .■i..;.,. ■ ; ■ 

-O No th^ wero all oar r>i.>d horo 

1 "ti's trom a public two-ytiar M |,, ], , ^ , ; ,. ,..,>',.;.-. . ,i. .. 

J "tr^ frorti a public fou^•^^^^f mIU'-.m r v'.b.i- . IV f.l (t.'<i I ■. t^. ' I ' MI w , , 

I >i.. ir«)m a {irivale coll*'ii"' I. '>wf*''v .tr r ,uf i nil.'..'' 

••oni a \4>( alional tri hnii al -1 Ml .. , I...; '.n [ hti . :! ?. ii-.,; 

M biXM ruif Mm: tf.nlr s( bool 1 1' bit int' - i .. . i ■ ^ r r< :.r. • : 

( )!b»'f ... -' '•"* " 
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17. a l)f» ,oiJ uirrrnllv h.ivc pl.ins lur ,i(l<lilM»r5 
pO No, ru»t at this titiir 

1 \r\ 1 pi, in l(> fo-nroll at tins i oil 

2 NfN, I h.ui* alrradv rnrollrd .it anollirr < ollriif 
\ \f\ I pl.in to rnroll at .irmthcr < oll«'i:i- 

1 .ifii turrrnllv iin(N'< u!"'<l .jhout .u^v .n!i!<:ion,*l 
• •(iu( .ition 

U \\ \o4i (irih-<l r»'s(MHv.' J oi < pliMM- ,\r<I«' n 
fi.titHMit tin- ( ()llri:r .uii pl.in t«» attrtuj 



liiijhrst dixf"'' ultimati'I> plan t- . i-ar-i' 
-H ( ••flili' 
1 Ass.K I. If.' (!<'i;t.'.' 

SjM i t.lll^t li. uf'.'lf i; i S t 
'i I'fntrvMdti.iI <|fi:n'('lc H Mi.Mii«in.- titf((|in;v! 
t, I),. !..r.iMr:;rr.Mc^;. PhD I () D . I ) H V ' 



ADDITIONAL QUESTIONS SECTION 














At!(Itti<»ii,il qiH'>tion> rnav li.ur Ix i-n .nl»i"tl » tl)i^ pf ini'*> 1 


( (111 1 : w 








.ivkt'd to .niN^N'-f 


'|.!itM.n.,| 


iliirsttoiis pNmm* ii^f thr Imim's I wIoa !o f nrt j \ c >iir f • ■ ; h 












□ 


□ □□□□□□ 


□ 


□ □ 


□ 


□ 


□ n 


!•> 20 21 22 :i ^4 i'y 


2f. 


2^ 28 


29 


30 






> ; ; M 1 . i ' • ■ ■ 















• • al>out out > ollr^jf <iii 



.ir..rlini.: . 
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PERSONAL IDENTIFICATION SECTION 



vim 1 i N vu.i 



L 



S.ilmfi.il ( i-nliT tcif ! . .^!H'f I tlui .jJidti N\.iiuKt'"U'nl Swlt'nis j 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS*. 

ihf ilu»'^5ii»Ms in iju«"NtMHin.iir." \\ h. r.- n. > iiit.-< 'n-n 
s.rnip.'f 

4. Mill I iirr.-r.tU iti.irifd'' 



I U l^ .ill 

1 ^Vi;.' 



.-O ( )n*' irrrn 

• 1 ()|l.-\»Mf 

•i four M-.us 

■* Wtt" ih.in MX 
p.- {,.:;. UN. ni; sUitt'nu'n!'« rrtln t the ut rn.w»\ • 

• ii.S iit- ''1 f/H» /ifNf co/umn p/ca$f " f^'* '• ■f' ' 
■ rhtov iickih that were mipo wm v- w-w v\/'.'n 
frr--r<y.-*y ottr coUe^. In >econd i-oM/nin (!'</<■ r/i. 
, t.r 'Juiu'' roals YOU feel yott .Iff .11 h!^':ini: ^.K 

(, .IN .1 ffNu/f ofyouf experien( .(( our ( c i,--- 

1 iHJjf ^:imI^ v\rf« nporianltonu' 

un<Spf!<l.intJiM^: in .in .u .uii'nm tirUl 

91 {] B To Ot^ttli'l i' < ''fl'*'< *' 

')J C r Toi (Hnpl»'l»'MMir>«'s n«M ♦•ss.irx tt, ;i.»MsJ«-« 

Jo .tnntlT'i 'vIhi .itutn.tl instiJulion 

97 E 



1,, ji'. p.'i.- to- .t 11. A ^ .t" 



.ifi.! < 'f I - iiiip«'t»MU M--> in tt'\ 



,n ( lilfiJ.ll .11 



I III' 



'> Doyoti it'L'l that you havt 
C/>c/ealhhJf .!pp/v 

0 No. 

1 Ytr>. rt sirnt^ti mot^ ' 
.' N -fstnt ted h. .^! ' 



p. f.i.r.,(l I ).'\fli»j)ll'.l'tl! ,ifni I Mfil hlHi-n: ( ,t >. 
:.. r ..--'A Ir.i,!..r-,h,p^k.:! 

; , , ;.>..tri 'mIK lli.U vull »'iUM h rn\ <hiU liJ< 
, ,r ni.ikr »!..■ .1 tr' T" < tiF'ipl.'tf tw'x 
; ' 1 1 1!. -. .p nu .iluli! . t' t ['•■ MM !•■[!» 'rul.-n; 



101 



tt. from \Uv iiM of ^;().iK in <i(n*%lM>n 7, pliMvi' srU'i t \)w 
thr<H' th.it NM'ff moM inipoft.uU »t) \(>u s\h"f; sou 
.iUt'ndi»d our (<)ll»»^;<» lor »'xafnpliv it sour tiiost 
tn>t>ortant ^;<>.»l was ' I<> obl.nn ,» < «'fn»n .il<' or (jinrci* 
♦•rHi'f \hv It'tti'f H in tin* tifsl b<^\ 

MoNtl 1 Si-< on** Movt I 1 Ihn.jMMs'l 1 

in 1 «: It; 

9. VVh.it wrrr v t'lj sri'kiiii; \\ fifu \ -u .t:ti"'i(ji'(l i )tji 

<-() Sot \r<'l,iiij; .! I I'flilK (if lii k;ri'r 

' 1 ( I'rtitu .itt' 

j J A\N(K i.Jlr (lr^"i»*' 

1 StH'( i.iliNt <lr^;f<'«»('' k: , I c) S I 

I ♦> Proli'ssioD.il (l»'^;r»T (*' u nii';|ii mi' i.iss th«'«"!<i^\: 

10. ii i'liM"««' wuli' iM ',i)tjf fn.iinr nf ,\f*;i • »! nUicIn at mif 



tJ. VVh.it \ni)r prrriMfN rnmllfin'rit s:,i:u"« vshrri \oii 

.itt»'iul»'«f dii" ( 

0 INiirhnU < H'(ji! lull taTii'dJ nf tnoi.' hduls 
i t-.u l» Irtm riKi .l'' t!( 

; 1; -i 1 Pntn.iffK :»if « fi'()it p.irt • '.'"•••s tti IJ h< ^ 

' ...1, \\ \r!iu .-juull. ' 

• J I'fiiti.inU not !(«' » fi'<jtr 

14 V\h.il(' \(nj vvric ♦•iHiMirJ. how ni.itn hi-urs n ou 
ti*ifiii.ilK sNMtk v\hcn I l.ibSe* W'fo Ix'ink; hrlij/ 
- n i w.is 111 'l rnipluyed 

1 1 iii;il(i\.'«M )1) hotirspCM week 

', 1 ' • t irt{il(iNt'(| H ?0 hour^ per we<»k 
\ I iiiMlnsfi- ' hours per v\cf»k 

• -J |iM{iIn,,'>i ill !i(»uro (If niort*pervm»k 

I*» I \c^j applv t(»r tm.irn 1 'i assist. )ri< i« 'Iu.i;i 1 n il.tf >hi5ii 

v\hil.'nt oiirco1l%v'' 

• > Yes. ondl reccjvctl ii 
! 1 Yo*. hut I did not recede n 
j J lu,i 1 left More 1 ff'urul uu: iM t... . I 

No 



lb. 



I. Nmw |.,.>;^ .It \: M.iitif\ .md Aro.i% Studs .n ' 
.•iMi'f m lit.' s Ih'1<i^n ii>{!i- nunihi-i t l 'h' 
I .it**i;c (f, in v\ :iu h M .(ir rii.i;( t » ir .ir»M ■ ii ^: .1 i; ' ilN 



It. ,1 V..I'. our i Mllr^f Ncur Tirs' f'.i)n 
(t i.-s 

h It no Nsh.i! kind nl < tilli%:«' svits ^our iJist 1 \u u* <»' 

A puhlu iNyoM'.if I ollt'j;r . 
I 1 \ptjbli< toijf Af.ir ( olU.'ge or univL»rMt> 
J J A priN.iiiM olli'j;»' Of universitY 
' ^"1 \ A \n(.iiii)fi.il ii ( hincalschoo!. ho5pitaUchooIof 
j iiiifMni: tf.nJi' v« hool, or bosini'>s school 

l~.J Othrr 

V\: .It .v.tv ihf rtanu- (it iho tollege that w.i^ n«>m tir> 



12. wiH>n vou left our colle^i^r. what w.io \ <>ut nsn ui v:f 
{K>if>t .u (•ragetCPAV 

r-O 4(X)10 3.01 

j 1 UX) to 2 1)1 
' I 1 ()0or U»NN 

' A ' "r^knnwn or did not h,j\»Mifii' 



moiivait'.; N 
\ji all ot iht.» fi'.t^M- 
fo /ejveoor CO: ' k'l' 



(Mi: 



lemic R» 



SI ins 



14« 



■\ ^(hl'••.''<! rir, .uifni;i 

B ';.itisi..ff...! '...H- rfvT 1 ..l!i-i;. 

C Ni'i*ili'«l ,{ h'l-.,; troni » oim 

D ( lUJfsi-s (irin;i.iM»s I ^N.mtc'i \m 

1 1 )is>.itisttf:i \\}\\[ n\\ .11 ,nlrriin 

! l)iss.itist:r<l svttli tli'Mjij.nir\ o 

I . Diss. ft,. .!;!•(! Ml" L .tlMlfU: . 

M ( i ,iM s'- wof Iv rill' ^\ h.i; 1 w jnN' 

! I nMifi- . i' rii\ ,11 .uii iitii ^( ),ils 

! iMl"-: 



riMi 



.' .r. 
ir ITK H I* 

hiiu; 



■■ enough UH in* , t< < 
i iT.iin --iii'M H-nl Iin.i 
• Mf n I'fi' >■ ikih in< I'll '. 



r,. i.il K. 
I ni 
( i.ulti 
to.iU! 

I )tfii'r 

-I Kt Mson, 
\i ht»'N rd nu pri M <n.il >.»!', 
\( ( i'(5t« (l .1 ji iS 01 ♦'nli'r«'( I T> 
( ( lili^'' •'^p"ni*iu *' tu »t iivl" it 1 
f I'NN ;if I ipl" I t ( )u!d i(!«*f^;i; N I 
MiJNt il on: nt till' .ir«-.t 
I « Hild n< »! Nv < )f k .ifui k^t 1 1< I M \\( 
( )!htM ffsj)<insit)ili:ti's .iriir 
I'i fsnn.il (iri >hii'fns 



.p' l u- 



M>l ..t ; 

too 
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Worn On- list of MMsons m (jui'^tton H» pItMM' n'*'*'* « 
xUu^v most ir-i^xnlont rf ,»s:»ns and i-ntrr thi-ir ( (kIi's 
McAV Jot vx.irnple. it tht fr.oM unpoH.ml r.Mson 'ajs 
lh,»l v<Hi • Transtfrrttl !(^ .niotln'f i-olliTf ••"^•'^ 
li«ttff !i in \hi' tiest lx)x 



□ 



vsoijld >t)u ('v.ikj.itc \hvsv MTMM-s .IN pn>M<lf<i 
(olU'Kf' for tMch %(Vv»co. c/rc/»' r^f nt; rnN'f 

I (lul >u)! know .»Im)UI lliiN "I 

1 kn»-%s .»lM>ut this si'fv. i( »' ln»! (Ik) "ot '* 

1 ! I nM'<l this M-f\i< In.t . .1^ not --.tl • ^' 



, M<>.\ 
ttv oiif 



I 



I ; 



1 i» ; . 




. (> 1 . 


t Kf^;istt4i{Kir) 


\ i) 1 ; 


\ \\i MI'.I-SS >• 


4 0 ^ 








, 0 1 ; 






III.;.? ; >. 


•• <^ 1 : 


t liil'ifiMi; 


I' 1 2 








-n i> 1 : 




,t II 1 : 




11 1 : 


S!i,i!i'n! ••t..,i: 1^ r;)'- 


. " I ; 




0 1 J 




. 11 1 ; 




t) \ : 


\ { .|!.'!.-fi.l 


-■ \) \ : 




:> o I J 




: ^ 1 1 1 J 
M • ' > 1 J 




(.1 : 





ADDITIONAL QUESTIONS SECTION 

A.UI.t.pri,.i mM->lM..)N nuv h.u.- Im-,-,, ,i(k!'.-d to this 
l)S S"ur - nM^r It sen luw I>im-:i ,iskr.l 



20 



□ 



l(t \ »)Ut f 

□ 


□ 


□ 


□ 




22 


2 i 


24 


□ 


□ 


□ 


□ 




27 


28 


2*) 










□ 


□ 


□ 


□ 


^1 


32 


n 





^07 



.ilx'Jt oui this qii"Nti«'i"»'"f«" .ur,?h;n^ m 'O 



1 )i. ^<iu » utr. t^JK h.wrpl.uis for .uUiiM, 
. 1) Ni > n(,t .It tli's Imti- 

• W-N I pl.inlo '♦•♦•nr«'ll >'t !h»scollc>;r 

: >rN I IwvralrfMtK ^ tunll.-d .it anr' : 

I >r\i plan to rtuuil .tU'f . t^l^ 

l I am currently uridecidtii .^u .m. 

» ^! vcHJ circM respmiv's 2 ' p ' 



4 
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lOti 

O 
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Recent-Alumni 
Questionnaire 
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_L 



J 



rmn 



,!t i>! fh* Nt 



iir_c 



! 1 ^M M '.'.I t K 



□ 
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STANDARD QUESTIONS SECTION 



INSTRUCTIONS: 




SjH'( if u tilfi'ctKUJs ,in» v;iM'n tor i oini 


Ii'tin;: .'11. im el 


(ji.rstKins in (jin'sliofin.iifr \\ h» 


;i' Tin ,i\0'i tn«ns 


.ui.' i*i\t'n pltM"*!' ( IK ihi- nuiJilh'f « 




im.si .ipfiOpintf rfsp<ifn»' sut t) ,»s 


Ill ihi- s.iniplf 


(^iitx.iM'M hi'l(^\ 








4. Art* \(Hi < ijrri'ntU ni.ir ntd' 




0 




0s.. 




It tire iif>( ( i;ri4'0'K tDjirM-i: si>u \ 




IHlltlt)('' I 




1. \\h,»l IS MKll srx' 








"'■-1 W.iU' 




2. Hi tu (*'» \Mij i!.'s» f\\tf'\.mt^iA'^ ( i'< !i' 




.--(» Nri;iTK .HI liuli Mur -M.r s.in N,i!i 




' 1 -Vsi.in !*,!( itu M.iml.-r nr 1 t\\\u. 








j i t iiNp.iftn ( liu JMM ' ir .Miu^h ■{ > 




1 -: A }){J.' <ir ( .«' 1 .isi. ii 




iih.-r 





r \) { mU-i IB 

• J Irt iM ir. 

.n to M) 

" ( .1 .ir s < il fTii in- 



1). ,M I. •••«■! tK.it yoti htivoa p^rmamnt h.ind" 
' •« ,.■ .ill f'.tf .ipp/y. 

0 '..> 

1 > i.'strii r tocilitv 
^ ^ rs, rustn* t»"cl h.Mfing 

Yl»S. but I prvU't fxtt ToK'CUM'i • 

5 Oth.T _ 



h. How IcxnidiH yoti dttc-nd o > 
pO One term 
; M One v»-jr 
i J ! ' years 



7. Iht' tdlli )U irn; s?.i!i'm«-nls fftl«'i t tin- ;;(mU cif m,m\ i t»lM'>:r 
( II,'/ ( • )"rx'i' i/i f.'u- s •;(/ t ( nu.-nn ( /'t -'r f /n* .'ffftvs of f/i';xf 

;N ..(/x ',<'•/ \< );t ,t^>.\< '■ '■\ f' j; ( If !• ,U tf/ .1 h-^tilt 

.M;,r .,•/'< I'S ,lf t <.i'»-,'.- 

llirsf ^M) lis v\. ii' iriM ii.rtJMt ?o ni»' u h«"i I .ittrmirfl 

1 Ix'sf gfwis I am J( SiM'N inv; h.u i« ,H hifs rd 

• . A '\ To increase mv krxAvledgr .in I 

urtdersUndinf; inanacatin u 'M-id 
\\ Tn obtain a ceriificate « ^r <ir^;r»f 
, I 1(M <)mp)ctecours<*s in u'>,s.uN i(» u.iiist»'r 
Id .wioiht»r educational tnsi(ii)in>t) 



• t 



.. U 1) i>iher_ . 

( ' afcgr-Prep .u.tiui i > < a i K 
"^7 \. 9tf E Iodi?'o\rr I iirfi-r 'ntfii'sts 

1 '00 F To fornnil.it^' loiiki l»'f<n « .ih-it pl.ms .nui or 

gont< 

U)l * . iti; G To pr^'p.iif tor .i nrw » .ir.'rr 
10^ H i'U H OthiM 



ins I 



loo or ( .wi-cr lnipio\rnirril (.n.tis 

10 ifiipn nn kru>\\ i»'dk;<*. !»■» hnu .il skilK 
jnd of « r)rM;)«'t"rn n's tor I' s |i S or » ,Uf»-r 

1 1 MiH r^Ms'- uu < li.in< rs • ,r .i i...s« 'rid 4>r 
; 111 iMH)t i< III 



Noi mI .ind J uHui.ii P.irtK ip.it ion ' .imU 
1 nni.- ... ti\i'l\ .»■;■.. M III st.i lit !ii»- ■ 

,Hid 1 .iin;>us j» tu itH's 
\\ jo ifii 'iMsi- nn IMrtu ip.ilKin in i ultur.il ,ind 

s,. :.,|r'..Mlts 
N lo niv'^! ()r<i{ilr 

( ) ( itbrr 

r.TM '(mI I -M'lojuiM'iit ai^d I fuu hmi-nt < ..ils 
p In iiu r»'. r in\ sril 1 4>nfulrn» i> 
( ) Ii ifnpn iii\ UMrfi'fship skills 
K li.iitipri ^i*iu\ .-'lilts t(u;**l .il'*»>« ^^ilfi t'tlH-rs 
s liilr.irti '. .lis rlijt u ill I . Jn h rn\ rl.iiK lit»« 

. ,1 iii.ilv. /!H' ,1 inori* t • .mpl' tr pi'isr»n 
i I o d''^»'l«ip ni\ .ihilil'. t(» hi- iful.'p.Mi(5'-at 

H-h o li.mt .nil! ,id,j{>!.ilil«' 



IM P' >i 



!. r. f !l .11 ?h. 



i. .n ■' i.li-.t.i- '.. i.-. ? th.- tfw.-r 

.111* •< \ (UI v\hi ii \. lu .itt»'n(i»'i} :ni- 
r . I |. •« Ox I ■ tf •■^.tinpli- it \ I Mir 
w I I 1 ..'.«.< Ill .1 I •■riltn or < |i -iMr*' 

Ili.fd .lo.t r 



Mil. 'I — j \. , ojid ^^.sJ I — j llitfd .lo.ti I 

T,'. .'Mil- I I Ittip'.ft.lilt I I tn-i ilMnt I — I 
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WKjt w.iv thf mas', tvivtw ivtXiinMv of <I('i;iim' s<>'i 

0 tcrtttic.itf 

t Assoc iaUMlf>;r« 

2 n.ii hi'lor s (Wfcf 

U U«Htnf.il(lfKfiT(r K I'ht) hll/ DMA i 



4 4illl'^;f tt*t«'tfcil tn iM (]u>'s!u)tl 
-)1 ( I'flltii 

; 1 AsMK I.I!*' til'^it.'.* 

1 : ■ \ \\,i^\i't M|.-v;t.'.- 

sjM-i utist lirKt-'i'l*' hi S I 



i'tiM^r \stitf in ihr n..ki<)r lu .irr.i nt stiidv .i^n(>i i.itt'd 
\s ith lh«* I «*rti!i< all* or (it'^f*'*- tftftird to in {|u» - >:inr) 



lt>. .1 I'l'-.tM" vMitr tn sour inte>utrc! maiOf «>r area s!ui!\ 
,it tl » i'It«';;r ti>ri»'vJ to inquoitioi^ 11 



h Now l<H)k .ti list A: Majors and Ari*as ol Studv 
♦ •iiti't in \utM'\ hrU}\\ th<' loclr ruimhi-f < «1 tin 
< .U«»>;ot\ m \shi< h sour nia;or or af-.i ot stoil\ r.UU 



It \ou i)l.ii> to (ontiiiiii* vi>ijr rdm .itii >fi \\ 
htk:h"st <I«'i:o'f \nij ultimatoiv |iIiHi to i-.nn' 

r-i) ( fftltK M*- 

1 A*>MH latf <fcijfrf 
I J [\m lu'lor n <ii'k:f«'«' 
"j \ Mastrf s df>;ri'»' 

Lf. t«iral<Nxi.-.'f,.;; I'M) hi I ) I) It A 



I iaM* \(KJ takiMi af\> In tMistni^ or i rrntM .itn kj i'>.it?un«ition 
frKtttM! t« I Vi '.If in.iiof or ar«M ot stii(i\ .it i mr i * 
I) n.a\r t.tki'ii .iiul p.iNM i! .itM*>.itTi 
1 Vrs. I \'.i\v t.ikcr) .in ••x.ini hut not yt't knOVi* 

J Nf^ t.ikrr^ .in rx.inWiul not pass 

[ ' N(». I h.i\«' not t.«kt»n an\ "x.unN, hut t>lti" to do SO 
■ -'J No. and I <Io not pl.tn to Like an\ 

L Sim r ( ofUpN ' ri^j vour prr>t'rjmatOiir CoUckc. luive \"ti 
i'nir»ll>>ii at .jDo'hff i (f\Ux*'f 

.1) ^ 

' "l -l N<. 

I » //No. ^j;)((w;n» ^' 'w 



NoA liMi^ .i»:.iin .It List A: Majors and Arvas oi Slud> 
.itui inlor it^ thr ho>«*s ht-ldw the CCXlr fUiniln'f mI thi* 
< .itt'k;orv invsliM h sour mtefKk'd in.iii u t "r .uim ot s^uds 
.It the colli'gorctrrrrd tO In question M t.^ll> 



17. Ho\N welt dtd our * ' pr. p.ir 

college ^^ork' 
-0 Excullent p'« p.ir.iti(»ti 
1 Good prep " ''i*"^ 
? Adequatf prt-p ^r.itn.r) 

t In4ld4KIU.lt*' pf' p.T.itli Ml 

^ - A I )o«^^ not .)p; il; 



18. Did \»>ii v.Mi^f.T .in^ I '.-dr^ ii 
\<.,ir .t(Mitiun,iUMl;.-;;.-\Ni »k^ 
O 

• : ' . 1 \i < i did m it tr\ ti ■ tf .im>.'i r 
' I !n, .* 1. 1,' rh.-s w n< 



1*1, \f' \ t >i. t MI r» ii' I'. 

O ^ l•^ I 'i,U »• . 



■.Mpii.M-d/ 

,ir t : imi* M ! t iiit*-.< ot til'- ! <; i 



I. a U'h.it kirui of ::rUege cii<l sou tirst attrt" 
( otnpit tiid Y^rpf<)ti'*^ 3tOur ( oile^i-^ 

A public two-vcAf coJIege 

1 A public fouPYe4 . college 

2 A private college or universitv 
\ Avocaiional/technK^ichooi hoNpit.ih 

nur«>inn. frado school, Of huMn^'^^ ^< I- < I 
4 »')th«T ■ 

b wnto tn th** n.uo»" < th.it i 1 ill', 



N.ii.sii."M n tiMi h»T i 



•v<i.> List Bi ()( (Up.diorut TilK- .m.i.m;. rin 

111 il ' , \ I ■! .r 1 uiri 'f.' ;< I* ■ 



109 



(led sou l<M)k Of work hcfof obt.nntn^: sniir first |0h' 
pO .J |(>b\%lii( h (ontifUM-d .ittcr I t otn|ili'!»Ml tin 

\ (' bt.iinrd .1 job lust pttor t(» j:r.itlu.tt. t» 

J I I'ss th.m tsNo months .ittn v;r.»t!.i<it"'!i 

i i two to tbri'f nionilis .»tt«'f v:»«»<iv''»t'«>" 

1 4 I cHJf to ♦•i^;bt n^t)ttlhs .itti'f ^if.ulii.UHKi 

"t M(H(' th.jn tM^;b» tnontlis .itiiT ^jr.ul j.itmfi 

22, Hrivv (lul vou tind voiir (inl job' 

-*) Collrv;<' pl.lCl'n^fOt OtIU <• or ^lf(lt^•^^^^r 

1 {'roffss(()n.»l prfKxln ,iU or »n^;..ni/,itiiif^< 

J t ivil Srf.M .»(>()li( Mu)i\ 

\ f n)plovni«'nt .ii^ctK \ 

■t \»'\vs(>.»t.» / .jcKrrttsiMTH'dt 

*i l)ir»'( I opplu .ttiot^ NM'n([»ln\ rf 

»i \ fn'culs or r»'l.tliM'S 

1-7 Othrr _„ .. 

1\. \\ fvi! IS voijf .ucrni.il ^a\,u\ *>t \s 
I tt).tn $ t.(HX) per \i',tr 
. 1 «. U^x> t»> p''' V-if 

i S'MMM) to $1 {H-r ■.»',»( 

r 1 4 "f^^MMX) tn">14.'t<r» prr MMt 



1 s ( .'.jf (ifsl |ol>' 
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Samples of Local Items 



Introduction 

The quL^stionnaires developed lor SOIS by NCHEMS and the Coilege Board use 
standardized questions to collect information from students and former students 
th'K is of inierest to a wide variety of institutions and research problems. Using 
standu dized questionnaires has a number of advantages. The institution conducting 
the study docs not need to develop aiTd field test the basic questions. Forms already 
printed are available on short no* ice to meet particularly pressii g research needs. 
The standardized analysis packiiges that have been prepared reduce significantly 
the time between data collection and availability of the analysis. 

In many situations, however, the researcher must collect and analyze some 
additional information unique to the local situation. Mar,y times, such information 
cannot be accommodated tlirough the items on the standardized questionnaires. 
In recognition of this, the SO^S forms have beep designed to pern:ii the 'Ti.>»titution 
conducting the study to add a number of local items to the standardized tori:iats. 
A maximum of 15 items can be added lo each questionnaire in the series that is to 
be processed through the questionnaire-analysis service. Institutions that nrVive 
local modifications to the standard questionnaires or that plan to process ihu com- 
pleted questionnaiies locally may add as many local questions as they wish. 
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Communicating Local Questions to Students 

If local items are to be added, most institutions will want lo print their local questions 
on a separate sheet and attach it to the questionnaire. There arc also two Other possi- 
bilities for adding local options. First, the back of the cover loiter could be used, if the 
number of local items is small. Of course, omprehensible instructions mast be given 
in the cover letter. A second option ^s adding local q..esrions, if space permits, by 
actually '^overprinting ' them at the end of the standard SOIS questionnaire. 

To be processed by the SOIS questionnaire-analysis servicr, the locally added 
items must have response values ranging from 0 to 9. Local questions must be 
consecutive, and there must be clear instructions for the respondent. (Some insti- 
tutions ask the question and follow it with ^'Select the number of the response 
below which best describes your answer to this question and enter it in the appro- 
priate box on the questionnaire.") 

Sample Log A I. Iti:ms 

Narurallv, it local questions are to be askcu, their design and format should roilect 
particular local needs. Tl-j following suggestion? arc intended to demonstrate' the 
ki 1 Js of local questions that other researchers have used and may help stimi late 
id jas about how this aspect of SOIS might be used. 

OvF.Ri.APiMNG Questions 

While the same quesuon :s always phrased in the same way, not every question is 
on every form. A local re searcher mig\. wish ro examine side-by-side each of the 
questionnaires in the SOLS series (whether all will he used or not), to .>ee if there 
are items on one questionnaire that might he usefully added to another for local 
purposes. The Hnterihg-Student Questionnaire, for example, asks i.^the student 
had enrolled pr.vio isly at any postsecondary institution. That question is not 
included on the Contiruing-Student Questionnaire. An institution might wish 
to know which of its continuing students came fiom some other postsecondary 
institution, '^^he item from the Entering-Siudent Questionnaire \ui',\\\i be modified 
for the Continuir.g-Stndeni form either to eiicit a simple yes/no response to the 
question ''Have you attended any other postsecondary educational institution^'' 
or to collect information aboi.f the specific kind ol^riur institution (pub)'.: .uo-year 
c )llege, public iour-year college, university). 

Similarlv, a local question miiihi be added to the Continuing-, Former-, a. J 
Program-Completer/Gradual ing-Student questionnaires asking if respondents had 
.Miplied for financial aid, what their primary occupation/employment status is or 
hi'd been, or whether this was their ilrsi-choice institution. This kind of overlap 
mav he particularly imporiani to institution that is not conducting longitudinal 
studies or that lacks the capai lity to match questionnaire response^; with master- 
file information. 
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LocATER Questions 



An institution may be interested in specific information about where its students 
previously have lived. For institutions with a local service area, the information 
may identify the specific geographic location or the specific 'Teeder school." For 
those with a broader service area, it may be phrased as a question of distance or 
of location. Some possible kinds of questions are: 

At which of the following schools or ^oUege^ were you last enrolled? 
Wh?t is the zip code of your permanent residence? 
What is the distance of your permanent residence from campus? 
In v.'hich of the following state/regions is your permanent residence 
located? 

A multi'carapus institution that has not ntherwh-.; coded its questionnaires prob- 
ably v/ould want to add a local question asking respondenis to indicate campuses 
at which they either currently or eventually intended u> enroll. 

MoHiLiTY Questions 

Some institutions may be interested noi only in the ar^ns students have lived 
and their current local and permanent residences, but aUo u. ./here students reside 
or plan to reside once they lea%-e the college; institutioi:.. may also wani to know 
how mobile students a/e after graduaiion. I'or institutions interested in .uich 
information, the following kinds of questions might he helpful: 

While you were attending our collegL-. were you a legal resiaeni of ihe 

state of ? 

In what state are vom current 1;. residing? 

What are your long-lerir plans in :t*rnis ol" residence? 

in what state is your currLUt job? 

Travel Questrk^.s 

Some institutions, part:cuhi:ly .hose with p:irking problems, may want to gel 
information about their stuiie-ifs' commute to campus. The following might be 
asked: 

How do you travel from your residence while in school the campus? 
How long does it take you \o get Irom your lesidence wh'U* in school 

to the campus? 
How many days a week Jo you park a ^v. on campus? 
What would you do if ihc daily chai zc for parking on campus were 

raised to S .? 
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If the campus instituted a shuttle bus service from to , 

how many times a week would you use it? 
If the metropolitan transit district carries through with its plans to increase 

fares to $.: , what will you do about travel to and from campus? 

Financial Questions 
Other than asking entering students if they plan to apply for financial '.lu, me 
SOIS questionnaires do not inquire about the financial plans, resources, costs, or 
other financial problems of students. Some institutions may wish to collect this 
information in the SOIS surveys, although there are other standardi/^ed question- 
naires designed specifically for these purpos'.s. (Those interested in in-depth research 
into financial areas should review the 1976 College Board publication, A Guide to 
Student Aid Rcsrarch: Using the Student Resource Sunrv and Student Expense Study 
Service.) The investigation may deal with family fin.^ncial background, current 
expenses, or pattern of financing. Accurate estimates can be determined, depending 
on the level of complexity and number of local questions added. 

An approximate determination of a student's academic background could be 
obtained from a question like: 

How would you describe >our parents' financial situation? 

A more precise determination would require the student to respond to a range ol 
specific options about parental income: 

Which of the following intervals best describes your parents' income 
last year? Be sure to include their total anni'il income from all 
sources (such as salary and wages, pensions, interest and dividends, 
public assistance). 

Similarly, students' dependency status could be determined by a simple yes/no 
response to "Are you dependent on your parents for financial support?" For more 
specific information, questionnaires should include questions that ask about 
students' places of residence for the last three years, whether they had been 
claimed as dependents for federal incom:-tax purposes, and how uiuc'i iiiuiicy 
they had received from parents or guardians. 

Olher areas of financin- can be examined simply c in detail. Students may be 
askeid ''What would you estimate to be the total cost of a year's education for you 
at this institution?" or ''How much do you spend each year on each of the following 
iterris?" Financing patterns may be determined from a simple "Check each of the 
following sources that ycu used to finance your education here" or "V('hich inter- 
val describes the amount you actually received from each of the following sources 
dui'ing the 19 academic year?" 
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S^me institutions might be interested in investigating the behavior of students 
or iheir reactions to alternative methods of financing their educations. The fol- 
lowing might be included: 

What is the highest amount of tuition yov: think you would be v/illing :o 
pay for thiC program in which you are enrolled? 

What would be your response if tuition were increased to S ? 

How much money would you be willing to borrow to finance your edu- 
cation at this institution? 

How would you prefer to repay nioney borro . ; jd to finance your education? 

There are a variety of si^.^ple and con'.plex questions about financing; an 
education that might be considered. Most campus rs have a director of financial 
aid who is experienced and knowledgeable of the kinds of issues and problems 
involved in studies of financing patterns. It might be well to involve that person 
in the survey planning process if this area is to be investigated. 

Information AvAiLABflrrv and Quality 

Particularly with entering students, an institution may v. .int to evab' re the 
amount and/or quality of information that the student has. It may be intoii.ijuon 
about uie institution itself or about the student's future. Sonic of the kinds of 
questions thnt might be asked are: 

How easy was h for you to get the information you needed to apply for 
admission? 

How would you rate the quality and quantity of information you received 
about the costs and financial aid avL:ilable at this institution? 

How would you rattr the information that you have received from this 
institution about opportunities for employment in your major field 
follon-ing graduation? 

The institution might also be interested in the kind ot" p lor intbrniation, 
guidance, and counseling the student had received: 

How would you rate the quality and quantity of information you 
received in high school nhmit the various opportunities for post- 
secondary education? 

How would you rate the vocational counseling you received in high 
school? 



>24 



Educational Satisfaction Questions 

Many facnlly, administrators, students, and constituents arc interested in how- 
students feel about the quality of their 'educational experiences and whether they 
are satisfied with the contribution the college has made to growth and development 
in certain areas. In trying to obtain such information, it is worthwhile initially to 
gain some understanding about how students value a college education in general, 
and then ask students questions about the extent of their satisfaction in n. ore 
specific areas of growth and development. For i'lsiance, the following series of 
questions might be initially asked of students: 

In general, how well do you like attending college? 

If you could Stan over again, would you still choose to attend our college? 

Regardless of any vocational benefit college may have for you at this 

point in time, do you think that being in coHeg is an important and 

beneficial experience? 

This initial series of questions could be followed by a second series of satisfaction 
questions concerning the extent to w^hich students' experiences at this college 
contributed to their progress in areas such as vocational preparation, critical 
thinking, human relations and verbal and written communication skills. 

— Other Local Questions 

The list of kinds of questions that a particular institution might wish to add to the 
stanaard SOIS questionnaires potentially can be as long as the number of insti- 
tutions using the questionnaires and the groups of students they will be surveying. 
As NCHEMS and the College Boa;d gain experience in helpii^g institutions develop 
local items to be - Ided to the standard SOIS questionnaires, an inventory of local 
items will be created and made available so that future users of the SOIS question- 
naires will noi have to start from scratch. 
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Sample Reports from 
^ Student-Outcomes Assessment Surveys 



Introduction 

The NCHEMS-College Board SOIS questionnaires were developed over a three- 
year period. Versions quite simihir to those currently available were field tested 
by four two-year and four four-year institutions during 1977 and 1978, The repons 
included here are drawn from actual data collected hy those field-test institutions, 
although their identities have been disguised. In some cases, the questions and 
responses do not correspond exactly with the versions of the SOIS questionnaires 
currently available because of modifications made after the field-test experience. 

The first two samples are intended to show how^ results of the surveys could 
be summarized for senior administrators or governing boards. They present high- 
lights only. The third shows how survey results could be used to address a panicular 
problem area. The fourth shows how the complete survey results could be docu- 
mented as a reference for a variety of campus ofTices and officers. 

These sample reports are intended to illustrate and to suggest ways in which 
institutions could use the outputs of SOIS surveys. Reports that result from use 
in the SOIS series also will be m?ide available. 
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A Summary Report for 
Governing .Boards or Senior Administrators 
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Brookdale College 
As Entering Students See It 



A Report to the Trustees 
PrLparH by 
LJ. Walter 



Introduction 

Throughout its historv, Brookdale College has coU'.^cted \\ iuminous information 
from its students. Substantially all of the collection, however, was information 
needed by the College fcr its own administrative purposes. Seldom were students 
asked in any systematic ^.'ay why they had come, what they expected to receive 
and how they believed ihe College experience had benefited them when they left. 
The students' point-of-view was considered infrequently and ;mly when some real 
or potential crisis encouraged administrators to seek it out. 

The appointment by the Board rf Trustees of President Nelson in 1977 
changed that. One of his first acts was to establish a new research ofTice charged 
with the responsibility of developing a complete data base about the College's 
student body. This report is *he first ol a series growing out of the development 
of that data base. 

An advisory committee was convened in the fail of 1977 to outline the kinds 
of information the College should have from and about its students. Included 
were representatives of the admissions ofTi e, the financial-aid ofilce, the faculty, 
and students. In the initial meetings of the committee, it became evident that a 
number of questions would need to be addressed. Among them were what studenis 
expected to get from the College, how they found out about it, what their actual 
experiences were, why they left, and what happened to them after they left. 

The advisory committee's initial inclination was to develop questionnaires that 
could be administered to difierent groups of students to obtain the needed data. 
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An analysis of the lime and expense required to develop and test multiple insiru- 
ments indicated thar such a course of action would be unreasonable. Further, the 
committee was ccnc-^rned about its ability to compare findings at the College with 
those of other similar institutions. Locally developed questionnaires would have 
made this difilcult. Further, it did not appear that the College had ti:e computer 
capability to perform particularly sophisticated analyses of the desired data, 

Fonunately, the committee became aware of the Student-Outcomes Information 
Services (SOIS) made available by the National Center for Higher Education 
Management Systems (NCHEMS) and the College Board. SOIS provided a series 
of questionnaires addressed to ditlerent groups of students, collected information 
relevant to the issuer that rhe advisory group wanted to addiess, and had a pre- 
designed computer-analysis system that provided the kinds of displays needed. 
Participating in SOIS also was considerably less costly than developing the instru- 
ments and analysis procedures locally. In addition, NCHEMS and the College 
Board would assist in the design and conduct of the study. President Nelson 
authorized the use of SOIS in our student-outcomes studies. 

SOIS includes questionnaires for newly admitted entering students, students 
who have previously enrolled at the College and are continuing their educations, 
students who have left withoiit completing their formal programs, graduating 
students, and alumni. The first two quf^siionnaires have been administered; the 
other three will be administered during ^hc current year. This report describes 
some of the findings of the survey of entering students. At your next meeting, 
you will receive a report describing sonu' of the findings from the survey of con- 
tinuing students. 

In addition 'to providin.^ inlurmation directly relevant to the invesiig-^rion 
into enrollment •,)atterns at the College, the SOIS questionnaires produced a wealth 
of information that will help the CoU'^ge in other ways. Special reports have been 
prepared for the deans of each of the faculties, for the dean of Student Services, 
and for the director of I-iscal Planning. We anticipate that during the year— and 
years—to come, we will find ourselves returning to the SOIS analyses for the 
answers to additional questions. 

Study Methodology 

Questionnaires were mailed during the spring and summer to every student oficred 
admission. To avoid confusion with the materials to be completed and returned 
to the admissions ofilce, the SOIS Entering-Student Questionnaire was mailed 
separately one week after the ofier of admission. A cover letter signed by President 
Nelson informed the students of the reasons for the survey, assured thern of the 
confidentiality of their responses, and urged their cooperation. Responses were 
requested within 10 days. Of the 2,048 students ofTered admission, 52.9 percent 
(1,083) responded to the initial mailing. A follow-up letter with a second copy of 
the questionnaire was sent two wee<s after the initial response period expired, 
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This produced an additional 486 responses. The fim] study group included 1,569 
entering students, or 76.6 prrcenl of those oHcred admission ibr P'all 1978. We 
believe that this respondent group is sufTicienlly large to permit recommendations 
to be made with confidence that they represent what would have been found if all 
entering students had responded. 

General Characteristics of tui Rkspondhnts 

Nearly 6 in 10 of the respondents (58.5 percent) were women. Nearly 6 in 10 
(58.3 percent) indicated that they would describe ihemselves as while or Caucasian. 
Students who would describe themselves as black or Afro-American cons' ituicd 
the largest racial/ethnic minority group, with 35.8 percent of the respondents 
saying one of those terms would best describe ihemselves. All other racial/ethnic 
groups made up just under 6 percent of the respondents. The average age of the 
respondents was just under 26 years. The women were slightly older than the 
men (the respective average ages were 26.4 and 25.2 years); the white students 
were slightly older tha"^. the nonwhile (26.3 years and 25.4 years, respectively). 

Slightly over 4 in 10 respondents (41.7 percent) planned to major in Arts and 
Sciences; 35.6 percent in Business Administration; 15.1 percent in Engineering; 
and the remaining 7.6 percent. Education. About a third (33.6 percent) indicated 
that they had some prior work experience in their intended major Held. 

The average family inrome of the respondent group was $13,872. Nonwhite 
students came from families with significanily lower mean income ($9,430) than 
did white students (for whom the average was Si 7,050). More than one-third 
(35.6 perce'it) of the nonwhite students came from families with incomes of less 
than $6,000, as compared with only 9.1 percent of the white students. More than 
half of the respondents were enployed, 40.9 percent more than half-lime and 12.7 
percent less than half-time. White students were more li^;ely to be working than 
were nonwhites (66,4 percent compared to 35.9 percent). In view of their low- 
family income and greater level of unempl ymenl, it is not surprising that nearly 
6 in 10 (59.1 percent) of the nonwhil'^ students indicated that they had some 
concern about finances. Only about 3 in 10 (31.9 percent) of the while students 
said they would have any concern about finances. 

What Are They Looking tor? 

A substantial portion of the information collected from the entering students 
related to what they wanted to get out of their experience at the College— what 
were their goals'-^ For most, the goals were ser ous and related to their future 
activities. More than 6 in 10 (60.2 percent) said that they had come to prepare 
for a new career. Slightly fewer (56.2 percent) said their goal was to obtain a degree 
or certificate. Just under half of the respondents (49.2 percent) said that long- 
range career development v.-as one of their goals. 
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The next most frequently reported goal had to do wi.h self-improvement of 
a more personal nature. Ju:>t under half (47.6 peiceni) of the respondents said 
that one of their goals was to learn skills that will help them enrich their daily 
lives and become more complete persons. Improvement in self-confiaence was the 
next most frequently cited goaK reported by 43.6 percent of all the respondents. 

Other goals cited by si ;aller percentages of the entering stu.lents included 
seeking a way to improve their lifestyle, 39.5 percent; meeting people, 37.7 percent; 
getting courses needed to transfer to another institution, 35.7 percem; learning 
how to better get along with other ,31.9 percent; improving leadership skills, 
25.7 percent; improving skills for a c .rent job, 212 percent; discovery of vocational 
interest, 24.3 percent; getting a raise or promotion, IS^.6 percent; increased parti- 
cipation in cultural activities, 18.8 percent; and more opponunity for social activity, 
14.3 percent. 

Table 1 shows the percentage of enterinjj, students who said that ihey had 
particului goals in mind when they came to the College. 
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These data show that students at the College typically have as one of their 
goals for attending a desire to prepare for the post-collegiate world, rather than 
simple self-improvement or social/cultural participation. The most common goals 
relate to career advancement and career preparation. Participating in social or 
cultural activities appears to be less important to the College's entering students. 
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Why Do They Come Here? 



There are more than 2,000 accredited dcgree-granling college*"' and univei >iiies 
in the Uniteci States. There are more than 60 in this state. There are 12 within 
reasonable commuting distance of the College. PrLSumably among this seK-ciion 
of institutions there are a number at which students could achieve the goals they 
set for themselves in enrolling in postsecondary education. Why, then, -vould 
they choose this college? 

Our entering students w.re asked to respond to a variety of difTcrent 'ispects 
of the College and to indicate how important an influence each was in the decision 
to enroll here. Their responses say much for the image that the College projects 
to potential students. The most frequently reported aspect of the College in- 
fluencing the enrollment decision was the range of courses available. Nearly 8 out 
of 10 (78.6 percent) said that influenced their decision. The next most important 
reason was that students viewed the College as "convenient to attend." Over 7 in 
10(72.0 percent) of the entering studenis said this was an influence on their decision 
to attend. The next most important reason was a perception that the College was 
low cost, wMth just under 7 in 10 (69.6 percent) citing thai as an influciice. 
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Three other reasons were cited as influencing the decisions of more than half 
of the entering students', the College's academic reputation (66.6 percent), ihe 
ability to work while attending classes (61.6 percent), and the ability to li\e at 
home (50.9 percent). About one-third (34.4 percent) said that the range of student 
services was i..iportant; less than 2 in 10 (18.4 percent) said that friends attending 
the College inlluenced their decision to enroll. 

In addition to describing why the entering students come nere, table 2 provides 
a capsule description of the image that the College projects to potential studenis. 
We are seen as a place that is accessible, afiordable, v;ith a good range of courses 
and a solid academic record. Some of the less frequently nameu reasons may be 
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duplications of some of the more frequent. For exUinple, it may be ,onvenienl to 
attend because the student can work or live at home while enrolled. So too the ability 
to live at home may be one reason why low cost is an important iiifluence to so 
many students. Clearly, however, student services and friends attending the 
College are not serious influences on student choice. 

It should be remembered that the list o^Ta- tors to which the entering students 
were asked to respond was close-end rather than fill-in. This is unlikely to change 
the high influence reported for such factors as available courses and low cost. It 
does not guarantee, however, that there are other ''image'' factors important to 
students ^ul not found on the listing on the questionnaire. 

How Do They Find Oiri arout I's? 

In addition to describing v;hat students are seeking in postsecondary education in 
general and what elements of the College's image they think will help them reach 
those goals, the survey shed light on how students find our about this institution. 
Tlie source of information most t requently cited by entering students was a teacher 
or friend. Nearly 6 out of 10 (57.^ percent) said that information Trom this source 
was important in their decision to enroll. The next most frequently cited source 
of information was former students. Nearly 4 out of 10 (^^.5 percent) got infor- 
mation about the College from our alumni. Other imponant sources of information 
were our catalog, :7.6 percent; mailings from the College, 28.2 percent; and 
material in the newspaper, 13.8 percent. Radio and TV advertising and stories 
were a source for 12.2 percent, while displays that the College set up at supermarkets 
and fairs were a source for 7.6 percent. 

Three other ''people" sources provided information to some students. Employer 
recommendations wvre cited by 13.6 percent of our entering siudents, information 
from a guidance counselor by 13.5 percent, and information obtained from a 
representati c of the College by 5.2 percent. It is interesting that the two sources 
traditionally seen as having the most direct input to ;.otential students— guidanc e 
counselors and college-admissions orficers— were the two least frequently cited 
individuals providing information to our entering stu^lents. 

The information in tal le 3 indicates then, that teachers, individuals in the 
^Tudrnts are important sources of information about the 
College to our prospective students. This suggests that we should broaden our 
focus of information dissemination to assure that the general public knows our 
story, rather than focusing narrowly on high-school guidance counselors. 

Table 3 ul^:P provides insights into the ways in which we might market our 
iniage. The ir..por >^ :e of our catalog (a frequently under\-alued marketing device) 
a;nd direct mailinc^ ir iicates that our prospective students are influenced by what 
ihc/ read in materials hat the College sends to ihem. The lower importance 
attacht:d v lewspapc^ \.'*'"\ and TV coverage suggests that what other media 
sources >mv about thr College has less inlluence on student decisions. 
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TABUl 3 



Sources OF Information .\nor r thh Com.hcih 
Important to Hntf.rinc; Stuohnts 



SOURCE OF INFORMATION 



in-RCF.N r OF ri-:sih)Ndi:nts 



Pco^. in ihr* high school 
Friends or acquainianct^s 
College caiulog 



57.1 
38.5 
37.6 
18.2 
13.8 
13.6 
1.5.5 
12.2 
'/.6 
5.2 



Informal ion received in the mail 
Information from ihe newspaper 



College placemen! service 
Peopl.* at anoihcr college 
Radio or TV 



Displays at shopping ceniers, tair^ 
College representative 



And finally, table 3 shows thai the traditional method of disseminating infoi- 
lation about colleges and universities—a college representative talking to or 
irough a high-school guidance counselor— might well be re-examined. Direct 
lailing and distributions t ic ^utalog are less expensive ways of reaching 
roiipective students than are the one-on-one meetings. The College might better 
pend its recruiting budget in the development of more and better direct-mail 
ampaigns than in sending recruiters out to find students. \ 



"his report presents some of rhe findings of a survey conducted by the College 
.sing the Entering-Student Questionnaire of the Student-Outcomes Information 
Services (SOIS) made available by NCHE.MS and the College Board. It includes 
esponses received from 76.6 percent of the students entering in the fall of 1978. 
The dara from th?se students indicate that: 

1. Students come to the College first, to prepare for their future career; 
second, for reasons relating to self improvement; and third, for reasons 
relating to ^urreni job or social factors. 

2. Students see the College as providing them with a desirable range of 
courses in a low-cost, convenient selling. 

3. Prospective students rely heavily on information from teachers, friends, 
and former students in the community in deciding whether to come 
to the College. Information from our admissions-otllce representatives 
appears to be considerably less important. 



UMMARY 
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The survey results include considerably more information tha'; is presented 
here. Separate and special reports have been prepared for diflerent officers and 
offices at the College. In the fiiture, additional reports will be prepared for the 
trustees. 
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Executive Summary 
Fairview Community College Attrition Survey 



During July of 1977, 2,560 students at Fairview C^cmmunity College (FCC^) who 
had failed to return for ai least one quarter during the 1976-77 aeademic year were 
sent a questionnaire. The questionnai: . .nquired about students' reasons for not 
reiurning, satisfaction with various experiences at FCC, presen; and future plans, 
and background and demographic intorniation. The study was conducted using 
the Former-Student Questionnaire developed by the National Center for Higher 
Education Management Systems and the College Board as part of their Student- 
Outcomes Information Services. After a follow-up mailing in September, 825 
usable questionnaires were received for an adjusted response rate of 38 percent. 
The 825 respondents were divided into three categories: 8 percent were seeking 
a certificate from the college whrn they left, 20 percent were seeking an associate 
degree, and 70 percent were not seeking a degree or certificate. 

Background Demogr.xphic Data 

1. Almost all respondents (94 percent) were Colorado residents 

2. Respondents ranged in age from under 18 to 65 with a median age 
range of 26 lo 30 years 

3. SLxty-one percert of ihe respondents \ ere female and 3^) percent, male 

4. Almost all respondents were whi»e (94 percent) 

5. Almost two-thirds of respondents (66 percent) had a high-school 
diploma as their highest degree 
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Overall, about one-third of respondents were enrolled one academic term or 
less before leaving; almost half were enrolled om* year, and the remainder were 
enrolled longer. Grade point averages were high v---01 to 4.00) with 8 percent in 
each category of respondents below a ''C (2.0). In all categories of respondents, 
the majoriiy were pan-time students during their attendance at FCC. Corresj ^nH- 
iiigly, the bulk of respondents were employed while at FCC. Large percent. iges 
in all groups were employed full-time (36 or more hours per week). Most respondents 
were not receiving financial aid. 

SlighMy more than 60 percent of those seeking an associate degree were enrolled 
primarily to co*aplete courses that would transfer to another college. Other im- 
porter goals identified by associate-degree seekers attending FCC were: increasing 
l-oiowledge and • understanding in an academic field, obtaining a degree or cer-Ticate, 
formulating long-term career plans, and learning skills to enrich their daily life. 
Certificate seekers, on the other hand, identified the improvement of knowledge, 
skills, and competencies tor th»»ir jobs and the increase in knowledge and under- 
standing in an academic field as the two most imponant goals they wished to achieve 
at FCC. Other important reasons for attending included the completion of courses 
necessary to transfer to another school and the iirprovemeni of chances for a raise 
and/'or promotion. Those not seeking eii .er a degree or a certificate most frequently 
indicated their important uoals to be the upgrading of job-related knowledge and 
skills (32 percent), personal enrichment (27 percent), and an increase in knowledge 
and understanding in an academic field (25 percent). 

Reasons Givhn for Leaving 

The three most important reasons to respondents for leaving FairvH'.v were: 
confiict between job and studies, lack of money, and other resoonsibilities too 
grc^t. For those not seeking a degree or ce-aificate, two other reasons frequently 
mentioned were fulfilling academic and personal goals and accepting a new job. 
Those seeking r certificate or associate degree cited the need for a temporary 
break from studies as another iniportant reason foi leaving he college. Cerrificaie 
seekers also frequently me.uioned personal problems as a r ason for not returning, 
and associate-degree seekers ranked dissansfaciion with specific aspects of FCC as 
the fourth most important reason for leaviniz. 

HVAI.UATION OF VCC SERVICES 

Respondents were asked to evaku::e the vario\is services onV:'ed by the College 
in i^ims of their awareness of a particular service, their usj of it, and their 
s.itisficlion. In general, most of the respondents were aware of the specific 
sei vices ofiered by the College. Almost all of ihe respondents (over 90 ^uTCcnt' 
who ised a particular service were satisfied with it, with t!ie exception of 
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egistration (67 percent satisfx^d), college cultural programs (71 percent satisfied), 
Inancial-aid opportunities (74 percent satisfied), and empioymeni opportunities 
74 percent satisfied). 



Current Plans of FCC Former Students 

>lightly more ihan half of the respondents planned lo either reenroil at FCC or 
inroll at another college. Of those not planning to return to school in the near 
liture, almost two-thirds were working, 9 percent were looking for a job, and 
!I percent were caring for home and family.' 
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TO: Members of the Lnier-Campus Commiitee on Aniculaiion 

FROM: R. Lovell, Director of Admissions 

SUBJECT: Review of Current Information Services for Prospective Students 

DATE: November 9, 1978 



When President Nelson created our commirTcv last year, he charged us with a 
review of the current methods of communicating information about the College to 
prospective students with the view of determining whether difierent groups of 
students or different campuses would benefit from difierent kinds of information- 
dissemination techniques. He was particularly concerned about the ways in which 
we try to reach "under-represented'* groups. 

At the last Trustees' meeting, Senior Fellow Walter j:)resented information 
from the Entering-Student Questionnaire we administered through the NCHEMS- 
College Board Student■Outcomc^ Information Ser\'ices (SOIS). His report provided 
some information about how the total group of lespondents view^ed the difierent 
information-disse ^nation activities of the College. He further indicated that my 
office had been provided with detailed anaH'ses of the responses of our students 
to individual items. This memorandum provides a more detailed look at our 
information-dissemination activi^es. 

You will remember thai we sent SOIS Entering-Student Questionnaires to all 
students ofiered admission for the fall 1978 s^miester. Of the 2,048 ofiers we ex- 
tended, 1,569 students completed and returned the questionnaires. That represented 
76.6 percent of the total group. We anticipate further surveys of enrolled students, 
students who leave without completinir their programs, and graduating students 
will be conducted during this year—providing us with information that will help 
us btjtlcr understand student decisionmaking. For now, we need to focus on the 
infcniiation from the entering students as we make plans lor our "campaign'' for 
new .students for,the fall of 1979. 



The "Walter Report" to the Trustees showed that students said thit they had 
used the following sources (in rank order of reported frequency) in learning about 
the College: people in the high school (57.1 percent), friends or acquaintances 
(38.5 percent), the College catalog (37.6 percent), information received in the 
mail (18.2 percent), information in the newspaper (13.8 percent), a college-placement 
service or educational-information service (13.6 percent), people at another college 
(13.6 percent), radio or TV advertisements (12.2 percent), displays at shopping 
centers and fairs (7.6 percent), and a representative of the College (5.2 percent). 

Table 1 examines the use of those sources of information by different sub- 
group "target" populations of the College's articulation efforts. It reveals that our 
students are far from nionolirhic, at least in their use ofinformation sources. 

Nonwhite students are considerably more likely to rely on advice from people 
in their high school than are white students. More than iwo-lhirds (67.4 percent) 
of the former group reported using a high-school source compared with only half 
(50.6 percent) of the latter group. This perhaps is a rePtction of our efforts at 
"generalized recruiting" in the inner-city high schools and the encouragement 
that nonwhite students, who arc represented in those schools in high percentages, 
rv:ceive from the "you-can-make-it" campaign. The only slight differences in use 
ofinformation received in the mail suggests that our attempts to target our direct- 
mail campaign to what wc think are student characteristics and interests have not 
been a great success. 

It is perhaps encouraging to note that nonwhite students were somewhat more 
likely to have received information from a representative of the College than were 
while students, but the generally low rale repor-.ed for use of the college repre- 
sent .uives sug:?esis that wc might rc-dircci our cfTorls in that regard. Radio or TV 
seems to be a more emcienl way of reaching students, regardless of racial/ethnic 
group, than does the college recruiter. 

When students of difrcrenl ages nre considered, no clear pattern ofinformation 
usage emerges. As would he expected, older students make less use ofinformation 
sources in the high school ti^an do younger students, but the differences are smaller 
than might hav^• been expected. Older students also make less use of information 
received from friends than do younger students. That perhaps is contrary to what 
might be expected. Even more contrary to what might be cxpt-Oted is the relatively 
low use made o'. college-placement services by older students. The establishment 
of the local community-education infor'-iation centers la ,i spring presumably 
would have made more information resources available to out-of school adults. 
If that has happened, it is not retlected in the responses of our entering students. 

Homeiuakers seeking to return to school have been a particular target of the 
College over the past few years. Consequently, their information sources are of 
particular interest. In our current entering class, the people who chan'Jterized 
thchiselves as homem-^kers gave responses that were not very difTcr-ni from the 
total group or from rhc siud-;nis under 21 years of age. Homemakers placed slightly 
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TABLE I 




SOURCE OFINFORMATION 


TOTAL 
GROUP 


RAQAUETHNIC 


AGE 


HOMEMAKERS 


Wliiit Nonwhite 


Under 21 


11 Oi 


!Sfi(v)ver 


People in the high school 


51.1% 


50.6% 


' 614% 


616% 




53.6% 


60.3% 


Friends or acquaintances 


38,5 


41.2 


35.5 


442 

"lit 


375 


343 


35.3 


College catalog 


31,7 


35.8 


40.6 


39.5 


38.8 


35.3 


42.1 


Information in the mail 


18,2 


11.4 


18,9 


21.5 


16.7 


16.5 


18.6 


Information in the newspaper 


13.8 


12,4 


15.9 


13.4 


11.3 


15,5 


18,1 


College placement s'Tvice 


13,6 


15.7 


13.0 


24.3 


9.7 


5.4 


IL8 


People at another college 


■13,5 


111 


\U 


12,6 


15,4 


13.5 


6.4 


Radio or TV 


12.:! 


9,9 


15,] 


13.6 


11,0 


11,5 


12.3 


Displays 


/.6 


6.5 


9.0 


9,3 


6.0 


7.1 


9.8 


College representatives 


5.2 


4,2 


t.9 


8.4 


4.0 


2.3 


3,2 
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higher reliance* on people in the high school, the College catalog, and newspaper 
information than did the total population. They reported slightly less reliance on 
friends or acquaintances, the educational-information center^, nnd people at other 
colleges. 

Of panicular interest is the only marginally higher percentage of homemakers, 
as compared with the total group, who reported receiving information from the 
displays we had set up at shopping centers, fairs, and community centers. We had 
assumed that these would be good **initial contact" places for homemakers. That 
assumption may need to be reevaluated. 

Table 2 shows separately the responses of students entering each of the College's 
three campuses this fall. In many resfects, these data reflect diiTerences shown on 
table I. Students at the Center campus were considerably more likely to use infor- 
mation from people in their high schools than were students at either of the other 
two campuses. Again, this may reflect our special campaigns in the inner-c:7 
high schools from which Center drnws most heavily. Students at the South campus 
were interestingly less likely lo rely on the community educational-information 
center than were those at Center. That perhaps indicates some problem with the 
center branch in thai conimunii y. 



So\ HCV lNl i)K.\\.\IION Vsv.u MY H>;iFKlNl'. STrnv.NTs: 
n.i-i-HKi Nrr..AMia-M . 



SOL'RCI-: i)V INIOKM.M IO.N 



NOKTI! 
CAMI'l'S 



SOl.TM 
CAMPl'S 



CHNTliR 
CA.MI'US 



IV-oplc in the hi^h si iuH^! 
l-'riciuls or .icquiiiiv .mkcs 



Int'ornmiion in ihc tiunl 



IS. \ 



1(1.: 



6s.r!; 

39.3 
10. 1 
i/.l 



College phic^ inciu scrvK C 
People al aiu 'lu'i collciie 
Radio or lA' 
Displays 

C*.o11l.:c rcprL-^cmatiM' 



I \.0 
1 ^0 
UVi) 
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Suidonis at ihc Souih and CcnuT campuses wltc more likely to get inibrmation 
from the media than wcro students at North, .\\-arly twice as large percentages 
iirsiudenis South and Ctntcr reported getting inibrmation irom the newspaper 



than was true at North; about 50 perceni more Center students reported using 
information from radio or TV than at North. 

As in other analyses, the good old college representative runs dead last at all 
campuses. 

'i hese analyses must be tentative until confirmed through additional years' 
survey data. They do provide, however, a basis upon which we can do some more 
in-depth study of our own activities. I draw the followmg tentative conclusions 
from the data and urge you to consider them prior to our next meeting: 

1. Regardless of the target population, the secondary school remains 
the information source used by the largest groups nf potential entering 
students. We should consider expanding our high-school relations 
eflbrts, particularly through extendi ig the *\vou-can-make-it cam- 
paign beyond the inner-city sch'H)ls. 

2. Friends and acquaintances (who may or may not he our former 
students) are a very important information source toward which we 
currently direct little attention. W'e shoulJ seek out ways to utilize 
this information source more. 

3. While we had downplayed our catalog as a recruiting device in I'avor 
of more direct mail/meuia activities, potential students still fmd it a 
very important information resource. We need to re-emphasi/.e the 
catalog. 

4. Media appear to bv a more effective way ol'reachir.g students than 
do individual college representutiw visits. We should reassess the 
proportion of resources directed to each kind nf activity to see if we 
can make more productive use ol'our limited resources. 

The admissions ofllce at each of the campuses has been provided with a copy 
of the analysis of the SOIS Hi ering-Student Questionnaire. This will give you an 
opportunity to review in more detail the responses of the total group and studenis 
at your individual campus. I will appreciate any findings thai you identily Irom 
those reviews that would shed additional light on our information services an..! needs. 
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The Fairview ComiD unity Coilege 
Attrition Study, 1977 



I. INTROOUCTION 

For some time, the faculty, adminisir.irors, and irustees at Fairview Community 
College (FCC) have expressed concern about (1) the number of students (both 
full-time and part-time) who leave the CoUegj without compleiing their degree 
and certificate requiremenio and (2) the paucity of information regarding their 
reasons for leaving and their feelings abov.* the College and the programs and 
services it provides. As a result of thi' concern. President Nelson decided to 
undertake an attrition study at FCC. The purpose of this docum.i:* is to report 
the fmdings of tl. ' ' udy. 

The Fairview Community CoUcj^e Attrition Study was conduc'cd on the total 
population of 2,560 students who failed to return to the College in at least one of 
the three quarters during the academic year 1976/1977. An initial mailing was 
sent to the 2,560 students on July 25, 1977, and a follow-up mailin<^ v as sent to 
all those who had not yet responded on September 10, 1977 The lotal number 
of returned, usable questiv^nnaires v/as 825 for an adjusted response rate of 38.3 
percent. 



I. This saniplc rcp»)rl is h..,cd on the icsuits » j.. attntioti sfuvl'. ^.oiulv tcii Vv ^\.ll^■^US .it mic i\i U :i pilo' irst sdiod' 
r'uu pjriicipaicd m the NCIIIiMS ht}i>rti,j{um Ab,m; StuJouy pr^ ifct I'his proicc:. %slv:t\ vw.is one ul" NCHI. MS 
puinccnnp cHorls concerned with stiident-ovitconicN d.it.i colleciii'ii :iiul use, -ajs Jcsiuncd to develop " .:.ils and 
procedures for conducting atlriln>n studies in postseN^omlarv inNtiuitiiM^s 



This report of the sur\'^jy results is divided into three major Lections. Section I 
describes the sur\'ey-adininistration procedures and includes discussions of response 
bias and response rate. Section II presents the results of the sti^dy in narrati'vj 
and tabular form. Section III is a summary of ^he inajor results oft le s^-rvey. 

II. SURVEV-ADMINlSTRATtOS PKOCKOfHKS 

The Qiesiiornaircs and Cover Letters. The sur. * questionnaire ^shc -n in the 
appendix) was devclop-:d jointly luvthe National Center fo* Higher Education 
Management Systems (NCHEMS) and^ic^CoUcge Board, and it is one of a scries 
of student-outcomes questionnaires in the^^CHFMS-Collcge Board Student- 
■ comes Inforuu'Uon Services (SOLS), An initial-mailing '\;ver /:tter was develot^**d 
and printed. 1 he follow-up mailing cover letter used in the surv^jy consisted ot a 
copy of the original cover letter with a brief handwittcn note urging students to 
return completed questionnaires. 

Other necessaiv materials for the survey included mailing envelopes and retu.n 
envelopes (printed with bulk-rate mailing permits). 

The Sample: The sample of 2,560 nonrcturning students was idcntifieil by 
I^-iirview stalT oy a computerized search of instiiuiitmal records for any student 
who had failed to rcenroU for ore of the three quarters during the academic year 
1976/77 (excluding these who had completed a program). 

On Julv 25, 1977> 2,560 questionnaires, cover letters, and return envelopes 
were mailed to the tota. sample of nonreturning students. On September 10, 1977, 
a follow-up mailing (which included a duplicate of all mate^-ials) was sent to all 
students who had not yet responded. 

Table 1 shows the final distribution of questionnaires for the mailing sample 
of 2>560 students: 



•I AHI.i- 1 

i-iNAi. Disi KiHT I lovi.t^r Qn:si ic^nnaikfs 



N 




c.vr!:c;c)K» 


S2S 




KciuMicd, usable qncsiu>nniiircs 












suulcni graduiUcd from dci:rcc proi^rain^ 


2r>i 




. Questionnaires rcuirncd by postal service as 






ViTidcliverable 


Ml 8^ . 




N'-" respiMisc ^ 




100.0 


TOTA I : 



Thus the unadjusted response rate was 32.2 percent. An adjusted response rate 
is calculated as 38.3 percent when the undeHverable and unusable quesiionnaires 
are considered.^ 

Response Bias. Response bias is the tendency for those who choose to respond 
to a survey to difTer systematically from those who choose not to respond; this can 
bias inferences made from the questionnaires. Frequently in attrition studies 
those who complete and return a questionnaire differ from those who do not in 
that they are more positive toward the school they left and toward school in general, 
particularly in studies of four-year colleger: or universities. In a community college 
such as Fairview, however, where many nonreturning students never planned to 
complete a degree or certificate, it is not as likely (as in four-year colleges) that 
not returning for a particular school quari^r is a sign of a negative attitude toward 
the school itself 'or the educational process. It is also not as likely, therefore, that 
in a communit) college those who choose to respond will be more positive in 
attitude than those who don't. This does not suggest there are no difTerences 
between the 825 who did respond and the 1,418 who did not; it does suggest that 
any existing bias between the two groups is not particularly clear simply from 
trying to guess why students complete and return a questionnaire. The reader 
should bear in mind when reading this report that conclusions and inferences are 
htscd on the three-eighths of the sample who chose to respond, and to the extent 
that this group differs from the five-eighths who did not complete a questionnaire, 
these conclusions and inferences do not apply to the reneral or typical nonreturning 
student at Fairview College. 



III. Analysis and Results 

Questionnaires were analyzed by computing frequencies and percentages of 
responses for each item and by computing a cross-ial^ulation between certain items, 
where appropriate (for example, reasons for leaving by sex). The qucMionnane 
resulLs can be conveniently divided into four categories: 



• Background/status information 

• Educational goals achieved 

• Reasons for leaving 

• Evaluation of institutional services 

• Current educational plans 



or ! 17 sfiivK-i:!v I'hcM.' 1 i7 Mr 'viun uvrc tlu'r.li.ii' miIm: u'v.i Ii^mji 'lie '•.•-v f.MilMtu; :iu- .ul-iM.-.l tM---. f 
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These decisions of questionnaire information will be discussed, both in terms 
of the total responding sample of 825 students and separately for three subgroups: 
students enrolled in a certificate program (N = 65), those enrolled in an associate* 
degree program (N = 165), and thos'* in neither (N = 574). Since respondents were 
primarily students who were not seeking a degree or certificate (71 percent), 
percentages and frequencies for the total sample will be heavily weighted by the 
responses of the nondegree/noncertificate gioup. 

Background/Status InformaiiorL The background and student status infor- 
mation available from the questi )nnaire included: 

• Gender 

• Racial/ethnic 

• Age 

• Marital status 

• Handicap status 

• Length of time at college 

• Highest degree held^ 

• Degree goal 

• Enrollment status while unending 

• Employment status while attending 

• Number or changes oi"major^ 

• Major or area of study 

• Grade point average 

• Applied for financial assistance 

• Slate residence^ 

With exception of major or area of study, table 2 show^s the frequencies and 
percentages ol* responses to each of the background/demographic items listed 
above for all respondents and separately for those w^ho were seeking a certificate, 
an associate degree, or who were not seeking a certificate or degree. Major highlights 
from these tables are: 

• More women than men responded to the survey. For those not seeking 
a degree, the ratio was two to one; for the degree/certificate seekers, 
it was 1.5 to K 

• Respondents ^angcd in age from under 18 to 61 years or more with a 
midian age range of 26 to 30. In all three subgroups, the 18 to 22 year 
olds represented the largest category of respondents. The associate- 
degree seekers had the lowest median age range (23 f j 25). 

• Almost all respondents were white (94 percentV -.vith little variation 
across degree categories, 
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Slightly over half of the respondents were not married (52.8 percent). 
Only in the **Neither" category were there more respondents who 
were married (56.3 percent) when they attended Fairview Community 
College than those who were not married (43.7 percent). 
Slightly over 10 percent of the respondents indicated that they had 
some type of permanent handicap. Restricted mobiHty and restricted 
hearing ranked as the top two permanent handicaps. 
Overall, about one-third (34.6 percent) of the respondents were enrolled 
for just one term or less before leaving, almost half (47.9 percent) 
were enrolled one year, and the remainder were enrolled longer. The 
associate-degree seekers were somewhat different lii that only 20 percent 
were enrolled for one term or less, while 39 percent left after one year, 
25 percent in two years, and 15 percent had been enrolled more than 
two years. 

Almost two-thirds of respondents (66 percent) had a high-school 
diploma as their highest degree. For those seeking an associate degree, 
however, this proportion rose to more than four-fifths (82 percent). 
The majority of respondents (71.3 percent) were neither seeking a 
certificate or an associate degree when they attended FCC. Eight 
percent of the respondents were seeking a certificate and slightly ov::r 
20 percent were seeking an associate ujgree. 

Of both the degree and certificate seekers, 70 percent had never 
changed major fields of study and very few (3 to 4 percent) had 
changed majors more than once. 

Over 65 percent of the respond^^nts in each of the three groups had 
grade point averages above a (2.01 or better). (It should be noted 
that almost one-third ol'the respondents did not respond to this iteni 
on the questionnaire.) 

There was a fairly equal split in the part-time/full-time status in 
certificate-seekers (42.6 percent full-time and 57.4 percent part-time) 
and associate-degree seekers (47.9 percent full-time and 52.1 percent 
part-time groups). In the group of respondents who-we.c not seeking 
either a certificate or an associate degree, only 12.1 percent v;ere full- 
time enroUees, while 48.6 percent were part-time students enrolled 
for credit, and 39.3 percent were not enrolled for credit. 
Large percentages in all groups were employed fu.l-time (i more 
hours per week). (Certificate seok'.Ts wore tho s^^^^^P the largest 
percentage employed full-time (60.7 percent), followed by nondegree/ 
noncertificate seekers (56 percent), and associate-degree seekers ( \7/^ 
percent). 

Correspondingly, the bulk of respondents were employed while at 
FCC. Certificate seekers were the least likely to be employed (13.1 
percent), followed by associate-degree seekers (20.1 percent), and 



those not seeking a degree or certificate (22.7 percent). This finding 
is somewhat counrr-intuitive in that one would expea that nondegree/ 
noncertificate seeken would be more likely to hold jobs than degree- 
seeking students. It seems probable that the larger proponion of women 
respondents in the nondegree category accounts for these results. 

• Most respondents did not apply for financial assistance. Slightly over 
16 percent of respondents in the certificate group reported they 
received some form of financial aid, 14 percent of the associate-degree 
group and 6.2 percent of the nondegree/certificate group also received 
financial aid. 

• Almost all respondents (94 percent) were Colorado residents. As 
expected, more of the nondegree seekers were residents of Colorado 
(96 percent) than were either the ceriificatc group (86 percent) or the 
associate-degree group (92 percent). 

Table 3 summarizes the majors or areas of study of the respondents. Majors 
or areas of study for the cenificaie-seekin^ group were diverse but tended toward 
the applied or vocational fields. Two majors accounted for over 44 percent of the 
respondents in this category: Business and Commerce Technologies (20.6 percent) 
and Secretarial Technologies (23.8 percent). In the associate-degree -roup, majors 
and areas of study were even more diverse, with five majors or areas of study 
accounting for over half of the respondent^. Business and Commerce Technologies 
(22.4 percent), Public Service Technologies (10.6 percent), Health Services and 
Paramedical Technologies (8. 1 percent). Data Processing Technologies (7.5 percent), 
and Mechanical and Engineering Technologies (6.2 percent). Of the noncenificate/ 
nondegree group, responses were even more scattered than for the other f vo groups. 
Business and Commerce Technologies (16.2 percent) and Health i^rofessions 
(1 3. 1 percent) were the two majors or areas of study above the 10 percent level. 

Respondents' Goals and Achievements, Tables 4, 5, 6, and 7 are most significant 
for answering the questions: What were the respondents' goals when they came to 
FCC? How are they doing with respect :o achieving these goals? As Table 4 
shows, the goal pursued by the largest majority of all respondents was "to increase 
my knowledge and understanding in an academic field" (83.2 percent). The 
second most pursued goal (54 7 percent) was "to improve my knowledge, technical 
skills, and/or competencies for my job or career." Correspondingly, these two 
goals ranked the highest as goals achieved or being achieved by the total respondents 
group. 

With the exception of the respondents group seeking an associate degree, 
the two goals of the certificaie-seeking group and the group seeking neither a 
certificate or a degi ^e were the same as for the total respondents group (see tables 
5 and 7). The group seeking an associate degree varied much more as far as goals 
that were important. Based on their responses, this group was especially in- 
terested in (1) increasing their knowledge and understanding in an academic field, 
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) obtaining a ceriificaie or degree, (3) preparing for a new Ccireer, (4) discovering 
ireer interests, (5) completing courses needed to transfer, and (6) formulating 
ng-term career plans and goals. Over 75 percent indicated that ihey had achieved 
• were achieving the goal of increasing their knowledge and skills in an academic 
eld. 

Reasons for Leaving, Item 16 of ihe Former-Studeni Questionnaire provided 
ata from which students' reasons for leaving were labulaieJ. Table 8 summarizes 
le responses of each of the groups with respect to ihis iiem. Table 9 shows the 
ve most important reasons for students' leaving (the five leusons with the highest 
equencies and percentages) for the total sample and for each subgroup. 

While no single pattern emerges from Table 9 across all three subgroups or 
:ross the five lop- ranked reasons within each group, several points are noiewonhy: 

Conflict between work, home, and study responsibilities is the major 
reason for leaving. 

• Lack of money and in^.b^lity to earn enough money deter program 
completion. 

• A good share of the persons who did not return had met their academic 
and personal goals. 

• Dissatisfaction with the learning environment \/as a reason for leavmg 
for only one of the groups— the nonccrrificate/nondegree seekers. 
This result does present some cause for concern since it is linked with 
the group that draws most frequently on FCC programs. 

Evaluation of College Sa-viccs, Item 18 of the Former-Student Questionnaire 
sked respondents to evaluate a number of the services FCC provides students. 
The purpose of the item was to assess students' awareness, use, and satislaction 
vith a particular service. To accomplish this end, each person wus instructed to 
:valua(e each service in one of four ways: (1) I did not know about this service. 
2) I knew about this service but did not use it. (3) I used this service and was 
atisfied with it, and (4) I used this service bul was not satisfied with it. 

Table ^0 presents the services each respondent was asked to evaluate and 
dentifies the number and percentage of respondents selecting each of the lour 
•esponse options. It should be noted that while Ilousmg Services was listed as 
)ne of the FCC services to be evaluated, the college does not have any formally 
•ecognized service in th^s area. 

Table 1 1 shov;s which five services v^ vre pio^t rrr(ij»ni7rd (that i^. services 
:he mosc persons were awar*- oO and the five that were least recognized. Actually 
;he five services most recognized could possibly have been predicted since ihey 
jre all services that respondents must use in the process of attending FCC. However, 
X is important to be aware of this fact smce ii is through these sei vices and the 
C^ollege's academic programs that the College has its most constant contact with 
;tudents. As a result, the greater extent to which these services are accessible and 
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relevant to students' needs, the greater the impact of i^. College in terms of 
helping students become more etTicient and elTective and make better use of the 
services. 

In terms of the least recognized services, the two that need further study are 
child care and career planning. Given the growing number of persons with children 
who are attending FCC it is significant that the College be aware of needs con- 
cerning child care and publicize the availability of this service. As far as career 
planning is concerned, additional analysis needs to be conducted to determine the 
extent to which students who desire such a - ervice are getting it. As the data cu 
student goals indicate, career planning is especially important to students seeking 
as associate degree. 

Table 12 presents the five services thai respondents indicated are most sans- 
fuctory and least satisfactory. The ranking of services was determined by calculating 
the proportion of students using the service who were satisfied with it (number 
of students who used the service .inu were satisfied with it divided by the total 
number of students who used the service). As the data .show in Tabic 12, the FCC 
library ranked as the most satisfactory service in terms of the proportion of students 
who used it. This finding is most ^'ratifying in light of the work that has been done 
over the last two years to improve this service for all of our students. 

The high rankings of tutoring and student-employment services are also 
significant since they aic both services that potentially enhance students' ability 
lo complete ih^^.r programs. AdmiiiiMnt'ors might consider extending these ser\'ices. 

In interpreting tiie services that ranked least satisfactory., a low proportion of 
the persons who used the career planning service evaluatcc' h as satisfactory. This 
is cause for some concern. With the exception of housing services, concern also 
must be 'expressed with the other "least satisfactory" services. Academic advising, 
and guidance and counseling are critical to ensure elTective student planning 
and performance. If l*CC is to remain a viable insthution in a time of shrinking 
enrollments iind national challenges to the quality of postsecondary institutions, 
the ColLge must determine the reasons for liie low evaluation. 

Current [iJiu\ :h}m2l Flam. Table 13 summarizes the lespcndents' plans for 
additional education. This is an important table of information with respect to our 
new in.stiiutionai marketing goals. Over half of all respondents (54.2 percent) 
iiuiicated thav they do not have any additional plans for formal education pu'-suiis 
at this tin:e, and ^.= .3 p^.'! :ent identified that they are currently undecided. It may 
be important to ciMiU'ct iliese persons in the near future to inform them about our 
continuing and new oilcrmgs as well as remind them of our continuing interest in 
helping ihem mee- their educational needs. The )04 respondents who indicated 
ihcy plan to reenmll at FCC (13.3 percent) is a group wx should contact im- 
mediately to determine if they have any needs we can help them meet. 
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IV. Summary 



During July of 1977, 2,560 Hiirvicw College students who had failed to return 
for at least onv quarter during the 1976-77 academic year were sent a question- 
naire. They were asked their reasons for not returning, satisfaction with variuus 
aspects of FCC, present and future plans, and background and demographic 
information. After a follow-up mailing in September, 825 usable questionnaires 
were received for an adjusted response rate of ^8 percent. Of the 825 respondents, 
66 (8 percent) were seeking a .XTtificate from the College when they left, 165 
(20 percent) were seeking an associate degree, and 594 (70 percent) were not seeking 
a degree or certificate. Data from the survev wer^ analyzed separately for CiK'h of 
these three g^'^ups. 

The questionnaire background data for respondents revealed fairly predictable 
patterns among the th'ec groups of students (certifur. te, associate, and neither). 
Those fioi seeking a degree certificate were almost en. vly residents of Colorado; 
thev tended to be somewhat older, with an average age range of 26 to 30 and a 
range from under 18 to 65; they were m.ore likely to be female by a ratio of tw^o 
to one, and most were white. Two-rhirds of this group .leld a high-sciiool diplom.u 
or GHD, almost one-third held a higher degree, and less than 4 percent held no 
degree. Nearly three-fourths enrolled at PCX to learn new skills, upgrade skills, 
or for personal enrichment and 40 percent had been enrolled one term or less. 
One of eight was enrolled full-time, three-founhs were employed, and few received 
any financial aid. Grades were high for this r oup, averaging 3.4. The majority 
(nearly two-thirds) had never declared a major. 

The respondents seeking a certificate or a:i associate degree generally shared 
similar backgrounds. These students were primarily from Colorado. They tended 
to be older than traditional students (cert'.ficate seekers averaged 26 to 30 years 
of age, while associate seekers were 23 to 25); they were more likely to be female 
bv a ratio of three to two; and most were white. Most associate-degree students 
had a high-school diploma or GllD (88 percent); the same was true of 70 percent 
of the certificate seekers (with an ..dditional 17 percent in this group holding 
bachelor's or higher degrees). 

The two groups shared a desire to incr*.ase their knowledge and skills in an 
academic field and obtain a certificate or degree. However, over 40 percent of the 
associate-degree respondents enrolled to complete courses necessary to transfer to 
another coiiege, whiie oniy 20 percent (u* liie cenifica(e >eekers a^pllcJ lu that goul. 
On ihe other hand, only 37 percent ot the associate-degree seeker' aspired to 
improve their job-related skills, while 97 percent of the certificate seekers sought 
this goal. 

Almost 30 percent of the certificate group attended the College for only one 
term before leaving, while 20 percent of the associate-degree group ere enrolled 
lor one term before leaving. Slightly over 40 percent of both groups were full-time 
students. Only 13 percent of the certific. e respondents were not employed at all 



180 



whiic a! ¥CC and over 60 percent were employed lull-lime. In the associate- 
decree group, 20 percent were not employed, and almost hall" were employed 
full-time. A substantial minority of both i^roups received financial aid (beiween 
26 and 34 percent) while at I-air.iew. Grades for both izroups were good with 
68 percent of the certificate group and S4 percent ol thc associate-degree ^:roup 
averaging 2.01 or better. Over two-thirds ol'buth groups had declared a major 
and never changed. 

Over 40 percent of the certificate seekers were iVom one of two major lields: 
Business and Commerce Techhologies and Secreiarial Technologies. Xearly 
50 percent ol' the associate-degree seekers were from one ol' tour technology 
majors: Business and Commerce, l):r i Processing. Health Services, and Tubhc 
Services. These results may have programmatic implications lor the v\Ulege il 
the proportions of all students enrolled at VCC in these maior ^ield^ are sub- 
stantially less than the proporiior.s in these majors whi^ left VCC (bor example, 
if the percentage of all associate-degree seekers enir.lled in tb.e Tublic Service 
Technolouies program is, say, 2 percent, but 10 perceni of those who leave are i^: 
the same pn^gram, this may indicate a potential prtUilem in the program.) 

.Among all three degree groups, three rcasims lor leaving bairviev.' surfaced as 
important: conllict between job and studies, lack of money, and other responsi- 
bilities outside of college becoming loo great, bor those not seeking a degree in* 
certificate, two other reasons were requenily nK-mioned: achievement ot personal 
uoals and achievement ol" academic goals. Cei.ificaie seekers also trequently 
mentioned personal problems, and associate-degree seekers ranked dissatislaciion 

with the learning environment ol bXX: as another majtn- reason for leaving. 

Respondents were asked to rate their satisfaction with various services and 

functions of the CloUege. b'rom these ratings, the live most .:nd least satislaclory 

aspects of VCC were inferred for each of the three groups of respondents by 

calculating the proportion using a particular servic; that was sat is! led with it. 

The services that were mo^» satisfactory were libiary, tuu^ring. student employment. 

the business otVice, ai:d health services/recreation/athletic programs. The live least 

satisfactory services were: career planning, academic advising, housing services, 

child care, and guidance and counseling. 

Most of the students in the certificate-seeker., and nonceriificate/nondegree- 

seekers groups (60 percent and 5S percent, respectively) did no\ have any additional 

educational plans at the time they were surveyed. C^f ihc certificate seekers who 

did, 23 percent planned to reenroll ai VCC 

In contrast to the other two subgroups, only 3S jK^rcent of the asstK-iate-degree 
jkei i had no current plans *br addiiional education. Of this group, PJ percent 

i>i..pnoJ to reenroll at I'CC:, 21 perct ni planned to reenrt^U at another college, 

aii'J iiS percent had a'read\' reei^.-i^llcd ai anc^llier ci^Ucue, 
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Card 1 — Entering-Student Questionnaire for 
Two-Year Colleges and for Four-Year Colleges and Universities 
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Card 2 — EntcriniJ-Studcnt Questionnaire tor 
Two Year CollcRes and for Four-Year Colkgcs and Universities 
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Card 1 — Continuing-Student Questionnaire for 
Year Colleges and for Four-Year Colleges and Universities 
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Card 2 — Continuing-Student Questionnaire for 
Two-Year Colleges and for Four-Year Colleges and Universities 
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Card 1 — Program-Completer Questionnaire for 
Two-Year Colleges and for Four-Year Colleges and "Jniversities 
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Two-Year Colleges and for Four-Year Colleges and Univers'ties 



Columm 



Item 
Number 



1 <J 
10 
1 1 

1 ^ 

r. 



1 \ 
1 

1 \ 
1 < 
1 ^ 

1 ^ 
1 1 
1 1 
1 



1 < 



1 1 
1.: 



Description 



Suui»Mit (I) Hijrnl ^i 
( ariJ ruiMiU-r J' 

( ",111(1, iiu nHiiiM-liiu; .Mul 

nIikK nImIK (ijipn »v n;»>ri: 
I utDfiru; 

)i I" .iJI .iir s 
( oll.-i^'- . iihur.il pJ' •.;r.u'i- 
K*'» rt-.iJK HI .ifui .irM' IiC ; >.-m'i , 
i \1\.M)\ i.il mm! 
S'u(i«-nt «•;}■; I. : 
(. f ;i:>'r 

( ,.!r'.'n.i 

I \,- ' ... . 

l( 

is«-iKN; *'■ 

( .lt!;Iut^ ^' 

1,.,,., 



C«)liJnms NtinilHT 



to 



Description 



I iirr«-n'4 i'mp!<>vin«MH {-.lanN 

1: \r.u ( ufffrulv fMVfiff will bf 
NiarJiHii*! nt'W |ol) !(» wh.tl rvliMil 
J\ tt fi'l.il«*H t»»\()lll nM)o' oi .Ur.l 

. it Mii<!\ .It (uir M»U<'i:i'' 

{ ufrrni pkifiN !(»r .u!(lH;or).jl 
••<jui .ilinn 

liim.itr hiiihi's' 
spir.iliin) 

•VdJuinn.tl (lufslK'C) 1 

•NddiMi )tu»l (luvNtH )n J 

•Vdditirmal i;u«'^tit»n ^ 
•\<l(liHi)tU'.! (u»*'«t">'» 

■Ndditii .n.il i;,.rNtior) "» 

•\(i(l.Nninl (ju»"-liur) »» 

litK iiKil (;u»"«ti' in 7 

Viiditiiin.ii mi*->tii»M 

A.jd'MniMl mi.'>t><»n !'t 

Nddilii iimI h<i»-n!i< 'H 1 1 

•NddilnMUl «)ut's!(MM 1J 

\'!diti«>n.il nvM-NPnn 1 ^ 

■\(i<!iti.'r>.»I H' 1-« 

■\(i(liti< 'M.il < iiM' ■ K >n 1 




Card 1 — Former-Student Questionnaire for 
Two-Year Colleges and for Four-Year Colleges and Universities 



llcm 

Cotumm Number 



Description 



1 

U) 

n 
1 { 

14 



17 
IM 
l'» 

JO 
J] 



-, .J 



SUidrnt II) r.Linj|>rr 
C.uci nunifx'f 1 
s- \ 

R.\\ i.il rthnii » .\\>'u.t 
"\(» 

Ni'N f»'stfic hiMfini; 

\ t'S ff'st fU t»1 i \ l"«M •[! 

^♦•s l>ut pn-N'.' ni -! !' • 

J \i V. Ii )fi:: .i: mil \ t;:!'.'.:* 
i Id iiif r»'.j>» ' k 'It 1,% ''-xl^' • 

j 111 itu fi '.' • k Ml u'. N'l Ik;'" 



Item 

Columns NumK'r 



l)es<riptj(»n 











n ,h .itii'lTlH 








' !; 




1 o 1 )i i!.tiM ,< 


. rnl M .Ti • 1 


«i...;'i-.- 




J', 






1 <» oi.r.nn .1 


.■''iJi, .■I.' 


, i. i 




^1 ' 






hMon'.;-!.-. 


• 1 . ,Uf fl''< 




























• » ■ Mr .i>. !i. c 


• *■.'. 1 r 


,1, 
















JM 


- ! ) 




( );h.-r \< .M 


i-n;., ' .1 . 








: D* 




( )'h..r 1 ■^l .11 








'.() 


:* 1 




1m,!.-,, 






..1 


\] 


• 1 • 






ru 1 .tr.'.'r 








- ( 




1 1 i ti .riMuI.tt 














[il.ins .!?'',! • . 








\ '. 


• ( • 






I' I< .r.; ••■'m < 












[ il.ins .tru I 1 








l.l 






lM(,r..(..u.. 


- If ,» Vt V. 1 ,ir 










c 












* ( , • 




1 c > [ in 'p.if' • 


i (• ,1 I^i W < .M 








^ M 




( ){li.-f !( ,ir.- 


■f l'r.-;..if,i'i< 






r 


' M • 




( )ih.'r K 


• T rr^'p.ir.itM 






in 


" 1 




1 1 ) itii[>f( A 


tt )t> < jr«'»'i f» 


:..-|.^i 


1 1 










skills ...Mi,,r 












^ < ifUl !« 'tu 








i'» 


1 ■ 






|. )|) 1 .ir«'.'t f 


1, 










kt)« I'A liili:»' 


4i!| . .111.! Of 






















" 1 




1 1 > It II II 


1 h.itu 'i If 












.»ti(i 1 (H* i:ni iN. 'ti 






-:i 


I* 






1 h.irti '( t' 


I f .1 < ■ 










.ind 1 '( |ir<if 








a: 






( )lhrf III. 


» >f ( ar« «-f 












lrnpri>\»Mr.i 


1^: » ).iU 








• K * 




( )tl)»'f Ijoli 














lni()f'»\i'ti'» 


n! ( .o.ilst 








" I 




I ( ) ( »ini 


.)i in\ < 




1 " 








stt:f!i'i : IiN' 


.11, 1 ( .irnptiv 


il< t I't' ' 




\. .1 






•i,. r 1 If iHi' r.'vpi .1 



1 1 » l^'i I (iiu- ,n \t\r\\ iM\i'l\«ii in 

1 1 » iiu f iMM- p. If til ip.iti. in m 
< ullur.il ,it)(! MM i.tl ••M-nts 

1 1 ) ifii f.iM- p.if^ 11 ip.itM )i I m 

I uIIumI .IfUt '«< M l.tt ♦•\ IM tts 

1. > M'-'t jH-npIr 

1 1 1 niiM'i [MM )plr 

I )(l)iT ' Si k t.jj .ind V ullur.il 
r.irtK ip.itH^n < .(t.jlsl 

I )!hrr ISiM 1,11 .itui ( .iltuf.ii 
I' irlu ip.itu in ^ .1 I.il''! 

1 . 1 nu riMv '■•■It I I >rr i>Ii-iu I- 

; 1 1 !f|. f.'.iv ^I'l! - I ifT .• 

i 1 1 itupti i\ •• !• ■ u ^!ii; ) Ill- 

Ini ■ pr..\i- :.-.ui.'fvhi!> 

I i > !ni| iT( i\ !• ,il)ilits U I i^rl .il< >n.; 
.X 'h.l^^. rs 

1 1 1 i!ii{ in »\ .ihiliJv. ti > iir'y .1 ifn: 

;Mtho'l.ii> 

I., !, .I'M ill^ th.ir vm!! . r,',. t; 

I.il.Mrnsk.l-th.itv. rf^ruh 

hM!.-\f!i'P .ihil:f\ till- 
m('»'|>''ni!.-fit s»'lt r. ' in! .hv! | 

1im!i-,.-IoP .il.ii.t^ till I 

itMli'iM'fHirnt. it Irh.Hi: | 

.nl.ipf.i' ■Ir I 
< "niT ; I'lM s( m.ll I )rv.i'l< ipniiM! 

,inil I fUii hnii r? ( .< >.iU 

t Uli.'f li'iTvon.il I )i'^r!(.prii '" 

ii;v: I f»IM htTH'Mt ( ....llsl 

Mii>.' litip* ifl.inf i;i..tl 
s.-. i ini J isf li^i; If !.in: i[< > i' 
I fiHii Most hnpi ''I.'ii! i'.'m! 
. ItiiM.ir*- (i.'4;ffi' x()Ut;l'.i 

r I' 1 )I .Iff. I ( s'l.''.\ 

W .i-s ( .ur . « illi'i;i' \i t;j« lii 't ^"(( I'' 
n'> .'.iMt kind ')? . ..!!••.;.• .\.)^ 

i.f Mfv' , tl.iu 

'Al-i II x.M, l,.t! .,ur ■ tilU'iU' Aii.t! 
v,.i-. \. i.ir ( )\»T.itl iM.iiJ' I'l' 

i.io-i< 

! ' ;iTi.! t\ fnn )llf iM-n? ^t.iJu^ w I i!« ■ 
,,;:..ndirn: < 'iir i • ill.^"' 
\\\ . I ■ s o ; \\i>t»" •■nn till I ! how 

r'MfU iKHir ' did \ nu fll ilin.liK Ai>tk 
■Alt. M I. ISSN'S \%«'r«' 1' 

I) (I \' i.i .,pp:\ ti .r lin.ni i.d 
J. sisf i: I, III i.m ' 'f M hi iliif ■*! . pi 
A : " .ft « i.ir I (ill*«i;i'' 

liMAiMi. c u ri,i\ .u r(j thr 1^1 i,d 



I 



199 



EKLC 



Two 



Card 2 — Former-Student Questionnaire for 
►Year Colleges and for Four-Year ColleRes and University s 



Columns 



Item 
Numbff 



: I 

\ t 

1 i 



; », A 



Dfscfiptinn 



s:u<iriU II ^ tuitnt 
( ,tr() iiiini!" ' J 



Coltinin^ NunilHM 



Dt.*s<riptiim 



[ 'Ni .M tu !\ i>ii u; 

! ( .lud.in* «• I I >.in',.'l"u; .niii tf^tmk* 

' I . .!!»■-..■ . ult.i: il ;.M i.;(.iiii> 

i:. . '.MM.n ,!tul .irhirtM pror' 

I iri.iiu t il .ni! 

s|[ f i'-r . ;^ ill . k n mi! 



. : , r 

i = T 



I. !>!,•:. .imI . (111. .Iti'.'l' 

' I II. |.m) r.'MN(n->'> .'or I 
1'. MSI' \\ ri!( ■ li (♦'.'• I1>H> ( >\ ttl<' 

itti TU' 

\(Mi!,ntMl MN.-tu.n 
\,!<!i!...rMl »» 

\. !<!•;< ill.il ijiii'-lH 'H 

■\. !J.;f HI. it ()u'' -iKWi '» 

\<!i!i:inti,ti .|ii.-^tt(i;i M 

111.-' ^I'j.'.tion 1 1 

! \(i(i.ti..tM) <:.,.'^ni>n 1.' 

■ A.itliti. »M,i; '|ii''>li<>:i 1 ^ 

1 \.'(ii;;<.M il .jic'-:i"n 1-J 



200 



^[ard 1 — Recent-Alumni Question. uiirr for 
Two-Year Colleges and fo. Fo r-Year Colleges ai d Universities 



Item 

Columns NumbiT 



1 '» 
10 

\ 1 
1 J 
J ; 
l-j 
1 

t 



I * 



! 1 



Description 



K.I. t.'I I htjii ) 
f .uu'.'- 
i!-- — 

I I ( . iiii t'M • ■ ^ fli 1.'. If i.:' 

j ■. , •■ f. ■.*>.■ ► tM.v.,' 'ii:. 
n'.UH inn; iri .ui .11 .1. 1"T ■ 



i ^■^ \. 



< .iri I r .M 
f* . . If' l'"'-;'.ir,i 



jn I I ; in r , I'n f, 

iMiri, r.-.;.. . 1,,; 

.1 ! , ,> p'l 1',. r. 

ItMpti r.. :tn-n; < .1 m1 . 

1 « t I »■! I )t? ' ' I . ' 



• It'fn 

( nlunii»N " .iim'ht 



. «i ; ( .i.r; >i IN .u i it 



nil 'MSI- ;t.if;ii ip.i'i. -m f 



! ( - s, ., ,.,1 .nui ( 



j ( « i.il ,ir.(l uUuf.il 

; ;\iff ip.itK 'II f mIm 

; . s..,> , (n P.t.'n. 

^ : iM::MpMiv.-h-,,.i.i lup 

J j l,,..>,pM.,. ,|. »>»rps^ilU 
I i ( ' ;ntpr. '■ ,i: i 't • .tli -u..- 

' . . i.-.H/i nI li! V. i! \\ t!! .Tf f* h 

„„i..p.-n<!. ■." I! •.■l.,<Mr .i--,l 
.h' -p-.i:.!.- 

i...l.-..-,..;...:Mi,t^ 

I r I'.ii .Ii ■ 

I . I : ; r K ; I ! " : '. 1 ■ r, ■ < , 1 M i > 
! .i;-! i r. , .,r < ■ ,,.U 



I' iOm- . I ( iMi »'r m; v. ' •'! I r I t 



ERIC 



201 
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